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ONSOZ

5. Uluslararas: Yitksekogretim Calismalari Konferanst (IHEC 2021), 14-16 Ekim 2021 tarih-
leri arasinda Yiiksekogretim Calismalari Dernegi (YOCAD) ile Istinye Universitesi Ogretme
ve Ogrenme Merkezi (ISU OGREM) isbirligince gevrimici olarak gerceklesmistir. Farkli
tilkelerden katillan akademisyenler, arastirmacilar ve 6grenciler, “Yitksekogretimde Katlim:
Distinceler ve Deneyimler’ olan konferans temast baglaminda ¢esitli sunumlarla bu temayi

ve temanin alt bagliklarini tartgsmiglardir.

Yiiksekogretimde katilim, tiim egitim basamaklarinda oldugu gibi kaliteli ve basartya ulagmus
egitimin temel taglarindan birine isaret etmektedir. Cok yonlii olan bu konunun sadece ‘sinifta
etkilesimli egitim’ boyutuna bile bakmamiz son derece nemlidir. Diinya Saglik Orgiitii tara-
findan salgin olarak ilan edilen koronaviriis hastaliginin (COVID-19) patlak verdigi Mart
2020 tarihinden itibaren egitim, tiim diinyada ekranlara kilitlenmistir. Bu tarihten bile 6nce
biz uzmanlar olarak, egitimin her kademesinde sinifta yiiz yiize yapilan egitimde etkilesim
yoluyla katilimi savunur ve bunun 6nemiyle ilgili seminerler verip caligmalar yaparak yayil-
masint saglamaya ¢alisirken, 6grencilerin egitimlerine evlerine kapanarak devam etme zorun-

lulugu ortaya ¢ikmisur.

Ogrenci, bu dénemde, birakin sinifa girmeyi, okuluna gidememis, arkadaslariyla oturup
konusamamuis, hocalariyla sohbet edememis, onlarla yiiz yiize iletisime gecememistir. Cevri-
mici egitimin dgrenci ve dgreten agisindan en biiyiik mahzurlarindan biri olan yalnizlagma,

izole olma ve bunlarin psikolojik boyutlari, bu dénemin en fazla miicadele etmemiz gereken

unsurlarindan biri olarak karsimiza cikmustir.
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Salgin stiresinin zorluklart sadece bununla kalmamis, ¢esitli sosyal sapkalarimiz birbirine
karigmug; ders verirken/yaparken ev isi yapma; ¢ocuklarla, kardeslerle ilgilenme gibi islerle
ugrasma zorunlulugu, egitimi daha da zorlastirmistir. Keza bu siire, sadece ulusal degil ulus-
lararas iliskilere de zarar vererek, 6grenci ve akademisyen hareketliligini de biiyiik ol¢ctide
engellemistir. Sinifin diginda da igler zorlasmis; akademisyenlerin ve 6grencilerin tiniversite-

lerinin yénetimine katilmasi da ancak ekranlar vasitastyla uzaktan ger¢eklesmistir.

Ancak tiim ¢ikmazlarda oldugu gibi, imdadimiza yetisen yine bilime bagvurma, ortak akil
ve calisip gayret etmek olmustur. Gelistirilen agilar, tiim zorluklara ragmen gerceklestiri-
len bilimsel ¢aligmalar, bu ¢alismalarin konferanslar yoluyla paylasilmast zorluklari yenme-
mize yardimct olmustur. IHEC 2021 konferans: da, uzaktan egitim, COVID-19 salgininin
akademisyenler ve dgrenciler tizerinde etkisi, salgin sirasinda akademisyenlerin karsilagtik-
lart zorluklar, uluslararasilasmanin zayiflamasi, yiiksekogretimde sosyal hizmet ve liderlik
gibi bir¢ok konuya temas etmis, etkin ¢alismalarin paylasimlariyla bilime degerli katkilarda

bulunmustur.

Bu vesileyle, IHEC 2021’in basarilt ve verimli bir sekilde ger¢eklesmesini saglayan basta
YOCAD Yonetim Kurulu Bagkani Sayin Prof. Dr. Fatma Nevra Seggie ve dernegin tiim
degerli diizenleme kurulu iiyelerine, Istinye Universitesi Rektorii Sayin Prof. Dr. Erdal Karasz
ile ISU OGREM’in degerli iiyelerine ve galismalart ile konferansimizi giiglendiren degerli

kaulimeilara tek tek tegekkiirlerimi sunuyorum.

Prof. Dr. Zeynep Kiziltepe
ISU OGREM Akademik Danismani




°

o~ 5t International Higher Education Studies Conference * OT @ N
tYOC AD October 14-16, 2021/ 14-16 Ekim 2021 ISU OGREM

5. Uluslararasi Yiiksekdgretim Calismalan Konferansi Ogrenen Universice

EDITORIAL FOREWORD

We are pleased that the 5th International Higher Education Studies Conference was success-
tully held online in collaboration with Yiiksekogretim Calismalar: Dernegi (Association for
Higher Education Studies) and Istinye University between 14-16 October 2021. The confer-

ence theme was “Participation in Higher Education: Voices and Experiences”.

Within the scope of the conference theme, participation in higher education was redefined
as “an action or involvement of people” including all related actors such as students, academ-
ics, leaders, supporting staff and alumni. As the whole world has been facing interruptions
in in-person participation in higher education due to the ongoing COVID-19 pandemic,
the organizing committee aimed to draw attention to how this global crisis has re-shaped
our way of understanding participation in higher education. With this respect, scholars and
practitioners of higher education were invited to reflect on this topic through three missions

of universities: research, teaching and community service.

The call for proposal attracted huge attention. According to the feedback received from
the blind double reviewers of each submission, 46 studies were included in the conference
program. These studies were presented by 77 participants from Bahrain, Brazil, UK, Turkey
and the U.S. in 13 thematic sessions such as students, academics, alumni, women, gover-
nance, internationalization and digitalization in higher education. Although all the sessions
were online, the Q/A sessions followed by them were quite interactive, which led to further

reflection on the topics.

Two international colleagues honored us with their keynote addresses. Paul Ashwin of
Lancaster University, UK, made an impressive presentation titled “Student Participation and
University Education After the Pandemic”. He reminded us of the danger that the pandemic

might foster discussions on the employability of graduates, which might undermine the value

of education. He argued that a good response to this would be developing transformational
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professional and disciplinary knowledge of students through their participation in higher

education.

Christine Cress of Portland State University, U.S., on the other hand, addressed the confer-
ence participants with her speech titled “Connecting the Curriculum with Society: Peda-
gogical Strategies for Empowering Students, Faculty, and the Community”. With this, she
introduced a pedagogical model of critical service learning based on intercultural commu-
nication theory, critical race theory and social constructivism. She deconstructed normative
views of community service and offered a pedagogical framework for individual academics in

any discipline for a community engaged learning,.

On a voluntary basis, some participants of the conference turned their presentation into a
tull-paper study and submitted them to us for an editorial process. Each full-paper was gone
through a double-review, and, as a result, 13 studies were decided to be included in this
proceedings book. The studies touch upon a wide range of topics in higher education such as
self-regulated learning, recognition of prior learning, student centrism, students” well-being,
preparing graduate students as future faculty, reliable assessment in remote teaching, leader-
ship and internationalization. As a digital publication to come out as an open resource, we

highly hope that this proceedings book will be an oft-visited one in the field.

We would like to thank all the authors who contributed to this proceedings book. We also
thank from the bottom of our hearts to the audience, participants, reviewers, keynote speak-
ers, session chairs, organizing committee members, Rectorate of Istinye University, and
Ozlem Salt and Zeynep Kiziltepe of Istinye University’s Teaching and Learning Center and
their team for their collaboration, which made the conference and meeting of excellent minds

possible.

Hakan Ergin & Sahabettin Aksab
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A Critical Evaluation of a Change Initiative in the School of Information Communication
Technology in a Middle Eastern Higher Education Institution

Philippe Pringuet
Bahrain Polytechnic
Philippe.pringuet@polytechnic.bh

Philippe Vande Wiele
Bahrain Polytechnic
Philippe.vandewiele @polytechnic.bh

Anthony Friel
Bahrain Polytechnic
Anthony.friel@polytechnic.bh

Abstract

As part of its self-evaluation review, the School of ICT management team at a Polytechnic University in the Middle East iden-
tified the lack of evidence of critical thinking and critical reflection in both documentation and students’ outcomes. The paper
describes the review of this change initiative in the School of ICT with a focus on faculty’s perception on the change initiative
under the starting research premise that the steps taken to ensure success of a change initiative (change leadership) are just as
important as the actual plan to do so (change implementation). This study bases its theoretical framework on literature around
the core principles of change management and leadership management. In the literature review, the authors discuss the role of
the individual leader in Kotter’s (1996) linear 8-steps model, Fullan’s (1982 and 2001) three overlapping phases model, and some
strategies for success (Fullan, 2006). In particular, the study evaluates how leaders define priorities and directions, and describe
strategies to motivate people (Fullan, 2007; Hall and Hord, 2002; Hargreaves, 2004).

Faculty survey and followup focus group interviews form the two primary data gathering procedures to gather faculty feed-
back (Denzin and Lincoln, 2000). The survey identified that overall staff were satisfied with the initiation stage of the process
including clarity of the plan and having a good understanding of the main reasons behind the change. The plan is evaluated
against the core principles of change leadership identified in the literature and in particular against the Kotter’s 8 steps to change
model. The deep involvement of the Head of School in this process was essential but a number of steps are recommended to the
leadership team in the School of ICT in order to overcome the immunity to change.

Keywords: Educational Leadership, Higher Education Management, Change Management




°

- 5t International Higher Education Studies Conference Cap @ 2y
tYOC AD October 14-16, 2021 / 14-16 Ekim 2021 ISU OGREM

5. Uluslararasi Yiiksekdgretim Calismalan Konferansi Ogrenen Universice

Introduction

As part of the work to obtain international accreditation of its programme, the school of ICT at a Polytechnic University in the
Middle East identified the lack of evidence of critical thinking and critical reflection in both the documentation and the students’
outcomes. This was again acknowledged during the recent external moderation of the courses and during the latest monitor visit
that took place in September 2017. As a result, the school has put in place a plan to update the curriculum in order to introduce,
develop and assess critical thinking and reflection within all programmes. It should be noted that a similar plan has been put in
place to integrate all elements linked to Legal, Ethical, Social and Professional Issues (LESPI) within the programme in accordance
with the guidelines provided with the accreditation sought from the British Computer Society in the UK.

The authors believe that the steps taken to ensure the change initiative is successful (change leadership) are just as important
as the actual change implementation plan. The paper describes the review of this change initiative in the school of ICT. The focus
of the paper is to evaluate the faculty’s perception of the change initiative plan and make recommendations to the leadership
team for possible changes in the original plan in order to hopefully help them overcome the immunity to change.

The paper is organised in 5 sections. The first section reviews the literature to describe the core principles of change leader-
ship. The second section describes the research methodology and in particular the data collection and data analysis stage. The
change implementation plan for this particular change initiative in the school of ICT is described in the third section with a par-
ticular focus on the steps that have been planned. The fourth section of this paper analyses the data collected in order to discuss
the faculty’s perception of the change process. The final section evaluates how the leadership team in the school of ICT can make
changes to their original plan in order to overcome the immunity to change.

Literature Review

The literature identifies two main models about the leadership of change. Kotter (1996) discusses the role of the individual
leader in all aspects of change and argues that leading and managing change is not simple despite developing a rather straight
forward linear 8 step model (1. Creating a sense of urgency, 2. Building a guiding coalition, 3. Forming a strategic vision and
initiatives, 4. Enlisting a volunteer army, 5. Enabling actions by removing barriers, 6. Generating short term wins, 7. Sustaining
acceleration and 8. Instituting change). Fullan’s model (1982 and 2001) only includes three overlapping phases - initiation, imple-
mentation and institutionalisation — but the details of each phase are somewhat more complex. Fullan later identified that each
of these phases has different characteristics and requires different strategies for success (2006: 3) so much so that change efforts
often fail to progress beyond early implementation when leaders do not recognize the intricacies of each phase.

Policies and processes are required to align all stakeholders (Fullan, 2007) to a change initiative, and leaders are required
to define priorities and directions but often cannot alone provide the required motivation people need to change embedded
behaviours (Fullan, 2007).

Kotter (1996) as well as Hall and Hord (2002) argue that meaningful change in the behaviour of educators results from bot-
tom-up initiatives being supported by management. Fullan (2000) also embraces the idea that change needs to be defined by
teachers themselves, so they own the change, a view shared by Hargreaves (2004: 299), as teachers are often more enthusiastic
about changes they initiate rather than having to implement required change. The capacity of staff to resist mandated change
should not be underestimated (Evans, 1996; Fullan, 2007).

This paper describes an organisation in the “acceleration phase” defined by Connolly, Connolly and James (2000) as it is
developing collaboration, teamwork and an approach to change to be applied to the full school of ICT but also has quite high
expectations with regards to students’ achievements. Yet in many ways the institution still remains in the “pre-acceleration
phase” as there remains many inadequate management systems and practices, student numbers are in decline, and the pace
of change is slow at best. Following the model by Fullan, the school of ICT under review would be placed halfway between the
initiation and implementation phases. Indeed, the change management process described in this paper identified a high profile

need (accreditation with British Computer Society), a clear, well-structured approach to change (the change implementation
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plan described in section 4); the head of school as an active champion of the change process; and an active initiation to start the
good quality innovation.

Methodology

The survey is a very important component of the review of the ‘Critical Thinking Change Initiative’. It seeks to explore wheth-
er Faculty understand the rational for this change and are clear about the steps put in place for this change to occur smoothly.
This section explains why this particular method was selected, highlighting its advantages. The population of study, selection of
participants and development of the questions are also included.

To gather faculty feedback, a rigorous inquiry approach is proposed (Denzin and Lincoln, 2000, p. 9), which incorporates only
two primary data gathering procedures (Faculty Survey and followup Focus Group Interviews). This section discusses why these
methods were selected as one of the ways of potentially gathering useful information within a short time period.

The Population of Study

Table 1 describes the full population of study and include the discipline they teach in and how many have management du-
ties. This last number includes staff members who are programme leaders or member of staff on the programme committee. It is
important to differentiate those staff with management duties as they are more likely to understand the objectives and the plan
put in place. This study essentially aims to measure the gap between lecturing staff and staff with management duties (if any).

Table 1
Current Programmes in the School of ICT

Discipline Numbers of FT faculty (including those with
management duties)

8 (1 manager + 2 programme committee member)
5 (1 manager + 1 programme committee member)
5 (1 manager

61 mamgen

11 (1 manager + 3 programme committee members)

The Questionnaires
The objective of this survey/questionnaire is to measure how effective the change initiative will be during the implementa-

tion phase.

The research objectives that will be progressed by the survey/focus group are:

1. To critically evaluate the impact of this change on the current practice,

2. To identify how prepared faculty members are to implement this change initiative,

3. To ascertain what steps could be put in place to alleviate some of the staff concerns.

The Survey focuses on the first 2 objectives mainly but the last question allows for staff to propose their ideas for possible
changes to the plan while the focus group ensure accurate data is collected for objective 3.

Developing the Survey Questions

A central driver for the survey and focus group Interview questions was the accreditation gap analysis report, which identified
a clear gap between the British Computer Society (BCS) accreditation requirements and the documentation provided by all pro-
grammes as well as the presentation to all School of ICT staff of the findings of the external moderation process. The presentation
was followed by a general questions and answers session where many concerns were highlighted by staff. These findings were

12
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confirmed from the discussions held informally with various staff.

The survey was based on the Minnesota Innovation Survey (MIS), which has been used in different contexts. The Minnesota
Innovation Survey (MIS) was developed to measure how innovations emerge, develop, grow or terminate over time (Van de
Ven, Angle, and Poole, 2000). MIS is a comprehensive instrument consisting of many items including partial and open-ended
questions in a number of categories. The conceptual base framework consists of dimensions grouped into four clusters: Internal
dimensions, situational/contingency factors, external innovation dimensions and outcomes.

The MIS survey was found to be too extensive for our purposes, but two of the dimensions were suitable, Perceived Inno-
vation Effectiveness measuring the outcome, and Internal Dimensions measuring the development processes. Therefore, those
two dimensions were used as a foundation in developing our questionnaire.

The Change Implementation Plan

The Head of School of ICT followed up on a summary report from the accreditation project team who identified critical think-
ing and critical reflection as one of the areas of the programme where students may be lacking the necessary skills and where
evidence of the activities and assessments of these skills may not be of the required standard to obtain the BCS accreditation.

In order to gather more objective feedback, selected courses were sent of external moderation (a process where course doc-

umentation and assessments are externally evaluated). The external evaluation team is part of a UK university with experience
with BCS accreditation guidelines. Feedback was formally received (in the form of a report for each course). Feedback was clear
that the current standards and level of documentation would not be deemed as meeting BCS accreditation requirements.

A full staff meeting was organised summarizing the conclusions of the reports and highlighting high level steps to evaluate the

level of documentation in this matter and take actions where necessary. This included (with deadlines for each):

e Anaction on programme committee to define critical thinking and critical reflection,

e An action on the course coordinator for the final year projects to update documentation (assessments, marking criteria
and supervision guidelines) in order to set the standard to achieve by all students (and therefore the development re-
quired in previous years),

e Anaction of the accreditation team to map current critical thinking and critical reflection activities and assessments tasks
throughout the programmes,

e An action on programme committee to identify potential course where critical thinking and critical reflection could be
developed and assessed.

The head of school then met with course coordinators for the courses identified above to discuss how and when the required

action could take place.

It should be noted that the above plan took place in parallel for both the critical thinking change initiative and the LESPI

change initiative. Courses have been identified for one or the other, not both.

Findings

25 out of 35 staff (including all 8 with managerial duties) answered the survey, with a response rate of 71.4%. All respondents
answered all questions (except for the question describing what could be put in place to help the implementation phase of the
improvement idea in each course as this was the only question not set as compulsory). Female respondents accounted for only
20% of the responses (5 out of 25), but this is roughly equivalent ratio to the full population of study. None of the disciplines had
a response rate below 50%. This is believed to be an excellent result and ensures appropriate representation for all sub-groups.
The population of study remains however quite small so some detailed statistical analysis may reveal incoherent results between
questions of similar nature.

Given the scope of this paper, no statistical analysis was completed on the result of this survey. This would have most likely
been inconclusive due to the small size of the population of study. The results below are directly linked to single questions or

group of similar questions. The Change Management Process Assessment spreadsheet provided by Andersson et al. (2013) was
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updated in order to allow for 25 responses and to update the questions asked.

It was however disappointing to see that none of the respondents felt the necessity for a follow-up interview. Maybe this
second stage should be a compulsory step in follow-up research.

Overall, the team felt satisfied (84% mostly agree or absolutely agree) with the initiation stage of the process including clarity
of the plan (92%), understanding of the main reasons behind the change (88%) and satisfaction with the timeline set (80%).

The eight sub-dimensions of the internal improvement process received varied degrees of agreement. Participants were
very satisfied with the encouragement given by the head of school (92% on question 5 and 84% on question 7) and the shared
responsibility (76% on question 6 and 84% on question 8) but would have preferred more feedback (or perhaps more regular
feedback, 60% satisfaction).

Given that this project is the first time a change implementation plan was put in place, it is not surprising that most staff are
unsure of the level of standardization of procedures and the steps necessary for them to proceed with implementation (22 out
25 answered moderate to questions 10 and 12).

There seemed to be very little differences between answers of staff with or without managerial duties apart on question 11
and 14, where twice as many feel free to express their doubts or feel they had influence on the implementation process if they
have managerial duties (7 out of 8 positive responses for managers and programme committee members compared to 7 out 17
for staff without managerial duties). This result clearly reflects the decision to appoint programme committee members as the
implementation plan team.

Not surprisingly, respondents felt there was not enough time to work on the implementation plan. This is despite a time
allocation being given to all course coordinators involved but in line with the usual feeling that there is never enough time al-
located to course development which competes with day to day activities such as teaching activities and administrative duties.
This feeling was experienced by all staff with less than 4 years of experience in the institution except one. This points to a lack of
training and reflects the known concept that course development takes much longer for inexperienced academics (Visser, 2000).

As was expected, the expectations of rewards or sanctions were minimum. This is probably more a reflection on the currently
used performance enhancement process (not linked to salary increase) rather than a reflection on this change improvement
process.

Finally, the team did not reflect very positively (32% agreement) on the progress made on the implementation. As the survey
was conducted only 3 weeks after the implementation plan was approved, not much improvement was expected to have taken
place.

A number of potential issues were identified by staff to hinder the implementation phase as reported in question 23:

e  Staff workload allocation was deemed insufficient to implement the change,

e A couple of staff identified a lack of understanding of the scope of change,

e There s a fear of the unknown on two aspects: (1) staff are unsure that this change will help to be successful in obtaining
accreditation and (2) staff are anxious that they may not be capable to complete the change (one questioned the effect
on contract renewal but most identified the lack of training provided),

e Last but not least, there is a feeling that programmes should not be treated with one size fits all. Some programmes
already have many elements of reflection and critical thinking and good practice should be recognised.

Discussion and Conclusion

The results of the survey identify a strong commitment of the staff to complete the implementation phase of this improve-
ment change. This is believed to largely be due to the commitment of the head of school on this project (and probably the re-
spect he has previously earned with the team). There is a clear understanding by the Academic Staff of the Change process and a
clear understanding by the Staff/Stakeholders of the Change process. The head of school has defined the Change Management’s
Purpose, Goal and Objectives as well as a Timescales for each stage and has taken the lead on this project by owning the change

himself. These are the first eight measures of an effective improvement plan as per the change management process assessment
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provided on UCISA, ITIL Service Transition. It points to a change process level of ‘defined’, where all processes and activities are
defined, documented, standardised and integrated together.

Yet, question 23 of the survey provided insights on possible steps that could be implemented to ensure a successful imple-
mentation phase. These include a monitoring of the progress for each course and an adjustment of the workload allocation as
required. Offering targeted training for each course coordinator on how to teach and assess critical reflection would also be of
benefit, and so would tying the success of the project to rewards for academic and support staff. An additional factor also needs
to be considered. Although many academic staff in the team seem to be positive about the change, a few are in disagreement
with this process and probably would be in disagreement with any change. There is a feeling of anxiety as their ability to imple-
ment the change.

In their book “Immunity to Change”, Kegan and Lahey (2009) address the issue of personal and organizational change, iden-
tifying that individuals, groups and organizations are not hindered by fears for change but by prevailing, hidden mind-sets. To
overcome these hidden barriers, they recommend the development of new adaptive learning rather than technical learning, i.e.
develop a new capacity to learn and grow.

Keagan and Lahey state that “Change and be able to deal with it, becomes utterly important not from a coping but from a
developing perspective. It requires more than learning new skills; it requires the ability to grow and reach new levels of mental
complexity: the development from a ‘socialized mind’ via a ‘self-authoring mind’ to a ‘self-transforming mind’” [p. 16-21].

The socialized mind follows socially shaped routines, the self-authoring mind can step back from these routines and make
self-judgments on underlying principles and beliefs and decide on it to come to new routines, and the self-transforming mind,
finally, can go further by stepping back from and reflecting on the limits of existing Routines, Principles and Beliefs (RPBs) and
can create actions based on new RPBs.

The last recommendation to the head of school would be to set up a training session about Immunity Maps. These are used
to explore immunities in order to unlock by investigating underlying competing commitments and even deeper-rooted assump-
tions. DiMaggio and Powell state that “professionals are pressured by professional, collective norms”. It means that professionals
are enforced by these socially stated norms, i.e. act as socialized minds, in order to become and to remain a good profession-
al (DiMaggio and Powell, 2000). Change processes can be the cause for ill performances and professional norms need to be
changed. Unfortunately, potential RPBs are not understood and have the potential to cause the change process to fail. Overcom-
ing our immunity to change as a team may create opportunities for a more successful change, including long term behavioural
change for continuous improvement.

The integration of critical thinking and critical reflection in both the documentation and the students’ outcomes is an essen-
tial component to obtain international accreditation of its programme. The plan to update the curriculum in order to introduce,
develop and assess critical thinking and reflection within all programmes followed many of the core principles of change leader-
ship identified in the literature.

The survey identified that overall staff were satisfied with the initiation stage of the process including clarity of the plan and
have a good understanding of the main reasons behind the change. The deep involvement of the head of school in this process
was essential but a number of steps are recommended to the leadership team in the school of ICT in order to overcome the
immunity to change.
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Abstract

This study explores the level of preparedness of Head of School (HOS) of a middle eastern higher education institution when
first taking on their role whereby in the institution under study, in recent years all have been internally promoted without having
received training. The paper evaluates current policies and practices in the institution and makes recommendations to the lead-
ership team with respect to leadership development and succession planning. This study bases its theoretical framework on a
concise review of the relevant literature on core principles of leadership, effect of gender and culture on leadership, state of the
art in leadership training and development, and issues around perceptions and program evaluation. This research analyses the
perceived preparedness of HOS’s and their views of 6 leadership training methodologies commonly described in the literature
(i.e. management training short courses, formal leadership education, peer coaching, mentoring, experimental/problem-based
learning and internships). Semi-structured interviews were used to ascertain the perspectives of former HOS, current HOS and/
or candidates to a HOS position. The authors believe that the preparation and the provisions of continuous training provided
to current or future leaders, either as part of an induction programme or as part of a continuous leadership development pro-
gramme, are just as important as the actual selection for the lead of the school, whether as part of a recruitment programme or
a succession planning programme. Although these results require further study given the small sample size and the uniqueness
of the study site, the paper makes recommendations to the leadership team for possible elements in a potential leadership
development and appropriately agile succession plan in order to develop and transition effective leaders. This includes the de-
velopment of a 360-degree leadership training approach (including all six proposed training methodologies) associated with a
well-developed succession plan.

Keywords: Educational Leadership, Higher Education Management, Leadership Training and Development
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Introduction

The organization under review is a government-backed higher education institution in the Middle East, opened in 2008 as
part of a major educational reform aiming to redirect the economy away from oil and gas revenues. The institution aims to
produce professional and enterprising graduates with the 21st century skills necessary for the needs of the community locally,
regionally, and internationally (aims). It offers technical and applied professional education, short courses, applied research and
consultancy services (strategies), adopting the internationally-known student-centred approach combined with work-integrated
elements: the problem-based learning (PBL) approach (philosophy). The organizational structure was set up as a standard univer-
sity structure, with programmes organized into schools themselves grouped into faculties. A new CEO was appointed relatively
recently and identified the need to develop a “people plan” designed to increase staff morale and retention but also a need to
decentralise and delegate authority to the different faculties and schools in the institution.

The authors believe that the preparation and continuous training that can be provided to current or future leaders (either
as part of an induction programme or as part of a continuous leadership development programme) are just as important as the
choices made as to whom should be selected to lead the school (either as part of a recruitment programme or a succession
planning programme). The paper describes the review of current policies and practices in the institution but the main focus of
the paper is to evaluate the perception of Heads of School (HOS) of their preparedness when they first took on the role and make
recommendations to the leadership team for possible elements of a much needed leadership development and succession plan.

The objective of this research is to measure the perceived preparedness of HOSs when they were first appointed to the role
and how effective different training methods have been or may be at developing their leadership skills. The research objectives
that will be progressed by the interviews are:

1. To critically evaluate the perceived level of preparedness of former/current/future HOS in the institution,

2. To critically evaluate six methods of leadership development — and the value these methods had on preparing interview-

ees to meet the standards or responsibilities required of a head of school,

3. To ascertain a possible leadership succession and leadership development plan for the institution.

Methodology

Interviews are the main data collection approach used in this evaluation of leadership preparedness. It seeks to collect demo-
graphic data, gather HOS perception of preparedness for each educational standard and evaluate potential leadership develop-
ment methods. This section explains why this particular method of data collection was selected, highlighting its advantages. The
population of study, selection of participants and development of the questions are also included.

The interviews were designed to be naturalistic conversations following the overarching 2 themes of the investigation as
detailed in the research objectives with their associated driving questions. The questions were based on the work of Halacka
(2011) and Hurley (2002).

Table 1 describes the full population of study and includes the number of potential interviewees. This last number includes
former HOS whose contact details are known to the lead researcher. All were contacted. Seven responded but two declined due

to their busy schedule and their unavailability during the data collection period.
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Table 1
Current Schools in the Institution

School of Logistics 1 (current HOS)

School of ICT 3 (Former HOS, departing HOS, 1 candidate for
HOS position)

School of Foundation 2 (Departing HOS, recently appointed HOS)

School of Engineering 1

School of Business 2 (Former HOS, current HOS)

School of Design 0 (Position vacant)

The main criteria for the selection of interviewees was their knowledge and experience of the role in the institution. All
schools in the institution were targeted, except for the School of Design, whose HOS position is currently vacant and whose for-
mer HOS was not available to the researcher.

Findings

Current Policies and Practice Within the Institution: An Evaluation of Culture

The institution has a robust set of policies and procedures as highlighted by the numerous institutional external reviews con-
ducted over the years. It has clear, well-documented policies for the recruitment of new staff members. It has a formal process
for faculty appraisal, but it lacks a promotion policy and a formal policy for staff retention.

These types of policies/procedures or support mechanisms do not exist for management roles. While positions are adver-
tised (both internally and externally) and follow a transparent recruitment process, there is a lack of support mechanism, induc-
tion and training in order to provide managers, heads of schools or even deans the support to help them lead efficiently.

Leadership Traits

Overall, staff member self-reported higher competence in organisational skills. This is somewhat of an expected result given
the context of this study. The recent shift of the institution to a government entity affected the independence and autonomy of
heads of school in driving their team for change. This ability for transformation leadership was somewhat hindered by a highly
hierarchical organisational chart with the responsibility for decision making mostly delegated to sub-committees. It resulted in
managers (including heads of schools and deans) focusing on the efficiency of institutional processes (organisational trait).

All respondents also scored highly in all other four leadership traits. Again, this is an expected result given the population of
study are successful, self-motivated faculty members.

Perceived Leadership Preparedness

The tool used for this part of the study is based on two validated studies, with the questions adapted to fit the context of
this study. The tool includes 3 sections evaluating perceived preparedness against (a) known standards of school leadership, (b)
relationship management at different level of the organisation and (c) institutional familiarity.

Respondents perceived to be “somewhat prepared” to “well prepared” in every standard, but they felt more prepared in ele-
ments with which they feel more in control of in their current role (school culture, professional and ethical behaviour, curriculum
and assessments, and communication with teachers and students).

All reported having felt “somewhat prepared” to “well prepared” in terms of relationship management. Again, the results
are aligned to areas of work linked to their Head of School roles or their previous Programme Manager roles, scoring high on

ability to supervise staff, ability to work effectively with the Dean and overall human relations skills and relatively high on ability
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to resolve interpersonal conflicts and to make effective public presentations. Indeed, respondents would have had many oppor-
tunities to enhance these skills in previous roles. The two lowest scores on average are the ability to provide discipline to staff
members (a role currently managed directly by Human Resources in current procedures) and ability to work effectively with the
institution’s senior management team and board of trustees - a task which PM and HOS have few opportunities to practice.
The most unexpected result was their self-evaluation of being “minimally prepared” to “somewhat prepared” with regards to
institutional familiarity (knowledge of institution’s policies and procedures). With an average of over 4 years-experience in man-
agement prior to taking on a head of school role (most of it within the current institution), the expectation would be for scores
of well to very-well prepared. This result is particularly unexpected as respondents noted that their experience as programme

” o«

internal experience is invaluable”, “an external candidate

|- “u

managers prior to taking on the role of head of school was essentia
would find it difficult to learn processes and culture”, “I have experience in the institution, | know where to look and how to find
it”. As pointed out by one of the interviewees the lack of documented processes in the corporate side of the institution and the
lack of formal training “makes it difficult to train managers (...) we just have to learn on the job by talking to each department”.
Interestingly, their overall perceived preparedness self-rating was consistently lower than what averages of the other three
sections. This points to an overall underestimating of preparedness, a common trait of highly self-reflective individuals.

The Effect of Gender Inequalities

It should be noted that the only female respondent was also the most experienced leader yet her ratings were the lowest of
the group in both self-reported leadership skills traits and in perceived overall preparedness. Commenting on these results, she
linked this to gender-based individualised management practices: “I think probably as a woman we bring different things to the
role than men do”.

Many studies have shown that individualized management practices, such as training and development, are inherently gen-
dered (Zanani and Jansons, 2003; Truss, 1999; Dickens, 1998). Metcalfe’s (2007, p64) research found that:

“Women reported that training opportunities in organizations were given to men before women and applications for profes-
sional academic qualifications were limited for women. Indeed, women were not encouraged to apply for support since it was
expected that women would leave employment and have children when they married.”

Although there is much research focused on leadership models and dynamics in western nations, there are far fewer of those
research studies indicating the necessity of good leadership and governance in the sub-Saharan region (Leonard & Strauss, 2003)
and even fewer of these studies pertain to the need to encourage women to assume leadership positions (Sikazwe, 2006).

Findings: Preparing and Developing Better Leaders

A formal leadership development program is defined as “planned interventions designed by the institution to ensure that
there is a pool of administrative applicants continuously ready to enter leadership positions” (Sherman, 2005, p. 708). Fullan
(2005) uses the term “capacity building” to describe leadership development, stating the meaning to be “constantly developing
leadership for the future”. Either definition indicates the importance of intentionally designing leadership development for the
purpose of succession planning. Some methods have been individually studied and identified as most effective in developing
leaders; these include peer coaching, mentoring, experiential/problem-based learning, and internships. The question remains,
however, as to which methods are thought to most effectively influence the perceived preparedness of principals.

The interview data evaluates these six methods of leadership training, defined as follows:

1. Management training is defined for the purpose of this study as short courses in management fields such as (but not lim-
ited to) conflict resolution, budgeting, effective communication, delegation, influencing and persuading, managing ex-
pectation, performance management, giving effective feedback, managing change, decision making, time management.

2. Formal leadership education is defined as formal post-graduate courses (PG Cert, PG Dip, Masters, Ed.D., Ph.D.) in lead-
ership or educational leadership.

3. Peer coaching is defined as paired work with critical friends in cohorts or academies. (Brundrett et al., 2006; Davis et al.,
2005).
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4. Mentoring is defined as work shadowing with a formally or informally assigned model of a practicing administrator. (Cun-

ningham & Sherman, 2008; Daresh,2004)

5. Experimental/Problem-based Learning is defined as hypothetical experiences designed for situational practice in a risk-

free environment. (Brundrett, Rhodes, & Gkolia, 2006; Bridges & Hallinger, 1997;)
6. Internship is defined as authentic experiences engaging in the day-to-day practice of the position as in that of an assis-
tant HOS. (Cunningham & Sherman, 2008; Davis et al., 2005).

Given the lack of training and support currently available to new managers, it is no surprise that respondents rated all six
methods as being at least somewhat valuable, with one of them even stating “any training is better than no training”.

The HOS interviewed are unanimous in their views that the following three types of support would work best, although most
would support a balanced approach including all six methods. Coaching and Mentoring are viewed as the most suitable meth-
odologies of learning, closely followed by Management Skills Training. The latter is viewed as suitable as part of (1) an induction
programme to the HOS role and (2) a continuous development programme in the form of a yearly management symposium with
add-on monthly workshops. This format is already in place in the institution as support for Teaching and Learning.

Coaching and Mentoring is viewed to go “hand in hand”. Hamlin, Ellinger, and Beattie (2008) and Sherman and Freas (2004)
observed that effective coaching and mentoring play an important role in building leadership skills inside the organizations.
This view is also endorsed in the comments collected during the interviews: “allows to hit the ground running and also gives
some continuity for previous projects”, “allows to build relationships with all the staff in the team and beyond”. The support of
an experienced mentor is essential, in particular as a preparation to succession planning (“The advice he’s been giving has just
been really invaluable”). This follows the best practice Singaporean model of training and mentoring for principals as described
by Bush & Chew (1999). The personal views of the mentor can be balanced by associating a peer coaching mechanism to allow
newly appointed HOS to informally ask for help from their peers “when information is not available or a process is unclear” or
formally present a particular case to their peers in order to get their views how to best handle it. Experiential/PBL learning would
work best here as a methodology to adopt during workshops with peers during which case studies (ideally based on real exam-
ples from the institution’s past) could be evaluated as a group in order to identify best practice.

The value of an internship is also recognised as a gaining experience in a different school or a different institution which
allows candidates to bring back different views and different approaches to their new role. From a practical point of view, this
may be “difficult to organise” and would only be suitable if “organised in an institution with a similar ethos around Teaching and
Learning”. Respondents, however, would support the creation of an “Assistant HOS role” during the transition period to allow
for a suitable handover. This will require more urgency from the HR department to advertise/appoint successors and make the
most of the six-month notice period required to be provided by academic staff. Alternatively, in the job rotation model currently
adopted, successors should also be identified and appointed one full semester in advance. Both formats come with difficulties
which have been identified during the interviews:

It means a lot of extra work for the incoming person because obviously they’ve got their job to do, whatever it is, plus all
of this extra responsibility or time that they’re having to take. But | would hope that somebody coming into that role would be
prepared to do that anyway. And if they’re not prepared to do that, probably being a head of school is not the right role for them

The methodology that was perceived as the least valuable was Formal Leadership Training. This conclusion should be moder-
ated as some respondents noted the institution should still support applicants who wish to pursue a post-graduate qualification
in leadership in the form of professional development leave. However, most respondents view this methodology as “very difficult
to achieve from a practical point of view given the already overloaded workload of a HOS”. This training methodology is also
viewed as more theoretical and less practitioner oriented, and therefore, more suitable for researchers than candidates to a
HOS role. Respondents also warned against setting this type of qualification as a requirement to management roles, stating that
“leadership traits and suitability for the role are more important than qualifications achieved”.

Further analysis of the ratings show that none of the methods are perceived as being more or less suitable for a particular
standard but there is a general perception that HOS require more training around the political, social, economic, legal and cul-
tural context (most likely correlated to the fact that all HOS in this study are expatriates) and educational change (which some

21
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respondents noted as being “the most difficult part of leadership”, “the part of the job that usually is done last”). Curriculum,
facilitation of learning and assessment on the other hand are perceived as requiring less additional training. This is linked with
the view that much support is already provided to all academic staff (which academic managers also attend).

The author as a result recommends the development of a 360-degree leadership development programme. This follows the
methodology adopted by the Scottish National Framework following the work of Bush (2008) and Lee (2017) and the framework
adopted by National College for School Leadership (NCSL) in 2007 and 2010.

The leadership development program should include:

e aninduction programme to development management skills. It should incorporate basic stand-alone management short
courses such as conflict resolution, budgeting, effective communication, delegation, influencing and persuading, man-
aging expectation, performance management, giving effective feedback, managing change, decision making, time man-
agement,

e acontinuous development programme (in the format of a Leadership and Management Symposium followed by month-
ly workshops) making use of peer groups, and experiential learning based on case studies defined around real cases from
the institution’s past,

¢ aformal mentoring programme (including a set list of topics to be covered for consistency) and supported by a mentor-
ing training programme for mentors,

e Avyearly evaluation of the performance of managers/leaders (through confidential surveys of their staff), which will help
identify training needs. This mechanism will also help evaluate the leadership development programs which often pro-
duce intangible results, such as an increased leadership capacity (Martineau & Hannum, 2004).

Discussion and Conclusion

The paper describes the evaluation of perceived preparedness of Heads of School in a third level education institution in the
Middle East. Following a survey of the literature on core principles of leadership, leadership training and succession planning,
this research undertook to describe current policies and practices in the institution and analysed the perceived preparedness
of HOS and their views of 6 leadership training methodologies. The paper makes recommendations to the leadership team for
possible elements in a potential leadership development and succession plan in order to develop effective leaders.

On average, all interviewed rated themselves as “somewhat prepared” for the role when they first started. However, all men-
tioned that this was not based on previous training but that their previous roles as programme managers was essential in that
perceived preparation. Responses are varied and based on the personal experience of the interviewee of the support they have
received. This paints a picture that preparedness is currently often the result of ad-hoc efforts to prepare a successor and points
to the lack of a formal leadership training plan and succession plan. It should be noted that leadership traits and preparedness
are separated yet interlinked concepts. Most interviewees self-reported high competence in terms of leadership capability (lead-
ership traits) yet only perceived themselves as somewhat prepared overall, with a clear separation between lower management
capability/experience (i.e. organisational skills) and higher management (i.e. visionary/transformational leadership).

The author’s assumption that an induction to the management roles associated to continuous training of current staff al-
ready in @ management role would be valuable to their development and that of the institution appears to be shared by all HOS
interviewed. However, there is clear scepticism with regards to the practicality of both an induction programme or a continuous
leadership development programme given the busy schedule of HOS as well as a scepticism that the expertise for any valuable
training is currently available internally. This is clearly linked to the current culture and context and the leadership style of the
previous leadership team which affected attitudes at all levels of the organisation including heads of school. The most concerning
aspect is that current HOS (especially those not new to the position) view the role as mostly managerial, lacking the power for
transformational leadership.

The choices made as to who should be selected to lead the school (either as part of a recruitment programme or a succes-
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sion planning programme) appear to be critical to the respondents. The personality and innate management skills of potential
candidates as well as the practicality of selecting and preparing future HOS are mentioned in light of the current rotation policy
of managers. It has been noted that the aptitude of the HOS to lead the team from a technical point of view (and therefore build
confidence) is more important than leadership qualifications (even though these are rated as valuable to very valuable).

The objective of this research has been met by providing a set of recommendations that include the development of a
360-degree leadership training approach (including all six proposed training methodologies) associated with a well-developed
succession plan and more urgency from HR to activate the plan for selecting and preparing a successor when a HOS resigns from
the role.

A number of limitations have been identified in the methodology section which could be addressed by (1) including the
questions used in this research in the exit interview conducted when HOS resign and leave their position and (2) expanding
this research to Programme Managers and Deans in order to collect more granular data of the development need of the school
management team at different levels.
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Abstract

21st Century is an era of knowledge, quality, and innovation. It is also a “hygiene-focused” age due to the Covid-19 Pandemic
and unexpected, rapid changes at the climate. All these issues need to be taught to the future leaders. That might be realized
through specifically designed courses and contemporary, innovative methodologies. Universities must gain the leadership role
of training future leaders by means of moving from theory to practice. The aim of this paper is pointing out the importance of
quality and Innovation-focused courses for the present world, and then sharing the outcomes of such courses which were given
at various Turkish universities. We need to do that because; we need training ‘innovative minds’ through “imece Circles” meth-
odology based upon quality philosophy, which is mainly “Plan-Do-Check-Act (PDCA) Mindset”, and thus, bringing up “Quality
leaders” who are good at solving problems with a collaborative and innovative manner for the improvement of our country.

Keywords: Innovation, Project Management, Collaboration, Quality Leadership
Introduction

An educational institution is a man-making institution where students are assembled in classrooms or lecture rooms im-
parted with the knowledge and skills necessary to develop their personalities and capability to lead the society in various fields.
These institutes nurture the students to match their personalities and expectation with the need of the society (Chapagain,
2013). Academic degree provided by a higher education institution (HEI) alone, for instance, is not a guarantee that has a person
has internalized all the leadership qualities from his/her field of study or an innovative mind.

If the main mission of any educational institution is to train future leaders, it will unavoidably be affected from each new
trend, movement or change sooner or later (Ali, 2018:168). Starting from this point, two new concepts of this age will be em-
phasized in this paper: “Quality leadership” and “Innovation and innovativeness”. These contemporary concepts, need to be
combined and placed within the curriculum of educational institutions to engage the youth in generating and implementing
visionary solutions to the upcoming problems of the future business world.

While doing this, a “quality-based methodology” will be followed and three main questions of ‘Plan’, which are ‘What is the
problem?’, “‘Why do we have it?’, and ‘How do we solve it?’, as the main and initial part of the “Plan-Do-Check-Act Process (PDCA
Mindset)”, will be discussed in detail. The aim of this is to emphasize the significance of quality implementation to education.

Here are the above-mentioned questions:
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What is the Main Need for Future Leaders?

“Combining leadership skills with innovativeness” is both a need and a challenge for all university students and graduates.
Teaching staff take various steps to ensure that their graduate students possess these leadership qualifications besides gaining
the knowledge and skills for their future careers. In addition to providing them with the core curriculum utilizing latest knowl-
edge and needed skills, many innovative teaching techniques are used to transform an ordinary person into a qualified person
useful to the society (Chapagain, 2013:4).

Why is it Necessary to Include “Leadership Skills and Innovativeness” Qualifications to the Programs
of Universities?

Future leaders must learn how to be effective in new age leadership roles because they are the hope of the future. They, most
probably, will have to face some huge systemic problems not only in business, government, and managing the planet’s resources
but also the health issues of the public. This has gained clarity after the spread of the COVID-19 Pandemic. Every new day seems
to be bringing new qualifications within the concept of leadership for future days of our planet. Leadership simply begins with
the courage to be self. The key is to discover the inner capacity and to make an innovative start to translate vision into reality.
As a result, the responsibility of HEIs is training quality leaders for the future years through appropriate courses and programs
designed specifically for their professional and personal needs.

How Will It Be Possible?

It may only be realized through specially designed “Quality-based leadership courses” and innovative methodologies based
upon teamwork. This is the essence of peer-learning, i.e., learning from each other. Thus, pedagogic quality increases and in-
equality leaves its place to equality.

To sum it up; the aim of this paper is pointing out the importance of “Quality and Innovation-focused” courses for the pres-
ent university teaching programs and sharing the objectives, content, methodology and outcomes of two courses designed and
instructed at Turkish universities to combine the above-mentioned skills of the future leaders. In the following section, the defi-
nitions of the related concepts, methodology, contents and outcomes of the courses given at various universities will be shared.

New Concepts and New Trends

In this century, some concepts have gained more popularity especially at the HEIs. They are: 1. “Quality leadership”, 2.
“Innovation and innovativeness on the way of transforming universities for training of the innovative minds of the future”, 3.
“Project-based teaching/learning through Team-work/Collaboration”. Increased importance of technology use in every field is
an essential component, too. However, it is considered as the essential element of project-based teaching especially with the
appearance of “online and/or hybrid” educational system with the ongoing pandemic. The first two concepts will be emphasized
in this paper.

Quality Leadership

Quality is an essential element of success in any organizational endeavour (Leon, 2008). We need quality at all lines and levels
of any organization including leadership across all private and public sectors including education as well as in government. Itis an
integral part of management in today’s hi-tech environment and will be even more important soon. The signs of that must have
been noticed by many people during the obligatory and unexpected distance (online) working/studying life of the pandemic
days.

Responsibility for “quality improvement” belongs to every leader in the organization, and every person is a leader. Therefore,
the educational system of a country might be regarded as the main source of those well-trained leaders of the future world.
Some important questions come to the minds of community and educational leaders at this point:

-Does it mean that the task of teaching has become more difficult today than it was yesterday? -If so, what will it be like

tomorrow?
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-What will be the importance of technology in education and in daily life?

-In order to train the young generations as the quality leaders of the future world, who can act and produce innovative solu-
tions for the problems?

-What kind of courses and contents must be prepared for their education? and

-What kind of methodology is needed to attract their attention?

To give meaningful answers for these questions, it will be wise to mention the history of Total Quality Management (TQM) in
some countries.

The emergence of ‘quality leadership’ goes back to adviser, consultant, author, and teacher W. Edward Deming (1900-1993).
Even though TQM movement started in early 1900s in U.S.A., Japan was the world leader at TQM implementation with the great
contribution of Deming after the Second World War. He succeeded in Japan in the late 1940s and 1950s. He was “discovered” by
U.S. industry in 1980, when the National Broadcasting aired a documentary “If Japan Can... Why Can’t We?”. He was called back
to USA and worked there until his death in 1993. According to Deming, the application of TQM to HEIs would be advantageous for
three issues: “Certified administrative system, statistical process control and teamwork” (Kalayci, 2008). American universities
started implementing TQM at universities after 1985 and in UK after 1990.

What was the situation in Turkey?

The Quality Association of Turkey (KalDer) was founded in 1991. After the foundation of “Quality in Education Expert Group”
in 1997, some quality improvement efforts have started at Turkish schools. The Ministry of National Education (MoNE) in Turkey
launched the “Total Quality Management in Education (TQE)” campaign in 1999. K-12 school leaders (founders, school principals
and teachers) were informed about the philosophy and implementation steps through in-service training seminars at every re-
gion, but the result was not a big success, for it was perceived as a top-down movement by educators even though the essence of
quality is bottom-up in nature and the road to quality is unique for each school (Kéksal, 2009a). Some universities started quality
applications under different names instead of TQM towards the end of 20th Century but Turkish Army and Navy, banks, factories,
local governors and even some police stations seemed to be the best pioneers instead (Kalayci, 2008). Higher Education Academ-
ic Assessment and Quality Improvement Commission (YODEK) was founded in 2005 and the Higher Education Quality Council
of Turkey (YOKAK) part of the “Higher Education Quality Assurance Regulation” that entered in force upon its publication in the
Official Gazette No. 29423 of 23 July 2015. Those were considered as late attempts by many academics. For instance, YOKAK has
been active since 2017. In such a short time, in other words within 4 years’ time, it is not wise to be in a high expectation. Where-
as Turkish universities are combatting within a fierce global marketplace, and they need to improve fast. More effort is needed
for the increase of quality, not only at the administrative level but also at the philosophy and understanding of implementation,
i.e., at the content, material, and textbook level, at the technology use and at the methodology levels of instructors in addition
to the improvement of facilities and faculty buildings.

Another quality leadership effort, which must be shared here, came from India. On 23rd February 1999, an international
body, called “World Council for Total Quality and Excellence in Education (WCTQEE), was formed with the mission of “promot-
ing globally the idea of establishing total quality management in educational institutions and in-class quality-focused activities
among students”. Please visit: https://www.cmseducation.org/wctqee/

The vision was: “Making every student a Total Quality Person (TQP) and pride of human race by providing meaningful educa-
tion with the knowledge and wisdom, making every student highly productive and competitive future citizen, helping students
with different cultural background to work together to address the global issues”.

The strategies were determined as; “Instituting a functional international network of individuals, academic and organizations
working together to promote continual quality improvement of products and services and quality of life for future generation
and sustaining the network as a non-profit civil society organization.”

There were thirteen signatories from eight countries who agreed to form the world council in consensus. Those eight coun-
tries represented in the initial formation of the world council are Bangladesh, India, Mauritius, Nepal, Singapore, Sri Lanka, Swit-

zerland, and USA. In 2003 Turkey was invited and 11th International Convention for imece Circles was organized by the author at
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Yeditepe University in 2008. Last year, the number of the member countries of the WCTQEE were thirty-five including Australia,
Germany, Hong Kong, Iran, Israel, Japan, Kuwait, Malaysia, Mozambique, Philippines, Qatar, and United Kingdom in addition to
the above ones.

Innovation and Innovativeness

“Innovation” is one of the most popular issues of the current world. Innovation might be defined as:

a) An idea, method, object of equipment which is novel to an individual or group.

b) The anticipation that some desired change will result from the adoption of the novel idea, method, object, or equipment
and related materials.

The major components affecting the acceptance or rejection of the innovation might be listed as (Koksal, 2013; Evans, 1968):

e The innovation itself,

e The process, its production, promotion, and adoption,

e The characteristics of the individual or group comprising the social system and,

e  The nature of the social system.

Brickell (1964) says innovations require significant shifts of six structural elements of an educational institution: instructors,
students, subjects, methods, times, and methods.

Innovative-focused studies started in the field of Information Technologies (IT) and business, and then in a short time, moved
to all other sectors including education. Thus, teachers working at K-12 levels, and instructors working at universities have gained
one more responsibility along with their significant role within teaching-learning processes. They are supposed to be the agents
of “Change Management” at their school environments concerning innovation (Fullan, 2001). In other words, they are expected
to be aware of the significant difference between innovation and innovativeness in addition to know the ways how to start it.
Educators are confronting with challenging circumstances today with the appearance of the Covid-19 Pandemic. Distance and
Hybrid education have been tried at many countries. Now, it turned into Hybrid. According to the author, the solution lies in col-
laborative education. Innovations are valuable and effective based upon how wisely they are used, and how well they are taught
to be used for the future.

To sum it up; Leadership is one of the main pillars of Total Quality Management (TQM) and leadership qualities are universal
values which might be listed as; being “principled, honest, organized, ethical, accessible, empathetic, supportive, fair, creative,
forward-thinking, global and hygiene minded (Koksal, 2009b).”. During the Covid-19 Pandemic days, the last qualification was
added to that list.

Innovativeness is the glue to put these leadership qualities together and then moving from theory to practice. For the acquisi-
tion of those qualifications by students, it is essential to design new courses with the above-mentioned contents and guide them
by means of using a quality-focused, and technology-based innovative methodology. The best one seems to be “Project-based
teaching” which was preferred by many teachers and instructors at every level of education during online teaching.

Combination of Concepts

The interest of the author towards TQM started in early 1990s during her postgraduate studies. In 1997 she was asked to
design and instruct “Quality in ELT” at the Faculty of Education of Bogazigi University. The same year, as being one of the founders
of Education Expert Group of KalDer, she designed “Quality leadership” course for Engineering students at Marmara University
and for two years she instructed it. In 1999, she co-founded the Turkish Center for Schools of Quality with the American quality
expert John Jay Bonstingl and translated his book into Turkish titled, “School of Quality”. In 1999 she started collaborating with
various Directorates of the MoNE and acted as one of the teacher-trainers to teach TQM at Schools for five years. In 2002, she
designed her World Bank-awarded methodology in which quality tools are used to teach quality leadership for teams. From
then on, she obtained it a life mission teaching that methodology to train students and educators on the way of teaching them
problem solving skills.

As a result of her interest to TQM, she was invited by the directors of Microsoft Turkey to be the localizer, advisor, and trainer
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of the trainers of the “Innovative Teachers” Program of Microsoft in 2004. Her responsibility was to learn the program through
participating in the training programs of PiL (Partners in Learning) and then to localize it to the Turkish Educational System. First,
she participated in the leading seminars of “Innovative Teachers Program” given by Microsoft authorities and ISTE experts in
London, Budapest, and Oslo. Then, she visited Innovative Schools (Schools of Future) established by Microsoft in Helsinki and
Philadelphia. Finally, using all the documents and CDs given to her, she combined the content of the “Innovative Teachers Pro-
gram” with quality-focused “imece Circles methodology” to train future school leaders of different subject areas. Target group
was teaching force of the country: working teachers and teacher trainees. Two different routes were followed for teaching the
combination of “quality leadership” and “innovativeness” concepts. They were as follows:

Well-prepared In-service Training Programs for the Graduates and Working Professionals

Two hundred working teachers (5-10-year experienced) were taken to in-service trainings at Esentepe/Yalova, Cayeli/Rize,
Erzurum and Mersin In-service Training Centers of the MoNE between 2005-2009. Before the starting of main seminar programs,
two pilot studies were conducted by the author for teachers working at Besiktas-region’s K-12 state schools under the leadership
of Besiktas District Educational Director in the summer and autumn months of 2005. 16 teachers took part in each one and they
lasted two weekends at the headquarters of Microsoft Turkey. It might be thought that a 32-hour intensive course program was
a little bit tiring, but the reflections and products of teachers showed how excited and joyful the courses were. In 2007, one of
the trained teachers won the 3rd Best World Award of Collaboration at Worldwide Forum of Microsoft in Philadelphia, USA. After
the completion of the in-service training programs in 2009, the content was modified by the author and delivered to the Gen-
eral Directorate of the Educational Technologies of the Ministry of National Education by the Microsoft authorities. After a few
years, the program was taken into the “Fatih Program” and lost its unique title and content within that program. The main doc-
ument was an e-book and 600-slided PowerPoint training (Koksal, 2005). All the content was placed within three CDs including
“Innovative Teachers Program (Step 1)”, “Innovative Coaching Program (Step 2)” and “Innovative Leadership Program for School
Principals”. The first two programs used to last 32 hours (5 full days) and the last one 12 hours (2 full days) totally. Each trainee
used to prepare four different innovative projects based upon TQM philosophy. While preparing them, they were using imece
Circles methodology. Thus, they were learning how to be quality leaders of their schools and school districts through innovative
methodologies.

Well-designed Pre-service Education Programs and Courses for University Students Attending Faculties
of Education

On the other hand, the same program was adopted to the elective course format of the Faculty of Education of Bogazici
University. It was presented to the faculty administration and approved to be taken to the elective course list. More than 1,000
teacher trainees took the course titled: “Ed-489 Innovative Teaching” between the years of 2005-2014 (See Appendix for the
syllabus).

-Getting the support of civil society organizations (CSOs) and local governors must be taken into consideration as a final sig-
nificant reminder.

Methodology: imece Circles

Leadership and a Quality approach have a symbiotic relationship. The mindset and disciplines involved with Total Quality, like
“systems thinking”, help create the critical thinking skills needed for being an effective leader. Leadership helps create quality
through the decisions it makes, the priorities it sets and the reinforcement it gives. The focus on quality principles, processes, and
tools help guide the thinking to take both the long view and a deep look. The PDCA cycle of quality normalizes and encourages
participating bodies learning from their mistakes. Project-Based teaching (PBT) is a very useful tool for the creation of team spirit,
empathy, and synergy among the students even in the cyber world. “imece Circles” methodology is one of the best designs of
PBT whose success was proven after being awarded by the world bank and finalizing almost 5,000 projects at various age levels
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and interest groups including universities. Besides, it took place among the project-design models of the “Innovative Teachers
Program of Turkey” as mentioned above. It has also been the main methodology of an international ICT Project, supported by
WCTQEE since 2006 (Koksal, 2020).

The PBT process along with “imece Circles” methodology works like this: It is introduced to the participants during the first
days of the programs and the following steps are taken for the remaining:

1. Teaching the ‘imece Circles’ methodology in a two-hour seminar including some sample cases.

2. Informing the students about the contents of the course. Asking them to determine a problem area within the context of
the course. If they need, help them determine a specific topic through various techniques such as “Open Space Technol-
ogy” or “7 Planning and Management Tool (Brassard, 1996)". This will help them feel like a leader and know their team
members as well. The same interest owners come together and imece circles form.

3. Circle members specify the project topic by means of cyber discussions and talks. They find a name and a logo for their
team. This creates synergy among the circle members.

4. To get more information about their project topic, members of all circles conduct a detailed literature review from na-
tional and international sources by using google scholar. They form their folder of research. Each student in every circle
(team) is required to find a cited article related to their problem area.

5. Students conduct a reason-cause analysis through Fishbone (Ishikawa) Diagram. They find the main and root causes of
the problem. Literature review and also their own experiences give them the needed inspiration.

6. Then decide on one or two of the main causes of the problem via Matrix Diagram to bring solutions. The number of the
study depends on their time limitations. All those steps might be done virtually.

7. Through brainstorming, they find strategies and tactics to solve their own problems. They are also supposed to collect
data (questionnaire, observation, interview) to conduct it scientifically. They decide on the tool.

8. They conduct a virtual data collecting process. They collect and analyse the data.

9. They also decide on some activities such as panel, competition, exhibition to bring solutions to their problem. If possible,
they realize them and collect all the data accumulated for the project.

10. They prepare their PowerPoint presentation at a related template following the Road Map of Project design given by the
instructor.

11. The assessment rubrics are shared by the students and instructor gets their views about it and makes needed modifica-
tions on the rubrics. Democratic decision making is essential. Then all the project teams prepare their self-assessment
forms and delivers to the instructor.

12. They present the project virtually and all other teams also assess them using the above-mentioned rubrics.

All teams are expected to use quality tools such as Brainstorming, Ishikawa (Fishbone) Diagram, 5 W 1 H, Flow Chart, Matrix
Diagram, Pareto Diagram, Graphics, Check sheet, Affinity Diagram, Radar Chard and Time Management Card (Gannt). “Labour
of division” is important at that collaborative work (imece). One of the team members is recommended to prepare the technical
side, one for the data collection, one for writing the content and the other one to organize all the activities as the team leader.
The final step is preparing a blog and/or a web page to share their project with the community. This will bring not only reputation
to them but also the feeling of satisfaction for completing a difficult task and creating social community about the problem area.
This is also a kind of social responsibility work for the students.

One Step Further: Post-Graduate Courses
In addition to the above-mentioned courses at various universities, the same methodology was used at postgraduate cours-
es. Eleven projects were conducted at the MA courses of two different universities between 2018 and 2021. The results of those

projects were given as the mid-term grades by the instructor. Those courses were:
1. “EAP 5105-Strategic Planning in Educational Institutions” within the MA program of “Educational Management” Pro-
gram of the Institute of Educational Sciences of Bahgesehir University, and
2. “EYD 506- Strategic Planning at Schools” and “EYD 505- Total Quality Management in Education” courses within the MA
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program of the Institute of Educational Sciences of Cyprus Science University.
In the first course, eight MA students prepared three projects following the steps of the imece Circles Methodology. They
were as follows:
1. ELF Team: The Effects of TQM to the Job Satisfaction of Teachers
2. EFi Motivation Team: Why was motivation level high at village institutions? Why is it low now?
3. NC&SB Team: Strategic Planning and Implementation Problems at Turkish schools
In the second group, MA students of CSU preferred working personally. However, they collected data from their own col-
leagues in their own institutions. As a result, the following problems and possible solutions were put forth by the MA students:
1. Why do not school leaders give the needed importance to strategic planning?
Why do school principals generally ignore the educational leadership at TRNC?
The importance of ‘Time management’ within the Strategic planning process.
The problems and solution of planning within the history.
The role of individuals within the strategic planning process.
Do schools in North Cyprus apply TQM and make strategic plans?
The problems of the CSU students during the pandemic days and solutions.
TQE at Cyprus schools.

O N Uk WD

Findings

The aim of the author was two folds in all above-mentioned courses:
e  Teaching “Problem solving skills” and “team spirit” to all age groups.
e Determining;

o their attitudes towards the teamwork before, while and after the project,
o Their achievement rates,

o Their approach to the methodology and

o Their reflections about the project outcomes.

After the presentations of the projects, peer-, self- and instructor-assessments were completed. The results were interesting.
With that innovative methodology:

e Students improved their knowledge and ability related to course contents. They used their school environment to apply

the newly learned philosophies and applications.

e They developed cultural and intercultural empathy and tolerance about the other projects and team members of those

projects.

e Teamwork spirit increased within the classroom. They shared all the documents of the project-design. They applied their

own questionnaires first to their classmates.

e They used technology and the internet accurately to attain, to develop and to share the necessary data.

e While doing these, they also internalized the importance of creativity, originality, time management, portfolio manage-

ment, and obeying ethical rules.

e Even though the TRNC projects were prepared during the pandemic, the students never lost their enthusiasm towards

their projects. They conducted their surveys in time and delivered the projects without wasting time.

e The assessment of the projects was done by peers and by the instructor in an online manner.

e Three of the students also volunteered to take part in an international ICT project after finishing their courses.

Using quality-based “Project Management” at universities, even at post-graduate programs might be considered an import-
ant outcome of an innovative approach for higher education context. Students need to come together (sometimes in cyber
world), produce together for a common goal, and enjoy while taking all those steps. It results in the creation of innovative solu-
tions and quality leadership.
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Conclusion and Recommendations

“Project Management” and its use at educational settings as a tool of moving from theory to real life has gone through an

|Il

evolution in recent years. Studies on “why projects fail” have shown repeatedly that failure — and success - is highly correlated
with issues having to do with human factors, or the “art” rather than the “science” side of project management. As a result,
more emphasis is now being placed on raising the creativity of thinking, the quality of problem-solving, the effectiveness of deci-
sion-making, and the cooperation and communication within the team and with those stakeholders that the project will impact.
It is being recognized that effective project management needs two “legs” to stand on: the task related skills (the “science” of
project management) and the relationship related skills (the “art” of project management) (Janoe and Koksal, 2006).

Several Project Management Processes were used at the above-mentioned courses. These included creating an objective
Statement (charter), developing “Team Rules of Conduct”, preparing agendas prior to meetings, and writing up minutes after
meetings, planning a schedule and displaying it on a Gantt chart, and setting clear Roles and Responsibilities. Using these pro-
cesses brought several benefits to them. They were able to tangibly see progress toward something they chose and planned,
refer to their rules of conduct when team dynamics got difficult, think about who their project impacted, and expand their sense
of what they were able to accomplish.

During the first two decades of the 21st century, the author used the methodology in her courses at various universities in
Istanbul. Each course she gave started with the timeline mentioned above. All students, in circles (teams), prepared content- and
problem-based projects for their mid-terms and/or final exams. Thus, thousands of projects were studied in time. After learning
the methodology, the undergraduate and graduate students attended some international conferences to present their projects
and gained experience of attending and presenting an academic work before the international audience. Some of the student
teachers have become the co-trainers along with the author and visited some schools to train the teachers and students teams
there. Some wrote collaborative academic papers with the author. They were all great experiences for them. Here are some of
them:

e In 2005, a team of graduate students from Bogazici University presented their project at the KSEE Conference at a univer-
sity in TRNC. Its title was: An imece Circle’s Analysis and Comparison of the Guidance Problem at a Turkish and Japanese
University (Koksal, Kozan, Glindiiz & Gediman,2005).

e In 2008, a circle of Bogazigi University students presented their ICT Seagulls Project as the award-winner university proj-
ect of the same year (Cavusoglu,2008).

e In 2019 a team of BAU graduate students presented their mid-term project about “Village Institutes and Motivation” at
the 4th International Educational Conference on Village Institutions of Rating Academy and Onsekiz Mart University in
Canakkale in 2019. It was prepared by imece Circles methodology. The full article of their project also took part in the
Conference Book (Kéksal, H., Sen, F., Balkan, i., Tosyali: 2019)

As a final remark, it might be said that it is the responsibility of an educational institution to prepare qualified workforce for
the future world for the well-being of the society and they should make some financial investment on it, which we lack in Turkey.
Online education cannot be the reason of stopping or malfunctioning of schools or universities. Innovative trials and collabora-
tive actions of related bodies will always bring solutions to the problems along with the academic staff. It will be interesting to
end the article with a reflection from an MA student. Thus, the reader might also conclude the plus points of the methodology
used:

“That methodology was just like a miracle for us at these difficult times. | had dreamed that course one of the lectured cours-
es; boring and traditional. | was not expecting to be that much creative for the project. It was motivating, provoking the hidden

leadership skills in me. | have learned at that age (38) that learning might also be fun. | promise, | will teach this methodology not
only to my students but my children too” (Kiziltan, Y., MA Student of CSU, 2020)
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APPENDIX

Syllabus of the “Innovative Teaching” Course at the Faculty of Education,
Bogazici University

Ed 498.01- INNOVATIVE TEACHING

(Elective - 3 Credits/Hour)

Course Objectives:

The Objectives of this course are to develop a basic understanding of the difference between innovation and innovativeness,
to internalize how to manage change, to learn the recent techniques and approaches concerning education, leadership role of
the teacher, leadership skills in the school, to understand the importance of using technology at the classroom through some
“Information and Communication Technology (ICT)” projects and some innovative techniques for the new curriculum, to be fa-
miliar with the problems of challenged students, to learn how to conduct imece (quality) circles and to improve “peace” concept
at schools. Each term a new issue is analysed. This term the main issue will be: “Art, music and literature for the qualified new
generations & Innovative Teaching”.

Target Group: This course is for the ones who are very close to their graduations/professional lives. Recent developments in
education, innovative ideas for teaching the educational life, including the quality journeys of overseas schools such as Montes-
sori Schools and NYDT are shared during the term. Attendance is essential, for project based leading is done. It is open to the
students of all departments.

Required Readings:

The Reading package consists of:

ATAMAN, A. (2003). “Ozel Gereksinimli Cocuklar ve Ozel egitime Giris”, Glindiiz Yayincilik, Ankara.

KOKSAL, H. (2003). “Kalite Gergegi”, Akademi Yayincilik, istanbul.

................... (2004). “Egitimde Giic Birligi”, Akademi Yayincilik, istanbul

................. (2006). “Innovative Teaching” e-book of the Ministry of Education (http://www.yenilikciogretmenler.meb.gov.tr).

Suggested Readings:

ATAY, M. (2007). “isitme Engelli Cocuklarin egitiminde Temel ilkeler”, Ozgiir Matbaasi, istanbul.

BONSTINGL, J.J. (2001). “Schools of Quality”, Corwin Press, USA.

ERWIN, J. (2004). “The Classroom of Choice”, ASCD, USA.
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MARZANO, R.J. (2003). “Classroom Management that Works”, ASCD, USA.

SALLIS, S. (1998). “Leadership” in Developing Quality Systems in Education, ed. By G.D.Doherty, Routledge, London.
VILLA, R.A., J.S. Thousand. (2005). “Creating an Inclusive School”, ASCD, USA.

ZMUDA, A., R. Kuklis, E. Kline. (2004). “Transforming Schools”, ASCD, USA.

www.microsoft.com/education

Course Contents:

1.  Introduction

2. Discussion on the Big Picture of Education in Turkey and all over the world.

3.  Seminar 1: Total Quality Management in Education

4.  Seminar 2: “imece Circles” Training

5. Change management and its pillars.

6. Innovation, innovative and innovativeness: A sample case from Turkish educational History.
7.  Definition of the leadership of teachers at different settings.

8. Qualities of effective leaders/teachers.

9. “Challenged students in Turkey and in the world” and “The ways of empowering them”.

10. Developing teamwork and circles in the school.

11. Learning-cantered, project- and problem solving-based curriculum through “Constructivism and Multiple intelligences”.

12. ICT Sample projects from Turkey, India, USA, and some other European countries (Leadership, Marketing, Career Port-
folio).

13. General Evaluation.

Basis for Evaluation:

First Project: 5 pts., Total Quality in Education Seminar: 10 pts., imece Circles Seminar: 10 pts., Marketing Project: 10 pts., Career
Portfolio: 10 pts., Final Project: 40 pts., Attendance: 15 pts. Attendance is required.

Course Designer & Instructor: Dr. Hayal KOKSAL

www.hayalkoksal.com hayal@hayalkoksal.com hayal@boun.edu.tr www.bilisimcimartilar.com
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Enhancing Learning through Integration of Student-Centred Learning Methods

Rogelio Meneses Levardo Jr.,, MD, SFHEA
Bahrain Polytechnic
rogelio.levardo@polytechnic.bh

Abstract

Being an applied studies institution, Bahrain Polytechnic has adopted and implemented a problem- and project-based learn-
ing pedagogical model. The model has been used successfully and this is evidenced by annual graduate surveys, focus groups, as
well as employer feedback. All these highlights how Bahrain Polytechnic graduates stand out in terms of their work skills and eth-
ics in the industry. The graduates themselves attribute these commendations due to how they learned at the Polytechnic. Having
proven the model to be effective, would it be possible to further enhance the students’ journey in response to the ever-changing
directions of teaching and learning and the tenor of the workplace? It is, therefore, the aim of this study to demonstrate that
carefully chosen student-centred methodologies could provide further support to those already being used in the classroom.

Keywords: Problem-based Learning, Project-based Learning. Student-centred Learning, Enhanced Learning, Integrated
Methods

Introduction

This is a preliminary reporting on a study designed to take an initial look at an effective pedagogical model to enhance it to
cause deeper learning of theoretical concepts, reflecting on these and applying these to authentic experiences.

Overall, student-centered learning (SCL) has shown its value over the traditional didactic, teacher-centered methodologies. In
a student-centered environment, the students are trained and encouraged to take increased responsibility and accountability for
their learning. Gibbs (1995) described student-centered environments as those that focus on learner activity instead of passivity;
process and competence, rather than content; where the key decisions about learning are facilitated by the tutor but ultimately
made by the students themselves. From the first day that students start their learning journey with the institution to the day
they graduate, active involvement and participation within and outside of class time are inculcated. This ultimately causes the
transformation of individual students into independent, autonomous life-long learners (Bayram-Jacobs and Hayirsever, 2016).
The development of such independence is gained through the gradual establishment of maturity in terms of judgment, self-re-
flection, and decision-making.

Problem-based learning as a student-centered approach has its origins in the Michael G. DeGroote School of Medicine, the
McMaster University’s medical school, located in Hamilton, Ontario, Canada (Neville and Norman, 2007) . From the very first day
it opened its doors to its first batch of medical students in 1969, PBL was promulgated as its only teaching and learning meth-
odology. Since then, several medical schools have adopted the PBL methodology and have reported phenomenal successes. To
date, several educational institutions from a vast list of disciplines and a variety of levels (tertiary to the lower K-12 levels) have
taken on PBL as their main educational mode of delivery and have likewise reported achievements (Ertmer and Simons, 2006).
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The goals of PBL would hence be, to transform students who can “construct an extensive and flexible knowledge base, de-
velop effective problem-solving skills, develop self-directed, life-long learning skills; become effective collaborators; and become
intrinsically motivated to learn” (Hmelo-Silver, 2004).

With regards to project-based learning (PjBL), it was born out of the very same principles as PBL both of which have been
around for centuries. PjBL was essentially brought into the spotlight in learning theory by John Dewey in his 1897 book entitled
“My Pedagogical Creed,” which outlined the concept of “learning by doing.” In today’s learning environment, PjBL allows stu-
dents to gain knowledge and skills by working for an extended period to investigate and respond to an authentic, engaging, and
complex question, problem, or challenge with tangible deliverables.

Extensive research was conducted by the Teaching and Learning Unit (TLU) to look into other existing student-centered meth-
ods to determine which would possibly be used to draw the advantages of PBL and PjBL and further strengthen and magnify
these through the integration of other appropriate methods. This search yielded three possible techniques — the Jigsaw Strategy,
Team-based Learning (TBL), and Process-Oriented Guided Inquiry Learning (POGIL). These were chosen due to their foundational
structure of the methods, the similarity of scope, the pedagogical support each requires, and their underpinning flipped learning
support. The study design took on an action research perspective meant to find directions to further enhance the institution’s
chosen pedagogical model.

Methodology

Ten academics who were interested in taking part in the study were nominated by their Heads of Schools and Deans. The ac-
ademics who participated were of varied nationalities and with different lengths of academic experience. 7 had master’s degrees
and the remaining 3 have Ph.D/s in their professional disciplines. All of them have had substantial industry experience before
moving into academia. Each one represented a programme major within the faculties of the Polytechnic: Bachelor of Engineering
Technology and its varied majors, Bachelor of Information Communication Technology and its varied majors, Bachelor’s in Web
Media, Bachelor’s in Visual Design and Bachelor’s in Logistics Management and Bachelor’s in Business and it’s varied majors.

The Teaching and Learning Unit (TLU) provided training for the volunteers on the basic structure of each SCL methodology
and also provided consultation on class activity design. This was meant to allow the academics to have their ideas built into the
activities while the TLU provided feedback and advice to ensure that the PBL and PjBL supporting framework was existing and
that any or a combination of the 3 other techniques were appropriately embedded to provide learning enhancement.

Once the activities were approved, the academics brought them into their classes and implemented them with a TLU repre-
sentative to observe. The TLU representatives used a carefully designed observation template that focused on the effectiveness
of tutor instruction, level of engagement of students during activity, tutor facilitation during activity, and evaluation of impact
among the learners through the post-activity reflective discussion with each other and with the tutor. At the end of the class
activity, the students were asked to participate in an online survey to gauge their perspectives regarding the applied method,
together with any suggestions or recommendations that they thought would be helpful for improvement. The TLU also held
personal interviews with the academics to determine their thoughts regarding the activity design, its implementation, their suc-

cesses, and areas for further improvement. This whole study occurred over the 2nd semester of the academic year 2020-2021.
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Findings

Student Survey

The student survey results were collated based on the three student-centered methods being examined — Jigsaw Strategy,
TBL, and POGIL. The Jigsaw Strategy had 82 respondents, TBL had 89 and POGIL had 12. It is interesting to note that through the
survey, 80-85% of the students who took part in these classes, where the methods were implemented, had excellent perspec-
tives regarding these. The following pertinent graphs and table show the results among key questions in the student survey:

Figure 1
Responses on Interaction and Discussion as a Group
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The figure above shows that for all of the 3 methodologies, engagement through group interaction was significantly appreci-
ated leading to a better understanding of the concepts that were being elaborated by the activity.

Figure 2
Responses Regarding Understanding the Concepts During the Activity
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The responses provided in Figure 2 corroborate those in Figure 1 shows that all 3 methodologies do provide ample support

for conceptual understanding.
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Table 1
Responses Regarding Activity Features that Impacted Student Learning

JIGSAW (n=82) TBL(n=89) POGIL(n=12)
On a scale of 1-5 (5 being the highest), which of the following RN R R R RO R R e
features of the activity did you find effective for your learning?
Overall format / design of the activity O e el e e
5°13 15 25 ‘@8 00 6 19128 (@a 10 (1 )3

Provision of instructions

o - 6 3 1823 32 0 6 17 33 33 1 0 0 5 6
Provision of learning resources

Interacting and discussing with groupmates 50 1104017 (84 /20 B |k ik ) Al O e
My personal contributions to the activity e G S R B R s R A R
45 20 78 F200 (B 30 28 R4 BTG R S N0 B2 EO N

Overall summary of tutor

Likert scale used: 5 : highest; 1 : lowest

On a 5-point Likert scale, with 5 being the highest, the majority of students rated the overall design of the 3 methodologies
as a key feature in their learning. Provision of instructions by the tutor as well as learning resources was rated highly. Confirm-
ing the results shown in Graphs 1 and 2, interaction and discussion with groupmates within the activity proved to be effective.
The students also appreciated that the activity designs allowed them to bring in their contributions to the table. The overall
end-of-activity summary done by the tutor was also deemed significant.

A question was included in the student survey meant to collect comments, suggestions, and recommendations from them
and some significant points are:

1. At first, the activities were daunting due to unfamiliarity with the techniques but eventually, | enjoyed the activity and

learned from it.

2. It was fun interacting and working with other students and learning alongside them, it also made the subjects involved
more interesting and fun to learn and easier to understand.

3. Ifound the activity quite informative because it was related to what | was currently studying in the course, also helped
me with learning things about the businesses we have here in Bahrain that | was familiar with but didn’t know much
about the impacts of their services and products they offer to their clients.

4. |found the activity helpful because it allowed me and my teammates to set times and work on our own time making me
feel more responsible about it.

5. The activity is very useful because in these types of activities we can improve our communication and cooperation skills

Post-class Personal Interview with Faculty
The TLU representatives had post-class interviews with the tutors to obtain any feedback, reflective discussions, and obser-
vations they had throughout the experience. Here are some of their comments:

Regarding the Jigsaw Strategy:

1. Increased group work helps keep students focused, variety in terms of activities proposed

2. Helps to build team working skills in the online environment. Students had to maintain greater levels of focus.

3. Using the online platform can make it difficult to manage class participation. | look forward to using this method in a
physical setting.

4. | have found the method to work well in medium to small groups. In larger groups, it would work well, but there is some
concern about managing this through an online platform to be able to engage with students appropriately to aid their

development. | found the method useful in applying theory to real-world examples.
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Regarding Team-based Learning:

1. Promoted self-directed and peer learning.

2. Students were discussing during the gRat activity, Fast Learners were taking the lead and correcting the mistakes done
by others. This will enhance Leadership skills and communication skills.

3. Planning is one of the crucial steps. Especially, for implementing this strategy through online delivery.

4. Students were involved and classroom engagement was observed.

5. Challenges would be the online classroom because students tend to not use the video/microphone causing group dis-
cussions to run lengthily, grouping them online and set up for Moodle Quiz for iRat and gRat and making sure that the
students are prepared, to motivate slow learners to self-study.

Regarding Process-oriented Guided Inquiry Learning (POGIL):

1. Students can solve the problems as a group (pair programming) which helps weaker students,
2. Some groups tried to allocate one task per student avoiding teamwork,

3. Would work better in class rather than online,

4. Would work best for higher-level, 3rd, or 4th-year courses.

Discussion

Overall, both tutor and student experiences are positive hence the Jigsaw Strategy, TBL and POGIL hold promise in being
implemented to provide support to PBL, PjBL, and PPjBL methodologies. In terms of student engagement, concept understand-
ing, development of soft skills, the methods, the order of preference would be Jigsaw Strategy / TBL and then POGIL. The Jigsaw
Strategy and TBL are useful across all course levels as their implementation can be easily adjusted to the level and concepts of
a particular topic. POGIL, on the other hand, is founded on higher critical thinking, integration of previously learned concepts,
and analysis (Artuz and Roble, 2021). Hence, as higher-order cognitive skills are necessary, this is recommended for higher-level
courses. All 3 methods draw effectivity from flipped learning, so students have to be trained and engaged in learning assigned
material outside of class, before the activity (Lo and Hew, 2021). All 3 methods draw effectivity in group work and communica-
tion. In the tutors’ interviews, several did mention that as certain segments of the online session activities, group work and ease
of communication became challenging as students preferred to use the chatbox rather than their microphones. This would not
be an issue in a face-to-face class. Much like other SCL methods, activity designing in these 3 methods takes time and hence
development hours are necessary. To avoid confusion among the students, clear instructions must be provided by the tutor in
the pre-class preparation (flipped learning instructions) as well as during the activity session. Flipped learning when properly
embedded and implemented would cause an increase in student performance and positive influence on cognitive, affective, and
soft skills (Birgili, Seggie, and Oguz, 2021)

Conclusion

It is a great possibility to take an existing teaching and learning methodology and further enhance using other supportive
and appropriate methods. As each methodology does have its benefits, integrating another would allow further enhancement
of what each method could offer. There is also a possibility that a method could fill in any gaps that another would have. All of
these would result in robust, authentic learning (McGee and Reis, 2012). Among the three techniques, the Jigsaw Strategy and
the Team-based Learning methods were seen to be most useful across the majority of the course levels, be they foundational or
higher. The Process-oriented Guided Learning technique gained substantial approval from students taking higher-level courses
and is more oriented to the hard sciences.

For future work, the researcher is planning on looking into how each method (Jigsaw Strategy, TBL, and POGIL) may be hy-

bridized into the PBL, PjBL, or PPjBL models. In this study, the student survey respondents for POGIL were few as they were most-
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ly graduating students who were very busy working on their requirements. In succeeding work, planning on involving students in
lower-year courses for POGIL activities will be considered. Further work would see analyzing and comparing assessment results
of courses with hybridized methodologies from those obtained from non-hybridized ones. This would also involve focus group
interviews with tutors, activity designers, and students who have experienced both streams.
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Abstract

Covid-19 pandemic research on teaching and learning shows that there is a significant increase in students’ stress and anx-
iety levels. Similar studies also document that student participation levels have significantly dropped, as a result of which their
commitment to learning has decreased. Students struggled with mental health problems such as stress, anxiety and depression.
Because of lack of peer support during online education, students also have been experiencing de-motivation. In this pilot study,
we designed an 8-week long workshop for undergraduate students to see if methods that are commonly used with teachers to
enhance their wellbeing will be applicable for students. Our aim was to understand how students would be engaged with de-
signed activities and how this workshop would increase students’ awareness about wellbeing. Both quantitative and qualitative
methods were used to collect and analyze data, and results showed that the stress level of students decreased, and their aware-
ness about wellbeing increased at the end of the workshop.

Keywords: Higher Education, Wellbeing, Alternative Education, Pandemic, Stress, Motivation
Introduction

Wellbeing is a wide concept that can be defined as the combination of feeling good and functioning well. Functioning well is
the experience of positive emotions such as happiness and contentment, development of one’s potential, having some control
over one’s life, having a sense of purpose, and experiencing positive relationships (Ruggeri et al., 2020).

The World Health Organization (WHO) (WHO, 2004) defines mental health as: a state of wellbeing in which the individual
realizes his or her own abilities, can cope with the normal stresses of life, can work productively and fruitfully, and is able to make
a contribution to his or her community (p.2) and the organization relates the wellbeing to positive mental health.

However, scholars such as Brugha (2015) and Gaderisi et al. (2015) find this definition too narrow because positive feelings
and positive functioning are not the only key factors for mental health. From a broader perspective, a new definition needs to
include more social and cultural elements. Therefore, this study uses the definition by Gaderisi et al. (2015):

Mental health is a dynamic state of internal equilibrium which enables individuals to use their abilities in harmony with
universal values of society. Basic cognitive and social skills; ability to recognize, express and modulate one’s own emotions, as
well as empathize with others; flexibility and ability to cope with adverse life events and function in social roles; and harmonious

44
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relationship between body and mind represent important components of mental health which contribute, to varying degrees, to
the state of internal equilibrium (pp. 231-232).

As illustrated by the 3rd Sustainable Development Goals (SDG)’s Good Health and Wellbeing, mental health also plays an
important role in achieving healthy communities. Depression is one of the leading causes of disability and suicide is the second
leading cause of death among 15-29-year-olds (SDG Report, 2021). Despite progress in some countries, people with mental
health conditions often experience severe human rights violations, discrimination, and stigma. The United Nations’ 3rd SDG,
Good Health and Wellbeing, as well as the OECDs’ Report on Future of Education and Skills (2020) emphasized that for a sustain-
able world, communities should acquire awareness of wellbeing for themselves, for others and for the planet. Furthermore, if
we want to meet the challenges of the 21st century, contribute to and thrive in our world, we should start to acquire these skills
at an early age.

Research on teaching and learning in the time of Covid-19 pandemic shows that there is a significant increase in students’
stress and anxiety levels (Bekaroglu & Yilmaz, 2020). The same study documents that student participation levels have signifi-
cantly dropped, and as a result, their commitment to learning has decreased. It was also observed at one public university in
Turkey that student motivation levels drastically decreased and that these students were dealing with mental health related
problems more than ever (Cihan-Aydogdu & Tok, 2021). Kim et al. (2020) emphasized that active participation in the classroom
plays a crucial role in students’ learning. However, with the pandemic, students are limited in their ability to participate due
to problems such as unstable Internet connection or the lack of support from classmates and teachers (Human Rights Watch
Report, 2021). From the UNESCO report (2020), it can be said that most students lost commitment and focus; as a result, their
learning motivation levels decrease during the pandemic. Therefore, mental health of students and their personal and profes-
sional wellbeing have become more crucial in the pandemic era. Accordingly, higher education institutions and instructors have
been applying new options and solutions to resolve pandemic related problems and increase the wellbeing of students. It is
observed that positive education and contemplative pedagogical methods have been embedded in education systems of other
countries (Seligman et al., 2009).

Positive education is used to describe empirically validated interventions and programs from positive psychology that have an
impact on student wellbeing (White & Murray, 2015). Although positive education can positively impact students, teachers, and
educational community members, seeing the effect immediately is not possible. Positive education programs do have a positive
impact on the way that many students know and understand themselves, their peers, and their families (White & Kern, 2018).
It also can be helpful to be able to cope with de-motivation and attendance problems (Lopez & Louis, 2009). Another method
that was used for the study is contemplative pedagogy. Bush (2010) stated that contemplative pedagogy supports mindfulness
in the classroom and benefits from positive psychology interventions. According to Selligman and Adler (2018), it also includes
identifying and developing strengths, cultivating gratitude, and visualizing students’ best possible selves. Hart (2004) argued that
the ability to concentrate, conceptual flexibility, and greater capacity for synthetic thinking can be developed by contemplative
pedagogy.

Both the literature and SDG, OECD and UNESCO reports emphasize the need for the awareness of wellbeing, especially for
young people. This need has become urgent in the pandemic era. Recent global and university-wide student evaluation reports
made this designed workshop and pilot study essential. The research questions guiding the workshops are:

° How would students be engaged with designed activities?

° How would this workshop increase students’ awareness of wellbeing?




°

- 5t International Higher Education Studies Conference Cap @ 2y
tYOC AD October 14-16, 2021 / 14-16 Ekim 2021 ISU OGREM

5. Uluslararasi Yiiksekdgretim Calismalan Konferansi Ogrenen Universice

Method

Course Design

The workshop was designed for eight weeks. Because of the pandemic, weekly sessions were held online. During two months,
students and researchers met every Monday for three hours. It was important to create a classroom environment where stu-
dents would feel safe. For that purpose, in the first week, sessions started with icebreaking games for students to get to know
each other and get familiar themselves with the environment. Almost all sessions began or ended with breathing exercise and
gigong practices. To illustrate the importance of holistic approach on wellbeing, experts from different but related fields, as an
example a dietitian, a yoga instructor, and an aromatherapist, were also invited to the sessions.

Table 1

Holistic Me Workshop Weekly Schedule
Intro Breathing Energizer Qigong Nutritio Aromath  Dixit Cards Wrap up

101 nist erapy

Definition Breathing Neuroscien = Meditation Qigong Q&A
of Exercise ce 101
Wellbeing
Intro of Qigong Breathing Breathing Breathing Qigong
Activities Exercise Exercise Exercise
Nadi Meditation  Qigong Meditation = Qigong Breathing Meditation = Evaluation
Shodana Practice Practice Exercise Practice

Research questions that shaped the study were: (1) will this workshop increase students’ awareness of wellbeing? and (2) will
students be able to engage with designed activities?

Simultaneous mixed method was used to collect data from students’ experiences to be able to see the big picture and in-
crease the reliability of the pilot study. For qualitative data, students’ critical reflections were collected at the end of weekly
sessions by using digital tools such as Jamboard, Sli.do and letters. The short version of Perceived Stress Scale (PSS) that was
developed by Cohen et al. (1983) and Five Facet Mindfulness Questionnaire (FFMQ) that was developed by Baer et al. (2006)
were used to collect quantitative data, and these surveys were given to the students as a pre-test and post-test. The quantitative
data were analyzed using frequency counts because of the small number of participants. Since our aim was to understand how
students engaged with designed activities, we categorize qualitative data according to the activities that we have used.

Our participants were students of a mid-size public university. We used purposive sampling since our aim was to understand
the target audience interest in wellbeing interventions. To reach out participants, we sent out emails to the student club email
lists, since students attending the workshop can add this experience to their Non-Academic Transcript (NAT). Nat, is an unoffi-
cial transcript that is given with student’s official academic transcript that documents various competencies of students such as
communication, commitment, motivation, social skills, and teamwork. The aim of this transcript is to assist students to be aware
of the competences that they gained during the workshop, event, activity or project. NAT is a tool for learners to reflect on their
learning journey under the supervision of advisors. We tie this workshop to NAT to increase students’ interest in the workshop,
however students’ interests were higher than we had expected. For a homogenized distribution of the attendees, students were
selected from different departments (e.g., Electric Electronics Engineering, Molecular Biology and Genetics, Industry Engineer-
ing, and Computer Engineering) and clubs (e.g., IEEE, Women in Business, young TEMA, Idea Camp). We also kept the gender
distribution the same and kept the number small to be able to manage the workshop. In total, 20 students joined the workshop.
As part of the ethics approval, all of the participants gave their consent to be part of this study. Since this paper is written in

English, the qualitative data were translated from Turkish to English by the authors.
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Data Collection Tools

Quantitative Data

Perceived Stress Scale (PSS)- short version (Cohen et al., 1983) and Five Facet Mindfulness Questionnaire (FFMQ) (Baer et al.,
2006) were used to collect data for the research. According to the study that was conducted by Gue et al. (2016) PSS scale has
been found suitable for measuring university students’ perception of stress. FFMQ is a self-help and self-scorable measurement
with 39 items on the five aspects (or facets) of mindfulness which are observation, description, aware actions, non-judgmental
inner experience, and non-reactivity (Gu et al., 2016).

Qualitative Data

Critical reflection is a method that can be used to collect qualitative data and can be seen as a transformative tool for learning
as early as the 1990s’ (Mezirow, 1990). Related research showed that critical reflection can be used as a tool to develop stu-
dents’ meta-cognitive skills (Ash & Clayton, 2009; Eames & Coll, 2010) and to improve their “learning, thinking and assessment
of self and social systems” (Smith, 2011, p.211). Various online tools were used to collect critical reflection of students, such
as Jamboard, a digital interactive whiteboard developed by Google; Slido, an interactive Q&A and polling platform for live and
virtual events; and letter writing. Channa (2017) identifies letter writing as a tool that can “facilitate the self-evolution, self-intro-
spection, self-awareness, and identity change that emerges with, and through, reflection” (p.358). We asked students to write
a letter at the end of the workshop to be able to understand their experience with the workshop. In addition to these tools, in
one week, we used game-liked cards (e.g. Dixit) to inspire students to talk and discuss about the topic of that specific week by
means of a given card in an unstructured way (Kwiatkowska et al., 2014) and encourage students “divergent thinking” (Horneck-
er, 2010:107).

Findings

PMS and FFMQ

In the first meeting session, we asked students to fill out the PMS and FFMQ to evaluate their stress level and awareness
of mindfulness. At the end of 8 weeks, students were asked to fill out these questionnaires again to be able to observe the dif-
ferences in their stress level and awareness of wellbeing practices. Figure 1 and Figure 2 show the frequency differences of the

scales.

Figure 1

Results of Perceived Stress Scale (PSS)- Short Version
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Although the number of participants and variables in the research may not be enough to generalize the results, findings help
infer whether the workshop supports the aim of study. Overall results are sufficient to discuss that this workshop had a positive
effect on students’ perceived stress level. The biggest change between the pre-test and pos-test can be seen on the item 3, In
the last month, how often have you felt nervous and “stressed”? compared to the beginning of the workshop, with means drop
from 4.1 to 3.0, respectively. Moreover, before the workshop, the item 5, in the last month, how often have you felt that things
were going your way? had the mean of 2.7, but after the workshop the mean for this item increased to 3.5. This change shows
that students began to perceive the things and events more positively after attending the workshop.

Figure 2

Results of Five Facet Mindfulness Questionnaire
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The overall results showed that students mindfully be aware of themselves and their surroundings increased with the work-
shop. Compared to the pre-test results, students’ ability to recognize their feelings, emotions and thoughts were increased and
they start to build a positive perspective. The results also supported those students start to see the relationship between eating
habits and wellbeing (item 11, | notice how foods and drinks affect my thoughts, bodily sensations, and emotions). The mean of
the item 11 increased from 3.2 to 4.2. Another important change was observed in the item 25, when | have distressing thoughts
or images, | feel calm soon after. The mean increased from 2.6 to 3.2. This shows that students start to be more aware of their
stress and stress management.

Students’ Reflections

To be able to observe students’ engagement with the activities that we embedded in the workshops, we asked students to
write about their reflections. They did it by using digital tools such as Slido, Jamboard and letter writing. In this section you will
read students reflections about the workshop and also about the gigong and dixit cards.

Qigong

Qigong (also written as Chi Kung) is a life energy exercise that strengthens internal organs, breath, cardiovascular system,
immunity, bones and joints. Mindful movements and postures of Qigong reduces insomnia, tiredness and pains and improves
peace of mind, strength, energy and endurance(Tsang and Fung, 2008). “Qi” means air, breath, energy and “Gong” means skill,
result, service, work. Qigong is one of the four practices of Traditional Chinese Medicine (Tekman, n.d.)

After the Qigong exercise students were asked about their experience. In their reflection, students emphasized how these

movements made their body relaxed and peaceful. A student indicates the changes in his sleeping cycle and he started to have
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“more restful sleep because of the exercise and meditation” (M.6.3).

A student said:
I was full of negative energy until | came to the session, but after the [Qigong] and meditation, when | closed my eyes,
my surroundings became white and | felt my heart relaxing with the [each] breath | took. | feel that all the negative
energy is gone and replaced by positive energy (C.3.3.)

Another student mentioned how her awareness changed as a result of gigong:
In today’s event, | discovered different areas where | can [...] [relax] [find]motivation and myself. [With pandemic]
when | have to spend [my] time in a room, these activities make [me] relaxed. | realized that everything we do [to be
active] actually helps me feel more peaceful and happier (B.7.3)

Students’ reflections indicated that this kind of life energy exercises improve their mood and personal wellbeing.

Dixit Cards

We used the Dixit cards to inspire students to talk. When students asked about their experience with the activity, they all
emphasized the inspiration that these cards provided for them. A student shared his thoughts “these [cards] helped me to focus
on my own thoughts” (M.5.3.).

Another student emphasized how these cards assisted her to collect his thoughts:

the issues that | couldn’t find time to think about due to the intensity of the week and that | have been avoiding to think about
came to light. (5.10.3).

Students’ reflections pointed out that metaphorical representation of Dixit cards helped students to express their feelings in
a different way.

Students Reflection about the Workshop

At the end of 8 weeks, students were asked to write a critical reflection letter, and were also asked to participate in a poll that
was created with Slido. Students mentioned that they found the workshop productive, and as one of the students said:

everyone here actually knows the topics discussed here more or less, but we have never applied it or we did not know where
to start [from]. By participating in this workshop, we reinforced what we [have] learned and [had a chance] to practice. (E.1.3).

Three students of the students wrote about how they were discouraged to attend the workshops every week because of their
busy schedules; however, they also emphasized the difference they had observed on themselves as a result of the sessions which
motivated them to participate every week, as a student wrote: the classes were so busy that | thought | couldn’t spare time, but
after [each session that | attend], | felt a change in myself, and this motivated me to participate in the [coming] week. (M.6.3) and
a student wrote “every week, | said | wouldn’t attend because of the intensity of the classes, but after each [session] | said I'm
glad 1did.” (S.8.3.). Some other students also indicated that how they shared what they learned in the sessions with their room-
mates or classmates “I pass on what | [have] learned here to my friends and we [practice] breathing techniques and meditation
together.” (S5.2.3.). Students’ reflection on their experience indicated that experts from the field increased the efficiency of the
workshop and they found the process inspiring.

Discussion and Conclusion

Both contemplative pedagogy and positive education approaches agree on the necessity of mindfulness practices in higher
education (Waters et al., 2015; White, 2015). The global initiatives are not only aware of the importance of wellbeing for young
people, but they also know the need for more research on wellbeing in higher education. This pilot study was designed in the
light of the discussed methods, global initiative reports and recent literature. The research findings supported that positive ed-

ucation and contemplative pedagogy has a potential to increase students’ motivation and decrease their stress levels within the
framework of the relevant literature (Lopez and Luis, 2009; Waters et al., 2015; White, 2015).
This pilot study results highlight that this kind of workshops and wellbeing exercises need to find places in the higher ed-
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ucation curriculums. New methods of data collection and analysis that can support integrated wellbeing and pedagogical ap-
proaches need to be incorporated (Costanza, et al., 2016). However, there is also a need for qualified counsellors, instructors, and
wellbeing professionals at universities. For future studies, larger groups and different scales can be used to generalize the results
and to improve validity and reliability of the research. In addition, as there are lots of different techniques in wellbeing practices,
using different tools can be helpful to evaluate the effectiveness of exercises.
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Abstract

University faculty members simultaneously hold multiple roles in teaching, research and community. One way of preparing
graduate students for these roles is through the Preparing Future Faculty program that is commonly found in the US universities.
There is, however, little support in Turkey to prepare graduate students for faculty roles and responsibilities.

To address this gap, two mid-sized universities in Turkey modified a Preparing Future Faculty program for the Turkish context.
This flagship program was established to focus on teaching and community service since the results of focus groups conducted
with graduate students at the two universities primarily indicated interest in these areas. In this paper, we reflect on the initial
implementation of this program, the changes made to move this pilot program online and students’ experiences with this new
mode. We make recommendations for benefitting from these changes in the resulting program.

Keywords: Professional Development, Graduate Students, Higher Education, Turkey, Faculty Development
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Introduction

Faculty members at higher education institutions have responsibilities in teaching and service along with their research. Since
these roles compete in terms of time and resources, faculty members must find a balance that allows them to successfully fulfill
each role. Graduate students in Turkey who intend to pursue a role as a faculty member, however, may need assistance in accul-
turating to these competing demands, since they receive little support in instructional and personal development (Kabakgi and
Odabasi, 2008). One way of preparing graduate students for these roles is through the Preparing Future Faculty (PFF) program
that has been implemented in numerous US higher education institutions (DeNeef, 2002).

Universities worldwide are rapidly building similar support systems to prepare graduate students for their future roles through
a combination of seminars, mentoring, and practical experiences (Rozaitis et al., 2020). Students at Turkish universities also seek
such support (Colak, 2015; Uguz Arsu et al., 2020; Yalginkaya et al., 2016). To address this gap, a mid-sized foundation university
located in Istanbul, and a mid-sized public university located in Anatolia modified a PFF program for the Turkish context. The pro-
gram was established to focus on teaching and service since graduate students who participated in focus groups indicated that
these areas were particularly important. This program is intended to spur similar support systems at other universities in Turkey
since the outcome and the resources developed will be shared in collaboration with other Turkish universities. In this paper, we
reflect on the initial implementation of one such program in Turkey and the impact of the COVID-19 pandemic on the program.

Method

The data collection of the study was done in mixed methods. We have used both quantitative and qualitative data to be able
to understand the students’ experiences with the pilot programs | and Il. Surveys were given to the participants in which the
questions were asked with a numerical Likert scale. Surveys were conducted for both pilots | and Il. A post-program survey was
conducted with pilot | and a mid-program survey was conducted with pilot Il. Frequency counts were provided both for pilot |
and pilot Il because of the small number of participants. Qualitative data were collected through critical reflection after each
seminar. Since one of our aims was to understand the students’ experience with the training program, we have asked them to
write critical reflection after each seminar. Mezirow (1990) defined critical reflection as a transformative tool for learning. Both
Ash and Clayton (2009) and Eames and Coll (2010) emphasized in their studies that critical reflection can be used as a tool to
develop students’ meta-cognitive skills.

The Pilot Programs (Teaching Seminar Program)

Pilot |

Under the scope of the PFF Turkey project, we first organized a small-scale pilot program at a foundation university in Is-
tanbul, Turkey, designed to address some of the teaching-related needs of the graduate students based on the focus group
outcomes. This ‘“Teaching Seminar Program’ (TSP), consisted of a total of six participatory seminars (2-2.5 hours each) between
November 2019 and August 2020 (see Table 1). Ten graduate students from two faculties were selected to participate in the
program, and received certificates upon successful completion of the program. All participants concurrently taught or otherwise
supported large first-year courses. Participants completed a reflection after each seminar that connected the seminar contents
to their teaching practices. All seminars except Inclusive Classroom and Teaching Portfolio were facilitated by one of the authors

of this paper.




b

o~ 5t International Higher Education Studies Conference * OT @ N
tYOC AD October 14-16, 2021/ 14-16 Ekim 2021 ISU OGREM

5. Uluslararasi Yiiksekdgretim Calismalan Konferansi Ogrenen Universice

Table 1
Pilot I and Pilot Il Teaching Seminar Program Seminar Titles

Pilot | Teaching Seminar Program (between November, 2019 and August, 2020)
Teaching at an English-Medium University*

Inclusive Classroom*

Active Learning*

Assessments

Online Teaching

Workshop on Creating Teaching Portfolio Chart

U bR WN =

Pilot Il Teaching Seminar Program (between April - August, 2021)
Online Teaching

Teaching at English-Medium Universities
Learner-Centered Teaching / Active Learning
Wellbeing of Teachers

Inclusive Classrooms

Assessment

Course Design

Practicing Your Communication

Teaching Portfolio

Higher Education in Turkey

Higher Education in USA

O o NOU B WK PR

=
o

=
[

Stars (*) indicate face-to-face seminars

The first three seminars were given on campus in a face-to-face setting. However, the university’s abrupt shift to online
teaching in March 2020 due to the pandemic prompted the Program to be adapted and continue online. Despite the challenges
brought forward by the online shift, there were several noteworthy advantages of online seminars, such as the broadened flex-
ibility in seminar speaker selections and scheduling, as well as accommodating larger seminar audiences which was also noted
in Bottanelli et al. (2020).

In the pre-pandemic physical settings, inviting a seminar speaker from outside of the presenting university or Turkey was
challenging. However, with online seminars, we were able to invite presenters from outside of the university hosting the pilot
seminars. In one case, we added an “Online Teaching” seminar to support the TSP participants on the shift to online education.
In the last workshop on ”“Creating a Teaching Portfolio Chart”, we were able to invite an internationally renowned scholar as the
speaker and open up the seminar to more graduate students and faculty members from both the foundation university and the
public university. This change, which was made possible by the online format, more than doubled participation.

Pilot 11

The second pilot was conducted entirely online with Zoom because of the COVID-19 pandemic. This pilot was extended to
the public university in Anatolia. Out of 68 applicants, a total of 31 participants were selected based on their experience level
and motivation statement to attend the second pilot, 25 of whom were from the foundation university and six from the public
university. The number of participants in the second pilot was kept relatively small so that they would be able to interact with
each other and form a cohesive group in the Zoom environment. The second TSP consisted of a total of eleven participatory
seminars between April - August, 2021 (see Table 1). In addition, we started the program with an orientation session in order to
clarify expectations and begin to form a cohesive group.

Online teaching tools such as Padlet, Jamboard and Mentimeter allowed participants and facilitators to communicate, collab-
orate, and share resources even in between the seminars. Other tools like Edpuzzle allowed participants to reflect on what they
had learned. This second pilot was intentionally made adaptable to participants’ needs. For example, in mid-program feedback,

participants indicated a need for more communication skills. Because adaptability was built into the program, facilitators were
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able to offer a communication skills seminar almost immediately. In order to design our program, we collaborated with two
universities in the United States that have well-established and active PFF Programs. We first collaborated with one of the uni-
versities through in person and online visits to design the first pilot. The second pilot was further refined with the collaboration
of the second university.

Findings
Reflections by Pilot Program Participants

Pilot |

At the end of the first pilot program, the participants completed a questionnaire to reflect on the program. It consisted of
open-ended and Likert scale questions (N=10). The Likert scale questions were on a scale of 1 to 5 with 1 indicating not at all
prepared and 5 indicating very well prepared. When asked about their degree of preparation to teach at the university level be-
fore participating in the TSP, 80% indicated that they were somewhat prepared (mean 3.2; see Figure). In contrast, when asked
the same question after completing the TSP, all respondents indicated that they were either moderately well or extremely well
prepared (mean 4.5).

Figure 1
Pilot | Post-Program Evaluation Questionnaire: “How well prepared were the participants before and after participating in the
Teaching Seminar Program (TSP)?”

I Before participating in the TSP [ll After participating in the TSP

EN

~

(1) Not at all (2) Slightly (3) Somewhat (4) Moderately (5) Extremely

Participants were also asked to rate the usefulness of session topics for their current teaching assistant position and future
career. The results indicate that the vast majority of the participants found all of the seminars very useful for their current posi-
tions (4.4 mean) and future careers (4.5 mean).

Another question the participants were asked was to choose the topics that should be included in the PFF Program in Turkey.
The following were ranked as the top choices: (1) Operations of university and faculties with the roles and responsibilities of the
faculty members (80%), (2) pedagogy and teaching techniques (70%), and (3) the structure of higher education in Turkey and
abroad and discussing sensitive topics (60%).

The last two questions were open-ended. First, they were asked what they liked about the pilot program and then whether
they had any additional comments they would recommend for the program. All of the attendees shared comments, including
ones such as “ the program gave me a new perspective” and they “ enjoyed not just being a listener but also an active participant
in the lectures”. They suggested adding “mock-teaching to test out what we learned before the actual classroom and get actual
feedback” and work on “case studies to learn how to communicate with students”.

_55_
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Pilot 11

A mid-program evaluation questionnaire was given to the participants of the second pilot program (N=12) after completing 7
out of 11 seminars in the program. When they were asked about their degree of preparation to teach at the university level be-
fore participating in the TSP, about 83% of the participants who responded to the survey indicated that they were either slightly
(33.3%) or somewhat (50%) prepared (mean 2.9; Figure 2). After participating in the TSP, the majority of the participants (91.7%)
stated that they were either moderately (66.7%) or extremely (25%) well prepared (mean 4.2).

Figure 2
Pilot Il Mid-Program Evaluation Questionnaire: “How well prepared were the participants before and after participating in
the Teaching Seminar Program (TSP)?”

B Before participating in the TSP [l After participating in the TSP

(N}

(1) not at all (2) Slightly (3) Somewhat (4) Moderately (5) Extremely

Additionally, two open-ended questions were asked to the participants of pilot 2. First, they were asked to share at least one
thing they learned as a result of the seminars and then whether they had any additional comments they would recommend for
the program. All of the participants who filled out the survey shared comments to both questions. Online teaching tools, active
learning, writing learning objectives, effective communication and instructional design are among the learned topics listed by
the participants. They stated that “the content of the program is thorough and well-prepared”, and “fulfilled my expectations”.
They also suggested to “organize one face-to-face event or a meet up”, “talking about different preparation strategies for courses
(which might not be in our specialty)”, and “grouping the sessions by their subjects -e.g. “communication” period of the program
-teaching in EMI, inclusive classrooms”.

Finally, the participants provided additional comments indicating that they have applied what they have learned from the
seminars into their own classrooms and have gotten positive feedback from their students. Two participants included the fol-
lowing example:

| am a teaching assistant, and this semester | got very positive feedback from my students. | did not make any delib-
erate changes to how | teach (same subjects, same course material ...), but | think | have been applying what | have
learned in this seminar in an intuitive way. Just a change in mindset and attitude goes a long way, students were much
more interested and engaged in the lecture compared to previous semesters. So, thanks a lot for organizing this sem-
inar! | think | really benefited from it. (p2.5)

Fantastic content! | am applying (experimenting) what | am learning here on my interns that | have around for the
summer. So far it is going great, but we have to wait and see if they achieve what is expected from them. (p2.1)

Applicability was one of the objectives of the TSP design, and we intentionally selected graduate students who were concur-
rently working with undergraduate students or would soon be involved in teaching. The feedback from the participants provides
evidence that the objective was accomplished.
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Discussion and Conclusion

Conclusions from the Pilot |

The findings of our pilot program indicate that there is substantial demand for such a program and the graduate students
found these seminars valuable for their future roles. They also provided several recommendations that can be adapted to the
program.

During the program, the participants found the chance to reflect on their teaching experience as stated by one of the fellows:

... it was quite nice for me to think about how | teach and how | would like to be taught during this program. It gave me a lot of
room and ideas to improve and become a better presenter (and hopefully lecturer) in my future career towards academia. (p1.3)

While the conclusions we can draw are limited by the scale of the pilot, we have observed the positive impact on the par-
ticipants. One stated that: “.. | had no idea how much | will learn at the beginning, now, | feel really different and much more
prepared for the rest of my academic journey”. Another noted that “It is not only improving my knowledge, it also gives a per-
spective how to be better at teaching”.

The COVID-19 pandemic hit in the middle of the TSP, resulting in adaptations to the seminar plans. One modification was
changing the focus of a communication seminar to Online Teaching. In this seminar, we discussed the challenges of remote learn-
ing from both teachers’ and students’ perspectives, and shared tips for effective online teaching.

The sudden changes due to the pandemic caused a time gap in our pre-planned program which may have lowered the effec-
tiveness of the program. One fellow noted that, “it was because of the pandemic but gaps between the sessions decreased the
program efficiency”. However, we were able to turn this challenge into a series of opportunities. Firstly, we were able to host an
international guest speaker for the very last workshop on Creating Teaching Portfolio Chart. This opportunity would have been
unlikely in-person face to face physical setting. In addition to our participants, other graduate students from the public university
participated in this final workshop. This workshop also served as the first step of creating a community (for now, only online)
between members of these two universities. We are considering keeping the online component of the program in the future
since it can increase the number of participating graduate students from Turkish universities and further enhance interaction
between them.

Conclusions from the Pilot I

The COVID-19 pandemic disrupted our first pilot and forced us to move it online. While this event was initially challenging, as
we learned how to teach online, it resulted in significant and long-lasting benefits to the program, as we continued the second
pilot program online.

First, this change gave both us and the participants the experience of effective and reflective online teaching. Since this
modality is increasing in its use in higher education, this is an important skill for graduate students who intend to pursue an aca-
demic career. In our initial face-to-face pilot, we were very limited in how much students from the participating universities could
interact. The COVID-19 pandemic changed that. Once we moved online, we were able to open up the second pilot program to
students from both universities. Because the number of participants remained small, this opened up the opportunity for close
collaboration and networking between students at both universities. Students were able to learn from each other and benefit
from the different university contexts and perspectives on teaching.

The online format also increased our adaptability. We were able to add additional seminars based on students’ needs. Be-
cause we were online, we could not only schedule more easily, but also gather presenters and students from across Turkey at
short notice. This allowed us to fulfill the needs of a diverse group of students.

Another major positive effect was the broadening of the presenters we could invite. In our initial pilot, our in-person seminars
were offered by our team and others at the university. Once we moved online, we were able to use our connections to invite
presenters from around the world, who ordinarily would not have been able to present. This international collaboration was
important because it presented different perspectives to the participants and to the program. This collaboration also extended
inside of Turkey since we were also able to invite presenters from industry more easily.
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As we move forward to the implementation of a full-scale PFF Turkey program, we plan to keep the synergy between the face-
to-face and online components. We also plan to apply a thorough program evaluation methodology (Kirkpatrick and Kirkpatrick,
2016) for the full-scale PFF Turkey program, the results of which will help us expand the program to other Turkish universities.
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Ozet

Turk Universite sistemindeki son reform dalgasi, Avrupa Yiksekogrenim Alani (AYA) reform glindemini olusturan Bologna
Sureci konseptiyle 6zdeslesmistir. Turk yiksekogrenim alaninda yiritilen reformlar Avrupa Yiksekdgrenim Alani ve Avrupa Aras-
tirma Alani (AAA) gliindemleriyle paralellik géstermekle birlikte; dnceki 6grenmenin taninmasi, yiksekogrenimde ileri ve geri
baglantilar ile sektorel yeterlilikler basliklarinda yeterince gelisme kaydedilmemistir. Bu li¢ alandaki ¢alismalar, bir reform paketi
cercevesinde sistem dahilinde heniiz ele alinmamis, biitiniyle yiiksekdgretim kurumlarinin bireysel inisiyatiflerine birakilmis du-
rumdadir. Tiirk ylksekdgreniminde bircok konuda 6nemli gelismeler meydana gelmekle birlikte, bu ¢alismada ele alinan 6nceki
6grenmenin taninmasi, yliksekdgrenimde ileri ve geri baglantilar ile sektorel yeterlilikler konularinda heniz sistem diizeyinde bir
tasarim ve uygulamanin bulunmadigi gérilmektedir. Bu ¢alismada, Tirk yiksekogrenim ekosistemindeki Gg eksik halkaya iliskin
bir degerlendirme yapilmis ve yiksekogrenim reformlarinin siirdirilebilirligi bakimindan eksik halkalarin mutlaka tasarlanmasi
ve sistemsel olarak yonetisim modelinin kurgulanmasi gerektigine iliskin 6neri gelistirilmistir.

Anahtar kelimeler: Yeterlilikler Cercevesi, Onceki Ogrenmenin Taninmasi, Yiiksekdgrenimde ileri ve Geri Baglantilar, Sektérel
Yeterlilikler, Bologna Sireci

Giris

Avrupa arastirma ve yiksekdgrenim alanlarinda yilritulen reform calismalari on Gg baslik altinda toplanabilir: (1) yeterlilikler
cercevesi, (2) kalite glivencesi ve akreditasyon, (3) uluslararasilagsma ve isbirlikleri, (4) sosyal boyut, (5) yasamboyu 6grenme, (6)
is yiki hesabi, (7) istihdam edilebilirlik, (8) dnceki dgrenmelerin taninmasi (OOT), (9) yiiksekdgrenimde ileri ve geri baglantilar,
(10) sektorel yeterlilikler, (11) arastirma ve yenilik, (12) dijitallesme ve akilli kampis ve (13) Birlesmis Milletler Sirdirilebilir
Kalkinma Hedeflerinin amaglanmasi. Bu reform alanlari birbirleriyle yiiksek bir etkilesim icinde olup, birbirini destekleyen bir

icerige de sahiptir.
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Calismanin Amaci ve Kavramsal Cerceve

Turk yUksekogreniminde onceki 6grenmelerin taninmasi yoniinde farkindalik olusturmak, yiiksekogrenimde ileri ve geri bag-
lantilar ile sektorel yeterliliklere yonelik bir model 6nerisi sunmak bu galismanin amacini olusturmaktadir. Gelistirilen model saye-
sinde sorumlu kurumlar olan Milli Egitim Bakanligi (MEB), Yiiksekdgretim Kurulu (YOK) ve Mesleki Yeterlilik Kurumu (MYK) arasin-
da koordinasyon boslugu olmayacak, sektér ve meslek standardi olusturmada siirdirilebilir Gniversite-sanayi isbirligi saglanacak
ve nihayet Turk egitim sistemi, yatay ve dikey hiyerarsi bakimindan bir bitiin olarak tutarl bir stire¢ tasarimina sahip olacaktir.

Problem sunumunda belirtilen 13 reform alani, sistemsel bir yapiya isaret etmektedir. Bu ¢alismada, sistemde eksik olan
t¢ bilesene yénelik bir uygulama modeli tasarlanmaktadir. Onceki 6grenmelerin taninmasi dzellikle serbest 6grenme ve yaygin
egitim bakimindan uygulamada biiyik 6lgtide karsilik bulamamaktadir. Diploma, sertifika ve serbest 6grenmelerin karsilikli iliski-
lendirilmesi ve taninmasinda halihazirda MYK’nin yetkilendirdigi sinav ve belgelendirme kuruluslari 6nemli bir islev gormektedir.
Her ne kadar Mesleki ve Teknik Egitim Genel Middrliglince Kalfalik ve Ustalik Belgelerine yonelik olarak 6nceki 6grenmenin
taninmasina iliskin mevzuat ve uygulama mevcut olsa da, MEB ve YOK nezdinde bu yénde sistemli bir tanimaya iliskin yasal ve
kurumsal birincil ve ikincil dizenleme seti heniz gelistiriimemistir. Yiksekogrenimde ileri ve geri baglantilar, Turkiye Yeterlilikler
Cergevesinin sekiz seviyesi itibariyle kurgulanmasina ragmen, heniiz YOK ve MEB sorumlulugundaki seviyeler arasinda seviye
tanimlayicilari arasindaki yatay ve dikey hiyerarsinin egitim icerigine ve 6lgme-degerlendirmeye bir sistem dahilinde konu edil-
medigi gorilmektedir.

Sektorel yeterlilikler konusu, Tirkiye’de oldugu gibi Avrupa Yiksekogrenim Alani llkelerinde de oldukga tartismal ve farkl
standartlara isaret edebilen bir alandir. Meslek standartlari ve sektorel standart ve yeterliliklerin dinamik bir glincellemeye imkan
verecek sekilde tasarimi ve ilani, Universite-sanayi isbirligi bakimindan hayati énemdedir. Universite ve gergek diinya arasindaki
baglantinin kurulmasi veya gliclendirilmesinde sektorel yeterlilikler 6nemli bir islev gorebilir.

Yontem

Calismanin konusu olan g alana yonelik model gelistirmede, AYA ve AAA’daki diizenlemeler, rehberler ve ulke 6rnekleri ele
alinmaktadir. Tirkiye yiksekogrenim alani ve arastirma alani 6zelinde gelistirilen model, dogal olarak Tirk yliksekdgrenim ve
arastirma ekosistemine 6zgiilenerek gelistirilmis; bunun icin de mevcut yasal ve kurumsal yapinin ikincil diizenlemeleriyle yeterli
olacagi degerlendirilmistir. Yiiksekdgrenim ve arastirma alanlarinda MEB, YOK ve MYK’nin yani sira Tiirkiye Bilimsel ve Teknolojik
Arastirma Kurumu (TUBITAK), Tiirkiye Bilimler Akademisi (TUBA) ve Cumhurbaskanligi Egitim ve Ogretim Politikalari Kurulu ile
insan Kaynaklari Ofisi de ekosistemdeki bilesenler olarak model tasariminda yer almaktadir.

Bulgular

Yiksekogrenim ve arastirma alanina yonelik AYA diizenlemeleri ve AYA llkeleri uygulamalari dikkate alindiginda, Turkiye’nin
onceki 6grenmelerin taninmasi, yiiksekogrenimde ileri ve geri baglantilar ve sektorel yeterlilikler konusunda giindemin olduk-
ca gerisinde kaldigi, yapilan calismalarin birbiriyle baglantisi kurulmadan daha ziyade sorumlu kurumlar nezdinde kaldigi icin,
beklenen yararin ve sinerjinin de sinirli kaldigi degerlendirilmektedir. Gelistirilen model ile sistemdeki dagitik yapilarin, yasal ve
kurumsal olarak network iliskisi icinde isleyecegi 6ngoriulmektedir.

Onceki 6grenmenin taninmasi, yiiksekdgrenim sisteminin en zayif halkalarindan biri olarak gze carpmakta olup 2001 yilindan
beri katilim saglanan Bologna Siireci’nin dnemli bilesenlerinden biri olmasina ragmen, Turkiye’nin bu konudaki karne notu zayif
ve orta arasinda gidip gelmekte iken, 2020 yilinda YOK’iin TYC kapsaminda yiiriitiilen calismalarin sonuclarini da raporlamasiyla
birlikte, en yiksek ikinci not olan yesil diizeye yiikselmistir (EC, 2012, 2015, 2018, 2020). Ancak, uygulamada heniiz kayda deger
bir mesafe alinmadigini kaydetmek gerekir. Her ne kadar, MYK'nin yetkilendirdigi belgelendirme kuruluslari tarafindan 5 ve 6.
Seviyelerde mesleki yeterlilik belgesi diizenleniyor olsa da, bu yeterlilikler yiksekdgretim kurumlarinca dizenlenen yiiksekog-
renim yeterlilikleri olmayip ¢ogunlukla isbasindaki 6grenmelerin taninmasina yonelik diizenlenen mesleki yeterliliklerdir. Yiikse-

kégrenim sisteminde énceki 6grenmelerin taninmasi denildigi zaman anlasiimasi gereken, bir 6grenenin resmi egitim kurumlari
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disinda (6rnegin Is yeri, génillii calismalar, sportif faaliyetler, toplumsal calismalar, kisisel merak) edindigi ve herhangi bir yiik-
sekdgrenim programinin 6grenme kazanimlariyla iliskilendirilebilecek ancak heniiz resmi olarak taninmamis, bir baska deyisle
belgelendirilmemis 6grenmelerinin bir ylksekégretim kurumunca taninmasidir. Bu tanimanin sonucu, bazi derslerden veya kre-
dilerden muafiyet ve bazi sinavlara dogrudan giris hakki olabilecegi gibi yeterliligin bir kisminin veya tamaminin belgelendirilmesi
seklinde de olabilir.

Turkiye’de birakin yiksekogretim kurumu disinda gerceklesen 6grenmelerin taninmasini, ayni yiiksekégretim kurumunun
farkh fakulte, enstitii veya surekli egitim merkezlerinde gerceklesen ve resmi olarak belgelendirilmis 6§renmelerin taninmasinda
bile giigliikler yasanmaktadir. Ornegin, tiniversitenin siirekli egitim merkezinde program derslerinden biriyle ilgili bir kursa ka-
tilmis ve kursu basariyla tamamlamis bir 6grenen, programin ilgili dersinden muaf tutulmayabilmektedir. Bu durumun karsilikli
guven eksikligi, egitim icerigindeki farkliliklar gibi sebepleri olabilir. Ancak, bu sebeplerin ortadan kaldirilmasi da énceki 6grenme-
lerin taninmasi yolunda atilacak ilk adimlardan birisidir.

Avrupa’da birgok lilke 6nceki 6grenmelerin taninmasi yaklasimini yliksekdgrenimin tiim dizeylerinde basariyla uygulamakta-
dir. Fransa, bu llkeler arasinda en ¢ok 6ne ¢ikan olarak doktora diizeyinde dahi 6nceki 6grenmelerin taninmasi yoluyla diploma
diizenleyebilmektedir. Ancak bu sirecin kolay oldugu kesinlikle distinilmemelidir, hatta 6rgiin 6grenme siireclerinden daha
zorlu, zahmetli ve maliyetli oldugu bilinmelidir. Daha zahmetli ve maliyetliyken, kisiler bu yaklasimdan neden faydalanmak istesin
ki sorusu pek tabi akla gelebilir. Bu noktada da bilinmesi gereken bu yaklagimin 6rgiin 6gretime gore siire/zaman yéninden gok
efektif olmasidir. Yani, birey bir lisans derecesine 3 yil yerine 1 yil, bazen daha kisa bir siire icerisinde ulasabilmektedir. Ancak bu,
kalite glivencesinden taviz verildigi, her basvurana belirli bir siire sonunda mutlaka yeterlilik diizenlendigi anlamina da gelme-
mektedir. Onceki 6grenmelerin taninmasi siireglerinde de tipki 6rgiin dgretim siireglerinde oldugu gibi kalite giivence sistemleri
ayni sekilde uygulanmaktadir. Kisiler mevcut kazanimlarini kanitlayabilmek icin zorlu siireglerden gegcmekte, kimi zaman bazi
sinavlara girmeleri kimi zaman da bir jirinin karsisina ¢ikip kazanimlarini ispatlamalari gerekmektedir.

Bologna uygulama raporlarindan da gozlemlendigi gibi, 6zellikle AYA’nin Bati Avrupa ulkeleri yiiksekdgrenim sisteminde 6n-
ceki 6grenmelerin taninmasi yaklasimini basariyla uygularken Turkiye'nin neden ¢ekimser davrandigi ve yavas ilerledigi sorusu-
nun cevabl, buglnki yasal ve kurumsal altyapinin heniiz hazir olmamasi ile iliskilidir. Tiirkiye’de son yirmi yilda c¢arpici bir artis
gosteren Universite sayisinin getirdigi diizenleme ve denetleme yukinin, 6rglin 6gretim programlarinin disinda kalan yaygin
egitim ve serbest 6grenmelere odaklaniimasini énemli élciide olumsuz etkilemistir denebilir. Nitekim YOK’ten izin alinmadan
acilan lisansiistii programlar ve YOK Denetleme Kurulu raporlarina konu olan sahtecilikler diploma programlarinin denetiminde
dahi zafiyetler olduguna isaret etmektedir. Dolayisiyla, 6rglin egitimde mevcut regiilasyon ve denetim agiklari, yaygin ve serbest
dgrenmelerin glindeme gelmesini 6telemektedir. OOT yaklasimini yiiksekdgrenim sisteminde hayata gecirmek ve yayginlastirma-
dan 6nce kurumlarin anlayis ve altyapi olarak buna hazir olma durumlari dikkatle analiz edilmelidir. Tepeden inmeci bir yaklasimla
degil tabandan gelen bir yaklasimla hareket edilmeli, yaklasimin potansiyel uygulayicilari olan yiksekdgretim kurumlari stirecin
tiim asamalarina dahil edilmelidir.

Surecin ilk adimi, dnceki 6grenmelerin taninmasiyla ilgili temel yasal cercevenin belirlenmesi olmahdir. Kaldi ki, Tirkiye Ye-
terlilikler Cercevesi Yonetmeligi geregince Onceki Ogrenmelerin Taninmasina Yonelik Usul ve Esaslar, Avrupa diizeyindeki ilgili
tavsiye kararlari ve rehberler esas alinarak hazirlanmis ve TYC Kuruluna sunulmustur. Ancak, yliksekdgrenim sisteminin mevcut
durumu goz 6ninde bulunduruldugunda radikal denebilecek hususlar icerdigi icin Yiksekogretim Kurulu tarafindan mesafeli kar-
silanmistir. Suphelerin giderilmesi ve yaklasimin dogru anlasilabilmesi igin paydaslar arasinda acik iletisime ve bilgi paylasimina
ihtiyac oldugu asikardir. Bu dogrultuda, yabanci tilkelerdeki iyi uygulama 6rneklerinin sunulacagi bir ¢alistay diizenlenerek pay-
daslarin kaygilarinin giderilmesi ve sorularina cevap verilmesi planlanmaktadir. Usul ve Esaslarin yirirlige girmesinin ardindan,
YOK’{in yiiksekdgretim kurumlariyla esgiidiim icerisinde OOT Politika Belgesini hazirlamasi beklenmektedir. Bu belgede, OOT’ye
yonelik hedefler, dncelikler, eylem plani ve yol haritasi yer alacaktir. Politika Belgesinin hazirlanmasinda yine Turkiye Yeterlilikler
Cergevesi Daire Baskanhgi (TYC Dairesi) tarafindan 2019 yilinda yayimlanan ve OOT yaklasiminin temel ilkelerini, asamalarini ve
yéntemlerini iceren Yaygin ve Serbest Ogrenmelerin Taninmasi Rehberi yol gésterici bir dokiiman olacaktr.

Politika Belgesi'nin hazirlanmasinin ardindan YOK’iin koordinasyonuyla birkac tiniversitede OOT yaklasimi pilot edilebilir, ek-
sikler tespit edilip iyilestirilebilir. Ardindan OOT yaklasimi diger (iniversitelere de tanitilabilir. Yenilikci yaklasimlarin takip edilmesi
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ve uygulanmasi yiiksekdgrenim sisteminin rekabet giicii ve cazibesi agisindan biiyiik 8nem tasimaktadir. Bu nedenle, OOT yakla-
simi gibi yenilikgi bir yaklasimin da gecikmeden sisteme entegre edilmesi ve bireylere OOT imkanlarinin sunulmasi gerekmektedir.

Yuksekogrenimdeki reform glindeminin eksik halkalarindan bir digeri de yliksekdgrenimde ileri ve geri baglantilardir. Yikse-
kogrenim yeterlilikleri TYC'nin 5 ila 8. Seviyeleri arasinda yer almakta olup bu yeterlilikler gesitli yeterlilik tiirleri altinda katego-
rize edilmistir. Kisaca, 5. Seviyede 6n lisans diplomalari, 6. Seviyede lisans diplomalari, 7. Seviyede ylksek lisans diplomalari ve
8. Seviyede doktora diplomalari yer almaktadir. Bu yeterlilik tirleri arasindaki ileri ve geri baglantilar yliksekégrenim sisteminin
kapsayicihg ve gegirgenligi agisindan hayati 6neme sahiptir. Bu baglamda, AKTS'nin etkin bir sekilde uygulaniyor olmasi biyik
bir avantaj olarak gérilmektedir. Ancak, herhangi bir yliksekdgrenim programini tamamlayamayan kisiler icin aldiklari kredilerin
belgelendirilmesi, biriktirilmesi ve tasinabilir olmasi saglanmalidir. Bugiin bircok 6grenci tezli yiiksek lisans programlarinda tezle-
rini tamamlayamadiklari igin basarisiz sayilmakta ve tabir-i caizse emekleri ve basarilari hige sayllmaktadir. Oysa ki, bu 6grencilere
tezsiz yuksek lisans diplomasi diizenlenmesi hem 6grenmelerinin kredilendirilmesi/belgelendirilmesi hem de ileri egitimler igin
motivasyonlarini kaybetmemeleri agisindan son derece 6nemlidir. Bir¢ok Ulkede programin tamamini basariyla bitiremese dahi
Ogrencilere basarili olduklari dersleri iceren kismi yeterlilikler sunulmaktadir. Bu sayede, sistemlerin zenginligi ve kapsayiciligi
artmakta, tabir-i caizse her 6grenen profiline uygun Grtinler/¢6ztimler sunulmaktadir.

Turkiye yluksekoégrenim sisteminin de kapsayiciligi ve zenginligini artiracak benzer yeni trinlere, yani yeterliliklere ve ileri-geri
baglantilara ihtiyaci agiktir. Geri baglanti kavrami kulaga biraz ilging gelse de yukarida verdigimiz tezli yiiksek lisans programinda
tezini tamamlayamayan 6grenciye tezsiz yiiksek lisans diplomasi diizenlenmesi veya lisans programini tamamlayamayan 6grenci-
ye basarili oldugu dersleri iceren kismi yeterlilik (tasdikname, transkript benzeri) diizenlenmesi geri baglantilara iyi birer 6rnektir.
Bu sayede, bireyler 6rgiin ve yaygin egitimler ile serbest 6grenmelerden olusan ekosistemin disina ¢gikmaya degil, icinde kalmaya
tesvik edilecektir.

Yuksekogrenim reformundaki tglinci eksik halka sektorel yeterliliklerin gelistirilmesi ve yeterlilikler cercevesi ile organik ve
dogrudan baglantisinin kurulmasidir.* Sektorel yeterlilikler konsepti, Tiirkiye’de yanhs bir sekilde alan yeterlilikleri olarak kavram-
sallastirilmis ve bu konuda YOK nezdinde calismalar yapilmistir. AYA'da sektérel yeterlilikler cercevesi dngériilmiis ve inisiyatif Gye
Ulkelere birakilmistir. Ayni sektoriin farkh tlkelerde benzer veya farkh gelismislik seviyesi, emek-sermaye yogunlugu, isci-isveren
iliskisi, yurtici-yurtdisi baglantisi, ulusal diizenlemeleri gibi boyutlari séz konusudur. AB Ulkelerinde, yaygin olmamakla, birlikte
ticaret ve sanayi odalari, sendikalar ve diger meslek kuruluslari sektorel yeterlilikler yayimlamistir (Auzinger ve dig., 2016). “Sek-
tor” yerine “alan” kavraminin tercih edilmesinde, entelektiiel cevrelerde Bologna Siirecine yonelik yikselen itiraz etkili olmus
ve sektorel yeterlilikler kavraminin dogrudan piyasa ekonomisinin ihtiyaglari dogrultusunda eleman yetistirmeyi 6nceledigi, bu
argiimanla Tirk ylksekégrenim kamuoyuna cikilmasinin ciddi elestirilerle karsilasacagi degerlendirilmis ve “alan yeterlilikleri”
kavraminin kullanimi tercih edilmistir. Sosyal taraflarin tepkisinden dolayi farkhlastirilan sektorel yeterlilikler kavraminin anlami,
uygulamada 6nemli 6lgiide kaymistir. Bu yazinin ilk yazari olan 6gretim lyesi Bologna Uzmani, Turkiye Referanslama Raporunun
yazim ekibi lideri iken, ikinci yazari s6z konusu raporun editorii ve yazim ekibi Gyesidir. Her iki yazar da 2009 yilindan itibaren
yeterlilikler cercevesinin gelistiriimesinde aktif gérev almistir.

Sektorel yeterlilikler cergevelerinin hazirlanmasi galismalari 2010 yili basinda baslatilmistir. ISCED-97 temel (narrow) alanlari
esas alinarak, ilgili programlarin bulundugu fakilte dekanlarindan galisma gruplari olusturulmustur. 19 temel alan igin “temel
alan yeterlilikleri calisma gruplari” olusturulmustur. “Alan yeterlilikleri” kavrami, ¢alisma gruplarina aciklanarak aslinda bunun
sektoérel yeterlilikler anlamina gelmesi gerektigi belirtilmis, kavramlarin Tiirkge ve ingilizce dillerindeki farkl kullanimlarinin hangi
kaygilarla kullanildigi agiklanmistir. Ne var ki, dogal olarak, calisma gruplarinin agirlikli kismi “alan yeterlilikleri” kavramini dikkate
alarak daha ziyade birbiriyle iliskili bilimsel disiplinlerin olusturdugu butinlik icin bilimsel alan yeterlilikleri hazirlamislardir. 9
aylik bir calisma neticesinde alan yeterlilikleri hazirlanmistir. Bologna Ulusal Takimi Uyeleri, calisma gruplarinin sunduklari rapor-
lari, icerigine ve kapsamina miidahale etmeden, sekli olarak standardize etmistir (YOK, 2011). Bu alan yeterlilikleri raporlari, YOK
Genel Kurulu tarafindan 13.01.2011 tarihinde kabul edilmistir. Bylece 2009 yilinda ilan edilen Tiirkiye Yiiksekogretim Yeterlilikler

* Bu ¢alismanin yazarlari tarafindan “Bologna Siirecinin Temel Yapitasi Tiirkiye Yeterlilikler Cergevesi: Gergeklesmeler ve Gelecek Plani” basligiyla
hazirlanan bir ¢alisma, Beykoz Universitesi tarafindan yayimlanacak Bologna Siirecinin 20'nci yili cercevesindeki bir kitapta yer alacaktir.
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Cergevesinin (TYYC) yani sira bir de Yiksekdgretim Temel Alan Yeterlilikleri bir cergeve niteliginde ilan edilmistir.

Sonuc olarak, YOK tarafindan agiklanan alan yeterlilikleri, Avrupa Yiiksekdgrenim Alaninda tasarlanan sektorel yeterliliklerden
hayli farklilasmis ve niyetlenin 6tesinde ve islevi oldukga sinirli olan ayrica Turk yliksekdgrenim sistemine bir yerde karmasa da
getiren tuhaf bir durum ortaya ¢ikmistir. Tirkge kavramsallagtirmadaki yanlighk, bir yerde gereksiz yere emek harcanmasina ne-
den olmus ve ayrica sektorel yeterlilikler kavraminin icinin 6nemli 6lgiide bosalmasina ve kavramin belirsiz hale gelmesine neden
olmustur.

Bu ¢alismanin birinci yazarinin aralarinda bulundugu ti¢ Bologna Uzmani, temel alan yeterlilikleri galismalariyla anlami kayan
ve muglaklasan sektorel yeterliliklerin ne olmadigi ile ilgili bir calisma yapmis ve eger hazirlanacaksa bilimsel siniflandirmayi esas
alan “temel alan yeterlilikleri”nin nasil olmasi gerektigini géstermeye calismistir. S6z konusu yazarlar, Egitimde Uluslararasi Sinif-
lama Standardini (ISCED) esas alan bir alan yeterlilikleri cergevesi hazirlayarak makale olarak yayimlamistir (Toprak, Erdogan ve
Acikgdz, 2013).

Halihazirda MYK tarafindan sekretarya ve koordinasyonu ydiritilen, Bakanlar Kurulunca kabul edilen ve ulusal diizeydeki tek
cerceve olan Tiirkiye Yeterlilikler Cergevesi ile YOK nezdinde halen korunan TYYC ve Temel Alan Yeterlilikleri (TAY) arasinda 6nemli
oranda bagdasmazliklar mevcuttur. Bu celiskilerin, Tirk yiksekogrenim sistemine gereksiz bir kalabaliklagsma ve is yiikii getirdigi
gozlenmektedir. Clnkl Bologna Sireci ¢alismalari kapsaminda program anahtar 6grenme kazanimlarinin bir yandan TYYC ile
diger yandan TAY ile iliskisinin kurulmasi beklenmektedir. islevsel ve somut baglanti kurma giigliigii nedeniyle, yapilan ¢alismalar
onemli olglide prosediirel kalmaktadir.

YOK’lin, sektérel yeterlilikleri AYA’daki baglamin disina cikararak éngoriildiigi sekilde hazirlayamamasi, isglicii piyasasinin
ihtiyac duydugu mezun profilinin yiksekdégrenim programlari mifredatlarina yansimasinda gecikmelere yol agmistir. Mesleki Ye-
terlilik Kurumunun ilan ettigi standartlar ve yeterlilikler, sektorel yeterlilik konseptiyle yiiksek bir 6rtiismeye sahiptir. Dolayisiyla,
Universitelerin sektorel standart ve yeterlikleri mifredatlarina yansitmalarinda, MYK c¢alismalarinin 6nemli bir kaldirag gorevi
yapacag éngdriilebilir. Ancak, halihazirda ilan edilen MYK standartlari ve yeterlilikleri oldukga sinirli sayidadir. YOK sorumlulu-
gundaki programlarin biiyik ¢cogunlugunun MYK standart ve yeterliliklerinde dikey ve yatay hiyerarsiler bakimindan karsiliklari
heniiz bulunmamaktadir.

Tartisma ve Sonug¢

Turkiye Yeterlilikler Cergevesi, s6z konusu Ug¢ tematik alandaki gerekli gelismenin saglanmamasindan 6tiirii sistem diizeyinde
tam bir degerlendirmeye ve gézden gecirmeye imkan vermemektedir. Avrupa Yiksekogrenim Alani ve Avrupa Arastirma Alani
glindemi, AB lyeligine aday olan Tirkiye icin bir tercihten ziyade bir yikimliluktar. Dijitallesmeyi odak alan ve bir sistem da-
hilinde Turk egitim sistemi iginde ylksekdgrenim ve arastirma alanlarinin eksik halkalari olan 6nceki 6grenmelerin taninmasi,
yiiksekdgrenimde ileri ve geri baglantilar ile sektorel yeterlilikleri MEB, YOK ve MYK’'nin stratejik planlarinda isbirligi ve esgiidiim
icinde yurutilecek ulusal eylemler olarak kurgulamak énemli bir ivediliktir. Bu ¢alismada, s6z konusu alanlara iliskin politika ve
mevzuat Onerisi ulusal bir perspektiften gelistirilmistir.

Ogrenmenin egitim kurumlarinin disina tastigi, dgrenme yollarinin gesitlendigi ve dgrenmenin kolaylastigi giiniimiizde egitim
kurumlari disinda gerceklesen dgrenmelerin taninmasi artik bir liiks degil bir zaruret haline gelmistir. Oncelikle mesleki egitim
sektdriinde uygulanmaya baslayan OOT yaklasimi, genel egitim ve yiiksekdgrenim sistemlerinde de uygulanir hale gelmistir. Bu
sayede kendini siirekli glincelleyen ve gelistiren beseri sermayenin belgelendirilmesi, bir nevi kayitdisi 6grenmelerin kayit alti-
na alinmasi miimkiin olmaktadir. Gelismis iilkelerin yiiksekdgrenim sistemleri incelendiginde OOT konusunda oldukga ilerici ve
yenilik¢i olduklari gériilmektedir. Fransa, Almanya, Hollanda, irlanda ve Birlesik Krallik gibi Gilkelerde OOT yaklasimi yiiksekdgre-
nim sistemlerinde aktif bir sekilde uygulanmaktadir. Tirkiye’nin de hem Bologna giindeminin gerisinde kalmamak hem de ¢agi
yakalamak adina OOT yaklasimini hayata gecirmesi gerektigi asikardir. Mevcut kaygilar ve endiseler (her éniine gelene diploma
verilecek gibi) nedeniyle sistemin éniinii tkamak yerine dzgiivenli bir sekilde OOT yaklasimini test etmek ve uygulamak daha
uygun olacaktr.

Yuksekogrenimde ileri ve geri baglantilar, sistemin zenginligi, gecirgenligi ve kapsayiciligi agisindan gerekli gérilmektedir. Hig
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kimseyi geride birakmama (let no one behind) felsefesiyle hareket edilmeli, sisteme girmis kisilerin tercihlerine bagli olarak sis-
tem icerisinde ileri ve geri hareket edebilmesi icin olanaklar ve firsatlar yaratilmalidir. Kisiler, sistem disina ¢cikmak yerine sistemde
kalmaya tesvik edilmelidir. Yiksekogrenim sistemi bir pazar olarak distnilecek olursa, kisilerin pazardan eli bos ¢ikmalarina
mumkiin mertebe misaade edilmemelidir.
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Uluslararasi Norm insasinda Kiiltiirel Benzerlik:
Erasmus+’In Avrupa Birligi Biitliinlesme Siirecine Etkileri

Nimet Bulut
Abdullah Gl Universitesi
nimet.poyraz@aqu.edu.tr

Ozet

AB’nin butlinlesme sirecinde ‘Avrupalilasma’ ve ‘Avrupa kilturd’ kavramlarinin yayginlasmasini kolaylastiran ve kaltir birligi-
nin saglanmasina katkida bulunan egitim politikalari bittinlesme sirecini etkilemektedir. Uluslararasi iliskiler teorilerinden birisi
olan insacilik teorisi uluslararasi norm insasinda kdltiirel benzerligin olumlu etkileri Gzerinde durmakta ve kiltlrel etkilesimin ve
benzesmenin uluslararasi normlarin sekillenmesine katki sagladigini savunmaktadir. AB, norm yapici bir aktor olarak olusturdugu
birlik politikalarinin diger devletler tarafindan kolayca benimsenmesi igin dncelikle AB’de ortak bir Avrupa kiiltliri meydana getir-
meye calismaktadir. Norm insasinda kiilttrel eslesmenin olumlu etkisine dayanarak AB, dncelikle liye devletler arasinda kultirel
uyum ve kiltir birligi meydana getirmeye calismaktadir. Egitim politikalarindan Erasmus+, AB’nin ortak birlik politikalarinin diger
Ulkeler tarafindan kolayhkla benimsenmesi ve i¢ ve dis siyasette i¢sellestiriimesini kolaylastirmaktadir. Bu ¢alismada Erasmus+'in
kilturel birlik hedefleri ve ¢alismalarinin AB’nin norm insasi ve bu normlarin liye devletler arasinda yayilmasina katkilari izerinde
durulmaktadir. Anket ¢alismasini uygulayan katiimcilarin gorisleri ile Erasmus+ hareketliliginin kiltirel benzesmeye katkisi ince-
lenmektedir. Katilimcilarin gorislerine gére Erasmus+ programi katimcilarin dil gelisimine, kaltlr paylasimina ve kiilturlerarasi
farkindaligin olusmasina katkida bulunmaktadir. Boylelikle Avrupalilasmayi ve Avrupali olma bilincini desteklemektedir.

Anahtar Kelimler: Norm insasinda Kiltiirel Benzerlik, AB Biitiinlesmesi, AB’nin Yiiksekdgretim Politikalari, Erasmus+
Giris

insaci yaklasima gére uluslararasi drgiitler devletleri etkileyen &nemli unsurlardan birisi olarak gériilmektedir. Bu teoriye gére
uluslararasi orgutler diger aktorlerin de icinde bulundugu sosyal mekanlar olarak gériilmekte ve sosyal etkilesime acik olduklari
icin devletleri derinden etkilemektedir (Finnemore ve Sikkink,1998, 5.899). Sosyal etkilesim nedeniyle uluslararasi 6rgiitler icinde
uluslararasi normlar devletler tarafindan daha kolay benimsenmekte ve ic¢ siyasete entegre edilmektedir. Ulus-Usti bir yapilan-
ma olan AB uluslararasi normlari tyeleri arasinda kolaylikla yaymaktadir. Bununla birlikte, AB’nin egitim politikalari ile “Avrupa
Kultlrd” yani kaltar birligi saglama ¢abalari uluslararasi norm insasinda kiltiirel benzerligin olumlu etkisi kapsaminda degerlen-
dirilebilir. Norm insasinda kiltlrel eslesme, olusturulan normlarin kolaylikla diger tlkelerde i¢sellestirilmesini saglamaktadir. AB
de olusturdugu normlarin tye Ulkelerinde benimsenmesi icin ortak politikalarini bitiinlesme ve Avrupalilasmayi kolaylastiracak
sekilde belirlemektedir (Borzel, 2003, s.2).

Bilimsel ve teknolojik gelismelerin etkisiyle AB devletlerinin bir arada olmak icin yalnizca ekonomik degil, sosyal, siyasal ve
kilturel etkenlere de ihtiyac duyduklari anlasiimistir. Bu nedenle AB'nin ekonomik politikalari yetersiz kalmaya baslamistir. Kiltlr
ve egitim alanlarinda da politikalar yiritilmeye baslanmistir (Fontaine, 2010, s.11-12). AB’nin egitim alanindaki hibe program-
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larindan Erasmus+, egitim ve kiiltiir alaninda bitiinlesmeye katki saglamaktadir. Ozellikle, yiiksekdgretim ve genclik alanindaki
hareketlilik, AB lyesi devletler arasinda kiiltiirlerarasi iletisimi kolaylastirmakta ve Avrupalilasmanin yayginlasmasinda etkili ol-
maktadir. Bununla birlikte, 2015 yilinda baslatilan ortak Ulkelerle hareketlilik programi kapsaminda, sadece program Ulkelerinin
degil, ortak Ulkelerdeki personel ve 6grencilerin hareketliligi de amaglanmaktadir. Bireylerin 6grenme hareketliligi ile hem tniver-
site 6grencileri hem de personeli program dlkelerini ziyaret etmektedir. Bu siirecte farkl Glkelerin egitim sistemleri ve kilturleri
o6grenilmektedir.

Erasmus+ Programi'nin AB biitiinlesme siirecine katkilari uluslararasi iligkiler teorileri cergevesinde fazlaca ele alinmis bir
konu degildir. Erasmus+ Programi’nin uluslararasi tecriibe, ¢cok kultirli ortamda egitim ya da staj, kisisel gelisim, uluslararasi
network olusturma, farkli tlkelerin egitim sistemini tanima gibi katkilari herkes tarafindan bilinen katkilardir. Bu katkilar prog-
ramin Universitelere ve 6grencilere kazandirdigi faydalar olarak adlandiriimaktadir. Bunlarin disinda Erasmus+ Programi’nin bir
de topluma kazandirdigi faydalar vardir. Bu faydalar da llkenin tanitimi, egitimde kalitenin artirilmasi, Gniversite ve is diinyasi
arasinda isbirliginin yayginlastiriimasi, dil ve klltiir tanitimi olarak siralanmaktadir. Bitiin bu toplumsal kazanimlara ek olarak, bir
de Erasmus’un AB entegrasyon siirecine katkilari vardir (European Union, 2012). Yiiksekdgretim kurumlarinda yapilan degerlen-
dirmelerde, Erasmus’un bitlin kazanimlarindan séz edilirken, entegrasyon siirecine olan etkileri izerinde ¢ok durulmamaktadir.
Ozellikle de norm insasinda kiiltiirel benzesmenin 6nemi ve Erasmus’un AB biitiinlesme siirecine etkileri arasindaki iliski ele
alinarak bir ¢alisma yapilmamistir. Bu nedenle, bu ¢alismada, Erasmus+ hareketlilik programinin kiiltiirel benzerlik etkisiyle AB
bitlinlesme surecine olan katkilari izerinde durulacaktir. Bu galisma ile Erasmus+ Programi’nin yalnizca maddi destek saglayan
bir hibe programi olmadigi, 6zellikle entegrasyona sagladigi faydalarla AB bitiinlesme siireci icin cok dnemli bir role sahip oldugu
anlatilacaktir.

Teorik Cerceve: Uluslararasi Norm insasi

insacilik Teorisi Perspektifinde Uluslararasi Norm insasi

Uluslararasi sistemin sekillenmesinde 6nemli bir roli olan normlar, insacilara gore sosyal olarak insa edilmektedir (Wen-
dt,1995, s.71). Norm yapicilar tarafindan ortaya cikarilan ve norm alicilara aktarilan normlarin ortaya ¢ikis asamalari Gi¢ adimda
ozetlenmektedir. Bunlardan ilki normlarin ortaya ¢ikmaya basladigi norm olusumu, ikincisi yayginlastirildigi norm yayilmasi ve
Uglnclsu ise norm alici aktérler tarafindan benimsendigi norm igsellestirilmesidir (Finnemore ve Sikkink,1998, 5.895). Birinci
asamada norm girisimcileri yeni normlar ortaya cikarirlar. Checkel, norm yayilma mekanizmasinin bu asamasini karar alicilarin
bir araya gelerek politikay! degistirdikleri ve yeni normlar Grettikleri asama olarak tanimlamaktadir (1999, s.88). Bir normun
olusumunda hem hikimet politikalari etkili olmakta hem de tarihi ve kiltirel siirecler katki saglamaktadir (Finnemore ve Sik-
kink,1998, 5.900). ikinci asama, normlarin norm alicilar tarafindan benimsendigi ve kabul edildigi asamadir. Bu asamada norm
ahicilarin normu kabul etmek igin Gg farkl motivasyonunun oldugundan séz edilmektedir. Bunlar mesruiyet, uygunluk ve sayginhk
olarak siralanmaktadir (Finnemore ve Sikkink, 1998, s.903). Norm yayilma mekanizmasinin son asamasi, normlarin i¢sellestirilme
asamasidir. Bu asamada norm alici aktorler tarafindan kabul edilen normlar, i¢sellestirilerek davranig halini almaktadir. Checkel,
bu asamada politik baskinin degil, sosyal 6grenme siirecinin etkili oldugunu savunmaktadir (1999, s.88). Finnemore ve Sikkink’e
gdre norm igsellestiriimesi norm yayllma mekanizmasinin ulasmak istedigi esas sonugctur (1998, 5.895). insacilik teorisinde acik-
lanan normlarin yayilma mekanizmalari, AB entegrasyon siirecinde Avrupalilagsma literatlriinde de kullaniimaktadir. AB norm-
larinin Gye devletler arasinda yayillmasi ve yayginlastirilmasi anlamina gelen Avrupalilasma kavrami, AB normlarinin bir grup
tarafindan digerine transfer edilmesini ifade etmektedir (Flockart, 2010, 5.791).

Avrupalilasma: AB Normlarinin Yayilma Siireci

Avrupalilasma kavrami, AB bitlinlesme silirecinde 6nemli adimlardan birisi olarak kabul edilmektedir. Borzel, Avrupalilas-
ma slirecini AB’nin olusturdugu Avrupa politikalarinin, normlarinin, kurallarinin, proseddrlerinin ve politika siireglerinin AB Uye
devletlere aktariimasi ya da transfer edilmesi olarak gormektedir (2003, s.2). Bu agiklamada dikkat ceken en 6nemli nokta, Av-

rupalilasma surecinin de norm yayilma siirecinden bahsetmesidir. Avrupalilasma kavraminin tanimi Gzerinde farkli teorisyenler
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farkli agiklamalarda bulunmustur. Bulmer, Avrupalilagsma ile ilgili iki farkh anlayisin bulundugunu belirtmektedir (2007, s.47). Bu
anlayislardan ilki politikanin, kurumsal diizenlemelerin, kurallarin, inanislarin ve normlarin Avrupa’dan diger kurumlara transfer
edilmesi seklindedir. ikincisine gore ise Avrupa’da politika, kurumsal diizenleme, kurallar, inanislar ve normlarin transferi ile ka-
pasite gelistirmedir. Her iki anlayisin da ortak olan yani, normlarin bir yerden digerine transfer edilmesidir. Diger taraftan Rada-
elli’'ye gore Avrupalilasma, resmi ve gayri resmi kurallarin, proseddrlerin, politikalarin, uygun davranislarin ve paylasilan inanis ve
normlarin insa edilme, yayilma ve kurumsallastirilma sirecleridir (2000, s.4). Bu tanimdaki en 6nemli nokta, Avrupalilasma kav-
raminin insa edilme, yayllma ve kurumsallastiriima siireglerinin norm insa etme ve yayilma siregleri ile benzerlik gostermesidir.
Avrupalilasma siirecinde norm insa siirecine benzeyen bir diger mekanizma da sosyal 6grenme (social learning), uyum saglama
(adaptation) ve ders alma (lesson-drawing) mekanizmasidir. (Schimmelfennig ve Sedelmeie, 2005). Son olarak, Bérzel'e gére
Avrupalilagma yalnizca Avrupa’nin Uye devletler lizerindeki etkisi degil, ayni zamanda, diger devletlerin de Avrupa Uzerindeki
etkisi anlamina gelmektedir (2002, s.194). Avrupalilasma siirecinde, liye devletler, AB kurallarini ve normlarini benimsemekte ve
bunlari karar alma mekanizmalarinda kullanmaktadirlar.

Uluslararasi iliskiler disiplininde her siirecin agiklanmasinda bir uluslararasi iliskiler teorisi kullanilmaktadir. Avrupalilasma
sirecinin de sosyal insaciliga dayali oldugu belirtilmektedir (Flockart, 2010, s.787). AB biitlinlesmesinin bir parcasi olan Avrupali-
lasma siirecinin norm insasi ve norm yayilmasi mekanizmalari agisindan insacilik teorisinin 6nermeleri ile benzestigi, bu nedenle
de bu siirecin agiklanmasinda insacilik teorisinden faydalanilabilecegi diistinilmektedir (Borzel ve Risse, 2009, s.2). Avrupalilas-
ma surecinde kurallar ve normlar bir kurumdan digerine transfer edilirken genellikle i¢sellestirme, sosyal 6grenme, uyum sagla-
ma ve kurumsallasma yoluyla davranigsal degisime neden olmaktadir (Flockart, 2010, s.796). Surec icerisindeki bu mekanizma,
Finemore ve Sikkink’in norm olusumu, benimseme ve igsellestirme asamalari ile 6rtiismektedir. Bu nedenle, insaciligin norm
insasi asamasinda karsilasilan zorluklar ve bu sireci kolaylastiran etkenler, ayni zamanda Avrupalilasma sirecini de ayni sekilde
etkilemektedir.

Uluslararasi Norm insasinda Kiiltiirel Benzerlik

Normlarin yayilma slireci Gzerinde ¢alismalar ylriten arastirmacilar bu sirecte en etkili kolaylastiricinin norm yapici ve norm
alici aktorler arasinda kilttrel uyumluluk oldugunu savunmaktadir. Strang ve Meyer’e gore aktorlerin ait oldugu sosyal ve kilti-
rel gruplar aktorler arasinda bir bag olusturmaktadir. Ayni kiiltiirel grup icinde yer alan aktorler arasinda normlar ve fikirler daha
hizli yayilmaktadir (1993, 5.490). Norm yapicilar tarafindan olusturulan normlar dncelikle bu yapicilar ile kilttrel olarak eslesen
norm alicilar tarafindan benimsenmekte ve daha sonra uluslararasi sistemde diger aktorlere yayilmaktadir. Checkel bu konu ile
ilgili olarak olusturulan bir normla hedef {ilke arasinda kultirel eslesme (cultural match) varsa normun yayilmasi ve i¢sellestiril-
mesinin daha hizli olacagini savunmaktadir (1999, s.87). Uluslararasi sistemde hizh bir sekilde yayginlasmanin ¢agdas ulus dev-
letlerin homojen kiltlrel yapisina bagli oldugu belirtiimektedir (Strang ve Meyer, 1993, 5.491). Normlarin davranisi etkileyecegi
sosyal ortamlar hazirlayan kiltirel olumlama (cultural validation) kavrami, yerellige ulasan normun norm alici topluluk tarafin-
dan benimsenip benimsenemeyeceginin kiltlrel ve sosyal sinirlarinin ¢izildigi mekanizma olarak tanimlanmaktadir. Bu kavram,
normlarin anlaminin kilttrel pratikler (cultural practices) cergevesinde belirlenmesinde kullaniimaktadir (Wiener, 2007, s.3).
insacilar, kiiltiirel olumlamanin da normun yayilmasinda ve yaygin kabul gérmesinde yapici ve énemli bir rol oynadigini savun-
maktadir. Norm savunucusu ve norm alicisi arasinda sosyal ve kiiltlrel karakteristigin benzesmesi norm yayilmasini kolaylastirdigi
icin normlarin insa edilmesinde kilturel benzerlik ve olumlama unsurlari olumlu etki olusturmaktadir.

Kultirel benzerligin norm insasi siirecinde normlarin norm yapici aktérlerden norm alici aktorlere transfer edilmesini kolay-
lastirici etkisi Avrupalilasma slirecinde de olumlu katki saglamaktadir. Normlarin yayilma siireci ile benzer yayilma mekanizmasina
sahip olan Avrupalilasma siirecinde AB normlari kiltiirel agidan ayni grupta yer alan Uye devletler arasinda daha kolay ve hizl
yayillmaktadir. Egitim politikalari ile amaglanan “Avrupalilasma” ve “Ortak Avrupa Kiltlrid” kavramlarinin yayginlastirilmasi da
kilturel benzerlik hedefine yoneliktir. Temel amaci tye Ulkelerin vatandaslari arasindaki karsilikli anlayisi 6zendirmek ve onlara
Avrupalilik bilincini agilamak, bu stregte 6grenci ve 6gretmenleri egitmek ve lye Ulkelerin tim ar-ge ¢alismalarina etkin katilim-
larini saglamak olan AB egitim politikalari, egitim alaninda da bitlinlesmeyi amaglamaktadir (Saglam, 2011, s.91). AB egitim hibe

programlarindan birisi olan Erasmus+, sagladigi hareketlilik firsatlari ile bu amaglara hizmet etmektedir.
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AB Egitim Politikalari ve Erasmus+ Programi
AB egitim programlari her donem yenilenmis ve farkl bir konuyu da icine alarak gelisme gostermistir ve yeni bir norm insa
etmistir. (Bkz. Tablo 1-2)

Tablo 1
AB Antlasmalarinin Yiiriirliikte Olduklar D6nemde Yiirtitiilen Egitim Programlari ve Politikalari

Y1l | Yiiriirlikteki Egitim Sosyal Politika Egitim Politikasi
Antlasma Program
1987 Avrupa Tek Erasmus Ekonomik biitiinlesme ve Genglerin istihdam edilmesi,
Senedi Programi istihdam yiiksekdgretim kurumlar arasinda
COMETT igbirligi ve Universite-Sanayi
Programi igbirligi
1992 Maastricht Erasmus Avrupa vatandaghig ve ortak | Egitim alaninda igbirligi ve degisim,
Antlagmasi Programi Avrupa kiiltiirii olugturma | egitimde Avrupa boyutu olugturmak,
akademik tamnma
1997 Amsterdam Sokrates Avrupa vatandaglifi AB kurumlar arasinda egitim
Antlagmast Programi - 1 kavraminin giiglenmesi ve alaninda igbirligi ve degisim,
Avrupa kiiltiir mirasimin yetkinliklerin geligtirilmesi, agik ve
paylagimi uzaktan egitimin desteklenmesi,
akademik denklik
2000 Nice Sokrates Avrupa bilinci olusturma, Yasam boyu égrenmeyi tegvik
Antlagmast Programu-II kiiltiir tanitim1 etmek, egitimin herkese agik ve
erisilebilir olmas1
2008 Lizbon Hayat Boyu Sosyal uyum ve vatandaghgin | Egitimde kalitenin iyilestirilmesi,
Antlagmasi Oprenme aktif kullanilmasi, Avrupa Hayat boyu 6grenmenin agik hale
Programi vatandaglif: ve gelmesi, egitimin dig diinyaya
Erasmus+ Avrupalilagsmanin acilmasi
Programi geligtirilmesi

Avrupa Birligi'nin gelisme slirecinde imzalanan anlagsmalarin yurirliige girdigi donemlerde ortaya ¢ikan egitim programlarinin
her biri yeni bir sosyal politika insa etmistir.

Tablo 2
AB Egitim Programlarinin insa Ettigi Normlar

Yil Egitim Programi Inga Ettigi Norm

1987 COMETT Programi Genglerin istihdam1

1987 Erasmus Programm Avrupa vatandasghigi
1995-2006 Sokrates Programi I-11 Avrupa kiiltiir mirasmin korunmasi
2007-2013 Hayat Boyu Ogrenme Programi Yasam boyu §grenme
2014-2020 Erasmus+ Programi Avrupalilagma ve Avrupali olma bilinci

Tablo 2’de belirtildigi gibi 1987 yilinda genglerin istihdami ve Avrupa Vatandashgi tzerine odaklanan program daha sonra
Avrupa kiltir mirasinin korunmasi ve yasam boyu 6grenmeye 6nem vermistir. 2014 yilina gelindiginde ise Avrupalilasma ve Av-
rupal olma bilinci 6nem kazanmistir.

2013 yilinda Hayat Boyu Ogrenme Programi sona erince bu programin yerini alacak ve AB’nin egitim politikalarinin uygu-
lanmasini saglayacak yeni bir program ihtiyaci dogmustur. Bu ihtiyaci karsilamak icin AB'nin egitim, 6gretim, genclik ve spor

programlari Erasmus+ adi altinda toplanmistir. Erasmus+ bireylerin 6grenme hareketliliginde, en 6nemli iki hareketlilik tiiri olan
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0grenci ve personel hareketliliginin pek cok faydasi bulunmaktadir.

Erasmus+ programinin bireylerin 6grenme hareketliligi faaliyeti altinda yiritilen bitlin programlar aracigi ile gergeklestirilen
ogrenci, genclik, personel ve goniilli hareketliliklerinin dncelikli olarak kiltirel etkileri bulunmaktadir. Katilimcilar, gittikleri farkh
tilkelerdeki kiiltiirleri hareketlilik siireleri boyunca 6grenmekte ve bu kiltiirlere uyum saglamaktadirlar. Ozellikle yiiksekdgretim-
de 6grenci ve personel hareketliliginden yararlanan katilimcilar, gittikleri tilkelerde kendilerini ilk olarak farkh bir kiiltirle tanisma
ortaminda bulmaktadir. Bu nedenle dncelikli olarak kilttirel farkindalk bilinci ve farkli kultirlere karsi pozitif bir tutum gelistir-
me aliskanligl kazanmaktadirlar. Avrupa kiltlrinin tanitilmasi sayesinde katilimcilarda Avrupali olma ve Avrupa vatandashgi
kimlikleri de gelismektedir. Farkh tilkede bulunan katilimcilar, karsilastiklari kiltir ve kendi kiltirleri arasinda bir karsilastirma
yapmaktadir. Erasmus+'in hareketlilige katilanlarin dil gelisimine katkisi oldugu daha 6nce de belirtilmistir. Dil, farkh kaltirlerle
iletisim kurmada ilk arag oldugu icin dil gelisimi kiltlirel boyuta katki saglamaktadir. Dil ve kiltlr bir toplumu olusturan en 6nemli
araclardandir. Erasmus+ programi ile dil ve kiiltur birligi saglanarak Avrupa vatandasligi bilincinin olusturulmasi amacglanmaktadir.

Yontem

Calismada nitel arastirma yontemi kullaniimis ve bu yontem anketle desteklenmistir. Anket sorulari hazirlanirken hem nitel
sorular hem de nicel sorular sorulmustur. ilk olarak arastirma problemi belirlenmistir. Bu arastirma Erasmus+ hareketliligine
katilan 6grencileri hedef almaktadir. Arastirmanin 6érneklemi ise Tirkiye’de Orta Anadolu’da yer alan bir arastirma Universitesin-
de Erasmus+ hareketliligine katilan 75 kisilik bir grup 6grenci olarak belirlenmistir. Orneklem belirlendikten sonra veri toplama
asamasina gegcilmistir. Bu ¢alismada kullanilan nitel veri toplama teknigi birincil kaynak olarak bilinen anket yontemidir. Anket
sorulari hazirlanirken liste hazirlama sorulari, iki secenekli ve cok secenekli sorular, 6lceklendirme sorulari ve kisa cevapli ve uzun
cevapli sorular kullaniimistir. Anket sonucunda bulgular ortaya ¢ikariimistir.

Bulgular

Calisma kapsaminda uygulanan ankete Orta Anadolu’da yer alan bir arastirma lniversitesinden Erasmus+ hareketliliginden
faydalanmis 75 6grenci katilmistir. Bu 6grenciler, Avrupa’nin 18 farkli Gilkesinde Erasmus+ hareketliligi gerceklestirmistir. Bu hare-
ketliliklerden en uzunu yedi ay stirmustir. Arastirmada genglere yurt disina gitmelerinde etkili olan en 6nemli motivasyonlarinin
ne oldugu sorulmustur. Bununla ilgili olarak gengleri motive eden ilk bes nedenden birincisi yurtdisina ¢gikmak ve yeni insanlarla
tanismak olmustur. Katihmcilarin %73,7’si bu cevabi vermistir. Genglerin Erasmus+ hareketliligine katilmalarindaki en biyik et-
ken yurtdisinda bulunmak ve yabanci uyruklu insanlarla tanismaktir. ikinci olarak verilen cevap uyum saglama, problem ¢ézme
ve merak gibi sosyal becerileri gelistirmek olmustur. Katilimcilarin % 69,3’ Erasmus+ yapmalarinda etkili olan sebebin bu oldu-
gunu belirtmistir. Uclincli popiiler cevap ise baska bir {ilke hakkinda bilgi sahibi olmaktir. Katiimcilarin %66,7’si bu faaliyetten
yabanci bir llke ve bu Glkenin kiltiri hakkinda bilgi sahibi olmak icin faydalanmaktadir. Dérdlinct populer cevap farkl 6grenim
iceriklerini ve mifredatlari tanimak ve tecriibe etmektir. Bu cevabi katiimcilarin %64’l vermistir. Motivasyonla ilgili en sik verilen
diger cevap ise kisisel ve profesyonel ag olusturmaktir. Bu cevabi da katilimcilarin %58,7’si tercih etmistir. Katihmcilarin yurtdisina
¢ikmalarinda etkili olan sebepler incelendiginde genclerin Erasmus+ hareketliligine farkli kiltirler tanima, bu kiltlrlere adapte
olma becerisi elde etme ve yeni insanlar taniyarak farkh bir ag olusturma hedefleriyle katildiklari gériilmektedir. Arastirmanin
devaminda katihmcilara kisisel gelisimleri ile ilgili sorular sorulmustur.

Ankete gére katiimcilarin Erasmus+ hareketlilikleri sirasinda kullandiklari dil &ncelikli olarak ingilizcedir. Bunun yaninda Al-
manca, Fransizca, ispanyolca ve Fransizca dilleri de ikincil dil olarak kullanilmistir. Katilimcilara yurtdisi hareketlilikleri siiresince
yabanci dillerini gelistirip gelistirmedikleri sorulmustur. Bu soruya katilimcilarin %81,3’G Erasmus+ hareketliliginin yabanci dil
gelisimlerine katki sagladigini, %16'si hareketlilik 6ncesinde zaten yabanci dillerinin iyi oldugunu ve %5,3’l ise yabanci dil gelisi-
mine Erasmus+'in katkida bulunmadigini belirtmistir. Ayrica, katihmcilarin %70,7’si gittikleri Gilkelerde ingilizce disinda kullanilan
dillerde de kendilerini gelistirdiklerini belirtmistir. Arastirma sonucunda genglerin cogunlugu yabanci dil gelisimine katki sagladi-

gini belirtmistir.
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Katilimcilarin Erasmus+ Programinin Avrupa Biitiinlesmesine Katkisina iliskin Goriisleri

Arastirmanin sonlarina dogru katihmcilara AB ve kiltlrel benzesme ile ilgili olarak acik uglu sorular sorulmustur. Konu ile
ilgili “Erasmus+ programinin kultirlerarasi 6grenme ortami saglayarak AB biitlinlesmesine katkida bulundugunu distiniiyor mu-
sunuz?” ve “Hareketlilik sonrasi Avrupa Birligi ile ilgili alginiz nasil degisti?” sorulari sorulmustur. Katimcilarin %92’si Erasmus+
programinin Avrupa buitlinlesmesine katki sagladigini, % 6,7’si konu ile ilgili kararsiz oldugunu, %1,3’U ise katki saglamadigini
belirtmistir. AB algisinin nasil degistigi sorusuna katiimcilarin %36’si bu alginin degismedigini sdylemistir. % 64’l ise AB algisinin
olumlu yonde degistigini belirtmistir. Katihmci 7, bu soruya “AB ile ilgili algim iyi yonde degisti ¢iinkl AB fikri Avrupa vatandashgini
olusturmaktadir. Avrupa’daki insanlar irkgilik nedeniyle birbirlerine ayrimcilik yapmamaktadir. Bu da bariscil bir ortamin olusma-
sini saglamaktadir” seklinde cevap vermistir. Katilimcinin bu cevabi Erasmus+’in AB butlinlesmesini desteklemek i¢in Avrupa
vatandasligina katki sagladigini desteklemektedir. Katilimci 15’in cevabi ise “Diirlist olmak gerekirse iki kiiltlr arasinda buyik bir
fark oldugunu bu nedenle de Turkiye'nin Avrupa Birligi’nin bir parcasi olamayacagini fark ettim. Fakat Avrupalilar diger insanlara
karsi acik gorisli ve hosgorilu olduklari igin ben ve diger yabancilar Avrupa’da yasayabilir ve galisabiliriz” seklindedir. Bu gorus
de kultirel benzesme olmadan bitinlesmenin de gerceklesmeyecegi fikrini desteklemektedir. Katilimci 21 de “AB pek ¢ok farkli
kiltirden olusan tek bir devlet gibidir” demistir. Buna benzer olarak katilimci 24 ise “AB kdltiirler arasinda anlayisi gelistiren
bir yerdir” eklinde goriglerini belirtmistir. Katihmcilarin gogunlugu Erasmus+ hareketliligi sonrasinda AB algisinin olumlu yénde
degistigini belirtirken, katilimci 61 “Avrupa’ya gitmeden 6nce Avrupalilarin farkli yasam tarzlarina, inanislara ve dislincelere agik
olduklarini dislinirdiim. Fakat sonra AB’nin yalnizca degistirebilecegi insanlari ve llkeleri benimsedigine sahit oldum. Eger Avru-
palilar gibi diisinmuyor ve yasamiyorsaniz Avrupa’da hos karsilanmazsiniz” seklinde olumsuz goruslerini belirtmistir. Bu goriise
gore AB, yalnizca kendisi ile kiltiirel olarak benzesen ve kolaylikla degistirebilecegi tlkeleri tiye olarak se¢mekte ve yasam tarzi,
inanglari ve anlayislari farkli olan tlkeler kolaylikla AB’ye liye olamamaktadir. Son olarak ise katiimci 75, “AB’nin 6grencilere farkh
kiltarleri ve Ulkeleri tanimalari igin firsat sunmasini takdir ediyorum” seklinde yanit vermistir. Arastirmaya katilan katihmcilarin
bu soruya verdikleri yanitlar incelendiginde, AB'nin Erasmus+ hareketliligi sayesinde katihmcilarin AB algisini olumlu yonde de-
gistirdigi gozlemlenmistir.

Katilmcilarin Erasmus+ Hareketliligi Sonrasinda “Avrupali Olmak” Konusundaki Goérisleri

Calismada, katilimcilara Erasmus+ hareketliligi sonrasinda “Avrupali olmak” ile ilgili gérusleri sorulmustur. Arastirma sorusu
“Hareketlilik sonrasinda ‘Avrupali olmayr’ nasil tanimlarsiniz?” seklindedir. Katilimcilarin bu bolimde verdikleri cevapta, Avrupal
olmak kavrami ile iliskilendirdikleri ilk bes kelime “6zgirlik, tolerans, agik goruslii olmak, demokrasi ve saygi gosterme” olmus-
tur. Katihmcilar, Erasmus+ hareketliligi sonrasinda Avrupalilari 6zgiir, baskalarinin dislincelerine ve kiilturlerine tolerans ve saygi
gosteren ve demokratik kisiler olarak tanimis ve tanimlamiglardir. Katilimcilarin bu soru ile ilgili bire bir géruglerine bakildiginda,
katihmci 1 “Avrupali olmak kisinin bir degil birden fazla anavataninin olmasidir” demistir. AB Gyesi lilkeler arasinda gegisin kolay
olmasi katilimcinin bu yorumu yapmasinda etkili olmustur. Bununla ilgili olarak katihmci 5, “Avrupali olmak 28 ilkede insanlarin
hangi milletten oldugunun bir neminin olmamasi demektir. Herkes ayni hak ve esitlige sahiptir. Umarim bu durum tiim diinyada
da gecerli olur” seklinde gorus belirtmistir. Katihmcr 10°un tanimi ise “Ayni anda farkl kiltir ve tarihe sahip olmak” seklindedir.
Farkli kaltar ve tarihe sahip tlkeler kiltirel benzesme, saygi ve toleransla birleserek AB’yi olusturmaktadir. Katilimci 27,“Bence
Avrupall olmak ayni degerleri paylasmaktir. Demokrasi ve konusma 6zglirligli en 6nemli degerlerdendir. Bu degerler Avrupali
kimliginin temellerini olusturmaktadir. AB icinde dolagsma 6zgtirligl bu kimlige 6zgi bir haktir. Bu degerler karsit gorislere karsi
savunulmahdir” demistir. Ortak bir amacg icin farkli kiltlr ve gegmislerden gelen tlkeler Avrupali kimligini olusturan ayni degerleri
paylasmaya baslamistir. Katiimci 46’nin tanimi “Avrupali olmak buytk bir kiltirel mirasa ait olmaktir” seklindedir. Katimci 65,
“Avrupali olmak farkh kiltlrlerden insanlarla bir arada yasamaktir” demistir. Son olarak katihmci 75 gorislerini “Avrupal olmak
yalnizca cografik bir farklilik degil ayni zamanda AB’nin degerlerini ve ilkelerini benimsemektir” seklinde belirtmistir. Bu soruda
verilen yanitlara bakildiginda, farkh kiltlrlerden ve gegmislerden gelen pek ¢ok insanin bir araya gelerek AB degerlerini ve ilkele-

rini benimsedikleri agik¢a ortaya ¢ikmaktadir.
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Katilimcilarin Erasmus+ Hareketlilik Programinin Avrupalilasmaya Katkisina iliskin Goriisleri

Calismanin son boliminde katihmcilara sorulan son soru Avrupalilasma ile ilgilidir. Arastirma sorusu “Erasmus+ hareketlili-
ginin katilimcilarin Avrupalilagmasina katki sagladigini diistiniyor musunuz?” seklindedir. Bu soruda katilimcilarin %89,3’U hare-
ketliliginin Avrupalilasmaya katkisinin oldugu yéniinde cevap vermistir. %8’i katkisinin olmadigini, %2,6’si ise bu konuda kararsiz
oldugunu belirtmistir. Katihmcilarin konu ile ilgili detayli gorislerine bakildiginda, Katihmci 21, “Benzer kiltlrel gegmise sahip
olan uluslarin birlegme fikrinden ¢ok sey 6greniyoruz. Bunun Tirkiye i¢in de mimkiin olmasini diliyorum. Erasmus+ Avrupalilas-
maya her zaman katki saglamaktadir” demistir. Katiimci 34, “Erasmus+ hareketliligi 6nyargilari yok ederek Avrupalilasmaya kat-
kida bulunmaktadir” seklinde goris bildirmistir. Katilimci 35 ise “Erasmus+ sosyal farkindaligi artirmak icin bir ara¢ oldugundan
Avrupalilagmaya katkida bulunmaktadir. Tiirklerin Glkedeki problemleri fark etmelerine ve bunlara ¢6ziim bulmak igin harekete
gecmelerini de saglamaktadir” seklinde agiklama yapmistir. Katihmci 42, “Erasmus+ farkh kilttrleri ve Avrupa ortamini kesfet-
meni sagladigi icin Avrupalilasmaya katki saglamaktadir” demistir. Katilimci 45, “Erasmus+ katilimcilara Avrupa kiltar ile ilgili
olarak yeni bakis agilari kazandirdigi i¢in Avrupalilagmayi bir sekilde saglamaktadir” seklinde goruslerini bildirmistir. Yine kilttrle
alakali olarak katihmci 53, “Eger Erasmus+’a katilan kisiler farkh kultirlerden insanlarla iyi anlasirsa, Avrupalilasma daha fazla
olacaktir” seklinde aciklama yapmistir. Son olarak katihmci 66 da, “Katilimcilar orada yasayarak Avrupa Ulkeleri hakkinda daha
fazla bilgi sahibi olmaktadir. Bagka kiiltiirlerden insanlarla farkli (ilkelerde yasamanin o kadar da zor olmadigini fark etmektedirler.
Eger bulunduklari tlkeler gelismis Ulkelerse daha iyi is olanaklarini da kesfederler. Biitiin bunlar katihmcilarin Avrupalilasmasini
saglamaktadir.” seklinde yorum yapmistir. Katihmcilar Erasmus+’in kiltiirel etkilesim sayesinde kiiltiirel benzesmeye ve bu sayede
Avrupalilasma ve Avrupa entegrasyonuna katki sagladigini savunmaktadir.

Sonug¢

AB egitim politikalarinin temel hedeflerinden en 6nemlileri, Avrupa vatandashgl kavramini giiclendirmek ve kdltlrlerarasi
O6grenme ortami olusturmaktir. Bunu gerceklestirmek icin 1997 yilindan itibaren Erasmus+ hareketliligi ile bireylerin kultirle-
rarasi 6grenme ortamina katilmasina olanak saglamaktadir. Anket galismasini uygulayan katiimcilarin gérisleri de Erasmus+'in
AB bitiinlesmesine katkisini desteklemektedir. Avrupa Komisyonu’nun belirledigi Erasmus+ hareketliliginin temel hedeflerinden
birisi katilimcilarin yabanci dillerini gelistirmektir. Bir Glkenin kiltlrini 6grenmenin ilk asamasi dilini bilmektir. Bu amacinin ger-
ceklesip gerceklesmedigini 6lgmek Uzere Avrupa Komisyonu Cevrimigi Dil Destegi ismi verilen sistemi kurmustur. Bu sistemde
Erasmus+ hareketliliginden yararlanan genclerin hareketlilik 6ncesinde ve hareketlilik sonrasinda yabanci dil seviyeleri 6lgul-
mektedir. Sisteme gore hareketlilige katilanlarin %64,6’si dil seviyesini hareketlilik sonrasi ylkseltmis, %19,4’U ise distGrmastir.
Katiimcilarin %16’sinin ise dil seviyelerinde degisim olmamistir.

Katilimcilarin da belirttigi gibi Erasmus+, hareketlilikten faydalanan katihmcilar arasinda kiltiir paylasimini, kiilttrel farkin-
dahgi ve farkh kaltirlere saygili olmayi desteklemektedir. Kiltiirel benzesmeye katkida bulunan Erasmus+, bu sayede AB’nin
butlinlesmesine, katilimcilarin Avrupalilasmasina ve Avrupali olma bilincinin gelismesine fayda saglamaktadir. Boylelikle, AB,
kendisine Uye olan dlkeler arasinda normlarini kolaylikla yaymaktadir. Erasmus+ programi, 2021-2027 yillari arasini kapsadigi
icin hala devam etmektedir. Bu nedenle 2027 yilina kadar da devam edecek ve sonuglari AB'yi ve lye (lkeleri uzun bir siire daha
etkileyecektir. Bu program bir egitim programidir. Egitim kisilerin hayatinin yalnizca bir bolimiinu degil uzun vadede tamamini
etkiledigi icin programdan yararlanan genglerin hayatini da uzun vadede etkilemektedir. Bu durum Erasmus+ hareketliliginin AB
normlarinin yerlesmesini ve AB bitiinlesmesini uzun vadede etkileyeceginin gostergesidir.

Kaynakg¢a
Borzel, T. A. (2003). How the European Union interacts with its members?. IHS, Viyana, 1-22.

Borzel, T. A. (2002). Pace —setting, foot-dragging, and fence-sitting: member state responses to Europeanization. JCMS. Cilt.
40, 2, 193-214.
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Uzaktan Ogretim Yonetim Sistemi ve Giivenli Olgme Uygulamasi Se¢gme:
Sistematik Bir inceleme

isa Bahat
Kirsehir Ahi Evran Universitesi
isabahat@ahievran.edu.tr

Metin Isik
Kirsehir Ahi Evran Universitesi
isik.metin@ahievran.edu.tr

Ozet

Covid-19 salgini, tiim diinyayi etkisi altina almis ve egitim-6gretim sireglerini olumsuz etkilemistir. Bu durum orgiin egitimde
uygulanan 6grenme modellerinde degisime ve uzaktan egitime gegcis ile ¢evrimici 6grenme araclarinin daha etkin kullanimina
neden olmustur. Acil uzaktan egitim olarak tanimlanan bu dénemin en 6nemli sorunlarindan birisi de kullanilacak araglarin be-
lirlenmesi olmustur. Uzaktan egitim ¢evrimici 6grenme, e-6grenme, teknoloji aracili 6grenme, gevrimigi isbirlik¢i 6grenme, sanal
6grenme, web tabanl 6grenme vb. sekillerde ifade edilmistir. Uzaktan egitimin en 6nemli araglarindan birisi 6§renme yonetim
sistemleridir. Ogrenme ydnetim sistemleri ve giivenli 6lciim uygulamalari uzaktan egitimde kullanilan araglardir. Bu arastirmayla
amag; yiksekdgretim kurumlarinin uzaktan 6gretim siirecinde gereksinim duyacaklari 6grenme ydnetim sistemleri ve uzaktan
glivenli 6lgme uygulamalarini sistematik bir bicimde sunarak uygun secimi gerceklestirmelerine katkida bulunmaktir.

Anahtar Kelimeler: Ogrenme Yénetim Sistemi, Uzaktan Giivenli Olgme Uygulamasi, Acil Uzaktan Ogrenme
Giris

Ogrenme Yonetim Sistemleri (OYS)

Tdm dinyay etkileyen Covid-19 salgini ile birlikte (ilkemizde tim yasam pratiklerinde degisimler yasanmaya baslanmis ve
dogal olarak bu durum egitim-6gretimi de etkilemistir. Murphy’ye (2020) gére yasanan salgin sosyal yapilari degistirerek sosyal
mesafenin uygulanmasina ve 6grenme modellerinde degisime neden olmustur. Covid-19 salgini, yiiz ylze egitimde uygulanan
o6grenme modellerinde degisiklik yapilmasina ve tim diinyada uzaktan 6grenmeye gecilmesine neden oldu. Tim kitalarda ve
190’dan fazla lilkede yaklasik 1,6 milyar 6grenciyi etkileyen salgin, egitim sisteminde tarihte yasanan en biyuk yikimi yaratti.
Okullarin ve diger 6grenim alanlarinin kapanmasi, diinyadaki 6grenci nifusunun yiizde 94’tn(, diisik ve dlslik-orta gelirli Gl-
kelerde ylzde 99’unu etkiledi (Birlesmis Milletler, 2020). Covid-19, diinya capindaki egitim sistemlerini etkileyerek okullarin ve
Universitelerin neredeyse tamamen kapanmasina neden oldu. Cogu hikiimet, Covid-19’un yayilmasini azaltmak igin egitim ku-
rumlarini gecici olarak kapatth. 12 Ocak 2021 itibariyle, salginin yayilmasini engellemeye yonelik okullarin kapanmasi nedeniyle
yaklasik 825 milyon 6grenci bu durumdan etkilendi. UNICEF'in yaptigl izlemeye goére, 23 ulkede (ilke capinda ve 40 lilkede ise
yerel diizeyde gergeklestirilen kapatma uygulamalari, diinya 6grenci ntifusunun yaklasik yizde 47’sini etkilemektedir. 112 Glkenin
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okullari su anda agik durumdadir (UNICEF, 2021).

Sekil 1
COVID-19’un Neden Oldugu Okullarin Kapanmasindan Etkilenen Ogrenciler (12 Ocak 2021)

»
I Ulke ¢apinda okul kapaniglar:
Kismi okul kapanislar
I Okul kapanis1 yok
Akademik ara
Veri yok

Turkiye’de de Covid-19 salginiyla birlikte egitim-6gretim kesintiye ugramis, Milli Egitim Bakanhgi (MEB) ve Yiksekogretim
Kurulu’nun (YOK) almis oldugu karar ile uzaktan egitim ve hibrit (karma) egitim uygulanmaya baslanmistir. Uzaktan egitimin uy-
gulanmasi ile egitim-6gretimin siirdirilmesinde yeni araglar ile ydntem ve teknikler kullaniimaya baslanmistir. Bu bashk altinda
uzaktan egitim, Turkiye’de ve diinyada uzaktan egitim slreci ile uzaktan egitimde kullanilan ¢evrimici (online) araglar (6grenme
ybnetim sistemi, uzaktan giivenli 6lgme uygulamalari) tartisilacaktir.

Uzaktan Ogretim

Tum dinyada yasanan koronavirls salgininin etkisiyle acil uzaktan egitim slrecinde egitim 6gretim etkinliklerinin blyuk bir
bolimii birgok lilkede uzaktan egitim seklinde gergeklestiriimektedir. Orgiin egitim yapilamamasi nedeniyle uzaktan egitim uy-
gulamalari temel 6grenme araci olarak kullaniimistir. Uzaktan egitim, cevrimici 6grenme, e-6grenme, teknoloji aracili 6grenme,
cevrimici isbirlik¢i 6grenme, sanal 6grenme, web tabanli 6grenme vb. sekillerde ifade edilmektedir (Conrad, 2006). Uzaktan egi-
tim, egitimin paydaslarinin (6gretmen ve 6grenci) birbirlerinden farkli ortamlarda bulundugu, yiz yiize egitimden farkh 6zel ders
tasarimlari ile 6gretim yontem ve tekniklerinin kullanildigi, teknoloji kullaniminin zorunlu oldugu siireglerdir (Moore ve Kearsley,
2005). Uzaktan egitim eszamanli (senkron) ve es zamansiz (asenkron) iletisimi saglayarak yasanan kisitlari bliylk 6l¢iide ortadan

kaldirmistir.
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Diinyada ve Tiirkiye’de Uzaktan Egitim
Uzaktan egitimin diinyadaki gelisimi (¢ donem ve bes evrede incelenebilir. 1. Dnemde uzaktan egitim yazisarak, 2. dénemde
gorsel-isitsel araglarla ve 3. donemde bilisim tabanli gergeklesmistir. Sekil 2’de bu evreler gosterilmektedir.

Sekil 2
Uzaktan Egitimin Kiiresel Baglamda Dénem ve Evreleri

[ Uzaktan Egitim

=
E I. Dénem Il. Dénem 1ll. D6nem
Yazisarak Gorsel-isitsel Araglarla Bilisim Tabanh
¢ 1720 1925 1970 1980 1990-...
= Mektupla Radyo ve TV Agik Universite Telekonferans internet-Web
—
§ [ Ogretim Merkezli —_— Ogrenme Merkezli ]
J

—»  Acik ve Uzaktan Ogrenme ]

Kaynak: Bozkurt (2016)

Mektupla 1720 yilinda baslayan uzaktan egitim, 1925 yilinda radyo ve televizyonun, 1970 yilinda agik Gniversite, 1980 yilinda
telekonferans ve 1990’dan giiniimiize internet ve web araglarinin kullanimiyla gergeklestiriimektedir. Bu donemlerde diinyada
uzaktan egitim degisim gostererek 6gretim merkezliden 6grenme merkezliye, uzaktan egitimden agik ve uzaktan 6grenmeye

dontsmistir.
Sekil 3
Uzaktan Egitimin Tiirkiye Baglaminda Dénem ve Evreleri
() ™ N BN /3 ™
£ I. Dénem II. Dénem Ill. Dénem -
H Tartisma ve Y k Gorsel-igitsel IV P
Oneriler el Araglarla Bilisim Tabanli
L\ 5 AN y \ y
) 4 N i 4 s 4 ™
¢ 1923-1955 1956-1975 1976-1995 1996-...
= Kavramsal Mektupla Radyo-Televizyon internet-Web
- VAN 7\ o -’
5 [ Kulugka ] [ Olgunlagma ] [ Ana Alkim ]
[ Yaygin Egitim Uzaktan Egitim Agik ve Uzaktan Ogrenme ]
3
§ [ Egitim Ogretim Ogrenme ]
[ Ogretim Merkezli Ggrenme Merkezli ]
Q—

Kaynak: Bozkurt (2017)
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Uzaktan egitimin Tirkiye baglamindaki degisimini ise dort donem, dort evre, (ic asama ve degisim siregleri seklinde belirte-
biliriz. Uzaktan egitimin birinci donemi 1923-1955 yillari arasinda kavramsal olarak tartisma ve Oneriler, ikinci donemi 1956-1975
yillari arasinda mektupla ve yazisarak, tglincii donemi 1976-1995 yillari arasinda radyo-televizyon gibi gorsel-isitsel araclarla
gerceklestirilmis ve dordiinci donem 1996’dan glinlimiize internet-web ile bilisim tabanh olarak gerceklesmektedir. Uzaktan
egitim siireci sirasiyla kulugka, olgunlasma ve ana akim asamalarindan gecmistir. Ulkemizde uzaktan egitim siirecinin degisimi
ise yaygin egitim, uzaktan egitim, acik ve uzaktan 6grenme; egitim, 6gretim, 6grenme; 6gretim merkezliden 6grenme merkezliye
gecis seklinde gergeklesmistir.

Sekil 4
Ogrenme Yéntem ve Yaklasimlari

Cevrimigi Ogrenme
1

Yiiz yiize Ogrenme
|

. il . 1 . I 1
Geleneksel Teknoloji Zengin informal Cevrimigi Tam zamanh
Ogretim Ogretim Ogrenme Cevrimici Ogrenme

| T [

1 2 3 a
Rotasyon Esnek Oz-Karma Zenginlestirilmig
Modeli Model Model Sanal Model

i

| Lab Rotasyon
Modeli

)

[ o 2

T e
[ i 3

K12 & YOksek dfretim _‘ Ters-yliz Sinif
I

Lise & Yilksek Oretim
Lise & Yisksek ogretim
Lise & Yoksek dgretim & I

Modeli

Kaynak: (Staker ve Horn; 2012. akt. Demirer, 2020)

Demirer’e (2020) gore 6grenme yontem ve yaklasimlari yiz ylze 6grenme ve c¢evrimici 6grenme olarak ayrilmaktadir. Yiz
ylze 6grenme geleneksel 6gretim ve teknoloji zengin 6gretimi; cevrimici 6grenme informal ¢cevrimici 6grenme ve tam zamanli
cevrimici 6grenme seklinde gerceklesmektedir. Harmanlanmis (karma veya hibrit) 6grenme rotasyon modeli (ilkokul, ortaokul,
lise, K12 ve yiksekogretim), esnek model (lise ve ylksekogretim), 6z-karma model (lise ve yiiksekogretim) ve zenginlestirilmis
sanal modelden (lise, yliksekogretim ve is) olusmaktadir. Rotasyon modeli ise istasyon modeli, lab rotasyon modeli, bireysel ro-
tasyon modeli ve ters-yiiz sinif modelinden olugsmaktadir.

Bulgular

Bu bolimde uzaktan egitimde kullanilan ve bu arastirmanin da konusu olan diinyada ve Turkiye’de kullanilan 6grenme yone-
tim sistemleri ve uzaktan glivenli dlgme araglari ¢esit ve 6zellikleriyle birlikte sunulmustur.

Ogrenme Yonetim Sistemleri

Ogrenme Yénetim Sistemi, 6grenme igerigini, 6grenci etkilesimini, degerlendirme araclarini, 6grenme ilerleme raporlarini ve
ogrenci etkinliklerini (Adobe, 2009, April 04); (Nasser vd., 2011); (Srichanyachon, 2014) islemek icin tasarlanmis web tabanli bir
yazilim uygulamasidir. Teknoloji destekli 6gretme ve 6grenme modeli, geleneksel bir modelden uzak bir modele tasinmistir. Bir
dgrenim yonetim sistemi (OYS), 6gretim elemanlari ve dgrenciler icin 6gretme ve 6grenme siireclerinde temel bir yazilim haline
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gelmistir. Farkli platform turlerinde olusturulan, geleneksel bilisim teknoloji cihazlarinda veya bulut tabanh kullanilabilen 6gren-
me siirecini ydneten yazilima “Ogrenme Yonetim Sistemi” (OYS) denir (Aldheleai, Bokhari & Alammari, 2017). Sanal Ogrenme
Ortamlari olarak da bilinen bu sistemler, kurs yonetimi ve izleme 6zelliklerinin yani sira 6grenme faaliyetleriyle ilgili yiksek di-
zeyde islevsellik sunar (Stantchev, Colomo-Palacios, Soto-Acosta & Misra, 2014). Chaubey, ve Bhattacharya’ya gore (2015) 6gren-
me Yonetim Sistemi, 6gretme 6grenme siirecini, egitim programlarini, sanal siniflari ve e-6grenne programlarini ydnetmemize,
belgelememize, izlememize, raporlamamiza ve degerlendirmemize yardimci olan bir uygulamadir. Ogrenme Yénetim Sisteminin
islevleri genel olarak 4 ana bdliime ayrilabilir: paydas islevselligi, icerik veya kurs yonetimi, bilgi yonetimi, degerlendirme.

Ogrenme yonetim sistemleri, dgrenme sistemlerini, ders ydnetim sistemlerini, icerik ydnetim sistemlerini, portallari ve 6g-
retimsel yénetim sistemlerini iceren platformlardir (Coates vd., 2005). Ogrenme ydnetim sistemleri 6grencilerin cevrimici ders
0grenme materyalleri ve ders kilavuzlarini indirmelerine, 6dev yiiklemelerine, 6grencilerin birbirleriyle ve 6gretim elemanlariyla
senkron ve asenkron iletisim kurmalarina imkan vererek ¢evrimici sinav ve testlerle 6grenmelerine katki saglar (Jurubescu, 2008).
Ogrenme ydnetim sistemleri, belirli kurumlar tarafindan égrencileri belirli derslere kaydetmek ve &grencilerin etkinliklerinin ka-
yitlarini tutmak icin gelistirilen siireclerden ve sistemlerden olusmaktadir. Ogrencilerin, bazen resmi mifredatin geregi bazen de
kurumsal sertifika almak amaciyla ¢evrimici dersleri almalarini saglamak igin ¢esitli 6grenme secenekleri gelistirilmistir. Sinifta yiz
ylize gériismeye ek olarak, OYS ayni zamanda 6gretim elemani ile 8grenciler arasinda ve 6grencilerin birbirleriyle olan iletisimini
kolaylastirir (Kasim & Khalid, 2016).

Sekil 5
Profesyonel Ogrenme Sistem Araglari

Islev: Aktiviteler ve Ggrenme araglart
Ogrenme Becerileri Araglari olugturulur.
Ornek: Testler, sunum araglari ve ddevler

Tslev: Ogretim elemanlar ve 6grenciler
ile dgrencilerin kendi aralarinda
fletisim Araglari etkilesime izin verir
Ornek: Duyurular, tartigmalar ve
forumlar.

Yonetim sistemleri dahil:
I. Belgeler
Ornek: Cevrimici ders grenme
materyallerini kargiya yiikleme (upload)
Uretkenlik Araglari ve indirme (download)
I1. Ogrenci kayitlarinin saklanmas:

Ormnek: Smavlardan ve 6devlerden alinan
notlar, devamsizlik bilgileri

III. Anketler

Oprenme Yonetim Sistemleri (OYS)

Kaynak: Kasim & Khalid (2016).

OYS'lerin en dnemli 6zelliklerinden biri, zaman veya mesafe sinirlamasi olmaksizin 6grenme ve 6gretme ortami saglamasidir
(Epping, 2010). Morris (2004), Allen ve Seaman (2005) ‘e gére, Ogrenme Yénetim Sistemi, cevrimigi olarak icerigin, derslerin ve
notlarin uygun sekilde diizenlenmesini saglar. Ayrica tartisma gruplari, sohbet oturumlari ve gevrimigi sinavlar dahil olmak tzere
multimedya icerikler, 6devler ve destekleyici etkilesim (WEB 2.0 araclari vs.) icin araglar saglar (Chaubey & Bhattacharya, 2015).

Literatiirde, OYS ii¢ ana bdlimden olusmaktadir: 6grenme becerileri araglari, iletisim araglari ve iiretkenlik araglari (Priyanto,
2009; Srichanyachon, 2014; Wichadee, 2015). Ogrenme becerileri icin bir 6rnek arag, 6grenciler icin etkinlikler ve 6grenme arag-
lariigin olusturulan 6grenme modullddir. Bu araglar, sinavlari, cevrimici sunum araglarini ve ddevleri icerebilir.
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Ogrenme ydnetim sistemleri agik kaynak kodlu ve ticari olarak gelistiriimektedir. Moodle, Sakai, ATutor, Claroline, MyGuru2
ve MyLMS gibi birgok acik kaynakli platform vardir. Bu arada, ticari LMS 6rnekleri Blackboard, SuccessFactors, SumTotal, Litmos,
Angle learning, Geo learning, Cornerstone ve Connect Edu olarak da siralanabilir (Kasim & Khalid, 2016).

Ogrenme Yonetim Sistemlerinin Karsilastiriimasi

OYS, kullanici dostu olma, esneklik, aciklik gibi olumlu &zelliklere sahiptir. OYS, 6grencilerin sosyal ve kisisel ihtiyaclarini des-
tekleyen, geri bildirimi kolaylastiran, etkilesimli, 6grenci merkezli bir 6grenme ortamidir (Eom, 2014). Ayrica, OYS e-portfoyler,
Web 2.0, e-posta sistemleri, mobil 6grenme hizmetleri ve Gniversitelerde kullanilan diger sistemlere entegre edilirse, 6grencilerin
dgrenmesini ve kullanimini kolaylastirabilir. OYS’de ihtiya¢ duyulan en 6nemli 6zellik icerik ve kullanicilarin yénetiminin kolay ve
etkili olmasidir (Embi ve Adun, 2010). Altun, Gillbahar ve Madran (2008), 6gretim etkinlikleri sirasinda ihtiya¢ duyulan en 6nemli
ozellikleri etkili bilgi yonetimi, gezinme kolayhgi, erisim ve kullanim kolayhgi, kullanim kilavuzlari ve rol tanimlamalari, etkilesim,
esneklik ve basit iletisim araclari olarak belirtmislerdir. Bu 6zelliklerine gore 6grenme yonetim sistemlerinin kullanimi birey, ku-
rum ve Ulkelere gore degismektedir. Amerika ve Turkiye’de kullanilan 6grenme ydnetim sistemlerinin karsilagtiriimasina iligkin
bilgiler asagida verilmistir.

Sekil 6
2016 Bahar-2020 Giiz Dénemi Arasinda Amerika Birlesik Devletleri Yiiksekégretiminde
Kullanilan Og§renme Yénetim Sistemleri

-=-Blackboard
—+—Canvas
—+Desire2Learn
——Moodle

~+—Sakai
——Diger

Bahar Guz Bahar GUz Bahar Guz Bahar Gz Bahar Giiz

2016 2016 2017 2017 2018 2018 2019 2019 2020 2020 |

Kaynak: Edu Technice (2021)

Sekil 6'da Amerika Birlesik Devletleri yuksekdgretiminde 2016 Bahar déneminde en yiiksek kullanim oranina Blackboard
O6grenme yonetim sisteminin, 2020 Giiz doneminde ise Canvas 6grenme ydnetim sisteminin sahip oldugu goriilmektedir. Ayni
donemde Desire2Learn ve Moodle 6grenme yonetim sistemlerinin kullanim oranlarinda degisikligin yasanmadigi, diger kate-
gorisinde bulunan 6grenme yonetim sistemlerinin kullanim oranlarinin azaldigi ve Sakai 6§renme yonetim sisteminin ise en az
kullanildig1 gérilmektedir.
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Sekil 7
Tiirkiye’deki Universitelerde Kullanilan O§renme Yénetim Sistemleri

SAKAI 8
CANVAS B
Google Classroom S
Mergen BN
OYS olmayan
UZEP
Blackboard S
MS Teams
Diger
ALMS
Moodle |
0 10 20 30 40 50 60 70 80
" Google
Moodle ALMS  Diger TMS Rackonan woep |90 | guissn st CANVAS  SAKAI
eams d olmayan i
- 68 54 21 20 17 9 9 7 6 3 3

Sekil 7 incelendiginde, Tirkiye’'de faaliyet gdsteren devlet ve vakif, 207 lniversitede kullanilan 6grenme yonetim sistemleri
goriilmektedir. Buna gére 68 {iniversitede Moodle, 54 (iniversitede ALMS, 21 tiniversitede (AYDEP, UYS, Toltekkampiis, UZEP, OYS,
ItsLearning, ARASIS vb.) diger, 20 iniversitede Microsoft Teams, 17 {iniversitede BlackBoard, 9 (iniversitede UZEP, 7 {iniversitede
Mergen, 6 liniversitede Google Classroom, 3 Universitede Canvas, 3 Uiniversitede ise SAKAl 6grenme yonetim sistemi kullaniimak-
tadir. 9 Universitede ise herhangi bir 6grenme yonetim sistemi bulunmamaktadir.

Ogrenme Yonetim Sistemlerinin (OYS) Karsilastiriimasi

Turkiye'de yiksekogretim kurumlari tarafindan siklikla kullanilan 6grenme yonetim sistemlerinden Moodle, ALMS, MS Teams,
Blackboard ve AYDEP QYS’nin &zellikleri asagida verilmistir.

Moodle

ilk olarak 20 Mayis 2002 yilinda yayinlanan Moodle (Modular-Object-Oriented-Dynamic-Learning-Environment-Esnek Nesne
Yénelimli Dinamik Ogrenme Ortami) acik kaynak kodlu, nesne ydnelimli dinamik ve Ucretsiz bir 6grenme ydnetim sistemidir.
Moodle, kullanici dostu arayiizii, Moodle GNU General Public Licence — Genel Kamu Lisansi (GPL) ile gelistirilmistir. Bunun an-
lami orijinal lisans degistiriimedigi siirece kaynakta degisiklik yapilabilecegi anlamina gelir. Tium platform (MS Windows, MacOs,
Android, i0S) ve tarayicilarda (MS Edge, Chrome, Firefox, Safari vb.) calisabilmektedir. Ayni zamanda c¢evrimici magazalarda (App
Store, Google Play) mobil uygulamalari da bulunmaktadir. Egitimcilere zaman ve mekandan bagimsiz bir sekilde kendine ait kurs-
lar ve 6grenme ortamlari olusturma ile ¢evrimici ders 6grenme materyalleri paylasma olanagi sunar. Ayni zamanda senkron ve
asenkron etkilesime izin verme ve 6grencilerin 6grenme yonetim sistemine erisim zamanlarina kayit altina alma 6zelligi bulun-
maktadir. MySQL ve PostgreSQL veritabani sistemleri altinda ve PHP dilini destekleyen herhangi bir ortamda galisabilmektedir.
Moodle, 14 dile % 100 oraninda cevrilmistir ve toplamda 44 dil igin de %50'nin lzerinde ¢evirisi tamamlanmistir. Moodle 21 Mart
2021 tarihi itibariyle Tiirkgeye ¢evrilme oraniise %77'dir. (Moodle, 2021; Kasim and Khalid, 2016).

ALMS

Sakarya Universitesi ve Advancity firmasi tarafindan gelistirilmistir. Asenkron ve senkron erisim olanagi sunmaktadir. Senkron
canh sinif uygulamalari ALMS’ye entegre edilebilir. ALMS Ogrenme Yénetim Sistemi tiim platformlarda (MS Windows, MacOs,
Android, iOS) ve tarayicilarda (MS Edge, Chrome, Firefox, Safari vb.) uyumlu ¢alisabilmektedir. Egitimcilere zaman ve mekan
bagimsiz bir sekilde kurs ve 6grenme ortamlari olusturma, asenkron ders 6grenme materyalleri paylasma, farkl soru tipleri ile

(bosluk doldurma, acik uglu cevap, eslestirme, sikli tek cevap, sikli cok cevap, dogru/yanls, siralama tipi sorular) ¢evrimici 6lgme
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ve degerlendirme yapma, asenkron video paylasabilme ve bu video igeriklerine istenilen anda soru ekleyebilme olanagi sunar.
Ogrenme yonetim sistemi (izerinde kayith farkli rollerdeki (6gretmen, 6grenci, yonetici vs) kullanicilarin hareketleri kayit altina
alinmaktadir ve takibi yapilabilmektedir. Engellilerin erisimini kolaylastirici 6zellikleri icerisinde barindirir. Gérme engellilerin
erisimi igin farkh ara yuz tasarimlarina sahiptir. Raporlama ekranlari ile egitmen ve kullanicilarin 6grenme yénetim sistemini ne
oranda kullandig, dersleri ve aktivitelerin kullanicilar tarafindan ne 6lglide tamamlandigi bilgisi sunulmaktadir. Ticari bir Grlin
olan ALMS lisans anlasma yapilmak kosuluyla kullanilabilmektedir (ALMS, 2021).

Microsoft Teams

Microsoft firmasi tarafindan gelistirilmis lisansli bir uygulamadir. Tum platformlarda (MS Windows, MacOs, Android, iOS) ve
mobil cihazlarda calisabilmektedir. Ayni zamanda ¢evrimici magazalarda (App Store, Google Play) mobil uygulamalari da bulun-
maktadir. Senkron ve asenkron erisim olanagi sunan Microsoft Teams ile licretsiz olarak 300 kisiye kadar 6grenci ve topluluk tye-
siyle senkron oturumlar gerceklestirilebilmektedir. Eszamansiz (asenkron) olarak ders notu paylasma ve 6devlendirilmenin yani
sira 6lgme ve degerlendirme yapilabilmektedir. Eszamanli (senkron) ders esnasinda katihmcilarla ekran paylasimi yapilabilmekte,
beyaz tahta alani ile sunum gergeklestirilebilmekte, 6grencilerle etkilesimi artirmaya yonelik (el kaldirma, birlikte ¢alisabilme)
araclar kullanilabilmektedir. Engelli kullanicilarin erisimini artirmaya yonelik (isaret dili gortinirlugi, canh alt yazilar ve tam ekran
okuyucu) ¢éziimler sunulmaktadir.

Blackboard

Blackboard 6grenme yonetim sistemi lisansh bir uygulama olup tim platform (MS Windows, MacOs, Android, iOS) ve tara-
yicilarda (MS Edge, Chrome, Firefox, Safari vb.) calisabilmektedir. Ayni zamanda cevrimici magazalarda (App Store, Google Play)
mobil uygulamalari da bulunmaktadir. Blackboard Learn kullanici deneyimi yiiksek ve kullanici dostu arayiizi ile kullanim kolayhgi
sunmaktadir. Ogretim liyesi, dgretmen ve égrencilerin tiim gereksinimlerini karsilamak (izere gelistirilen uygulama senkron ve
asenkron erisim olanagi sunmaktadir. Farkli soru tipleri ile (bosluk doldurma, acik uglu cevap, eslestirme, sikli tek cevap, sikl cok
cevap, dogru/yanlis, siralama tipi sorular) gevrimici 6lgme ve degerlendirme yapilabilmektedir. Senkron ders uygulamalari (Bla-
ckboard Collaborate, Zoom) ile entegre olarak konferans ve sanal sinif uygulamalari gerceklestirilebilmektedir. Cevrimigi egitime
dahil olan 6grencilerin gelisim siireclerini takip etmek icin gelistirilmis Blackboard Analytics for Learn ile 6grenme giicligu ¢ceken
ogrenciler belirlenebilmekte bireysel gelisimlerine yonelik dnlemler alinmasina yardimci olmaktadir.

AYDEP OYS

Kirsehir Ahi Evran Universitesi ve 6zel bir firmanin birlikte gelistirdigi AYDEP Ogrenme Yonetim Sistemi, lisansli bir uygulama
olup diger tim 6grenme ydnetim sistemlerinden farkli olarak egitimde kalite glivencesini saglamaya yonelik uygulama ve modiil-
leri icermektedir. Kullanici hiyerarsisine uygun rol tanimlamalarina ve egitim kurumlarinin gereksinimlerine uygun raporlamaya
olanak sunmaktadir. Tum platform (MS Windows, MacOs, Android, iOS) ve tarayicilarda (MS Edge, Chrome, Firefox, Safari vb.) so-
runsuz ¢alisabilmektedir. Farkli soru tipleriile (bosluk doldurma, agik uglu cevap, eslestirme, sikli tek cevap, sikli gok cevap, dog-
ru/yanhs, siralama tipi sorular) ¢evrimici 6lcme ve degerlendirme yapilabilmektedir. Kullanicilarin (6gretmen, 6gretim elemani
ve 6grenci) 6grenme yonetim sistemi Gizerindeki tiim hareketleri kayit altina alinmakta, devamsizlik bilgileri saklanabilmektedir.
Asenkron gevrimici ders 6grenme materyalleri paylasilabilmekte, ders konulari ve belirtke tablolari olusturulabilmekte, 6gren-
ciler 6devlendirilebilmekte ve forum alanlari izerinden iletisim saglanabilmektedir. Senkron ders uygulamalari (BigBlueButton,
Zoom vb.) ile entegre olabilmektedir.

Uzaktan egitim surecinde karsilasilan en 6nemli sorunlardan birisi glivenli 6lgme ve degerlendirmenin yapilmasidir. Uzaktan
6lgmenin glivenligini saglamaya yonelik diinyada en sik kullanilan uygulamalar Honorlock, ProctorU, Proctorio, Examity, Respon-
dus, Biosight-ID ve Proctor360’un sundugu hizmetlerdir.

Uzaktan Giivenli Olgme Uygulamalarinin Karsilastiriimasi
Diinyada ve Tirkiye'de kullanilan uzaktan glvenli 6lcme uygulamalari sistematik ve bir biitin halinde 6zellikleriyle birlikte
sunulmustur. Bu boélimde uzaktan glvenli 6lgme uygulamalarina ait 6zellikler igin belirlenen dort ana kategori (entegrasyon,

glivenlik kontrolleri, dogrulama kontrolleri ve hizmetler) sunulmustur.
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Entegrasyonlar

e Web Tarayici (Browser) Destegi: Uygulama tarayici (izerinde ¢alisir. Herhangi bir ek uygulama kurulumuna gerek duymaz.

e Ogrenme Yénetim Sistemi Entegrasyonu: Egitim kurumlarinin siklikla kullandigi Canvas, Moodle, Blackboard gibi 6gren-
me yonetim sistemlerini desteklemekte, herhangi bir ek glincelleme yada yazilim gelistirmesine gereksinim duyulmaksi-
zin entegre olabilmektedir.

Giivenlik Kontrolleri

e Webcam Kontrolii: Gelistirilen yapay zeka uygulamasi ile adayin sahip oldugu web kamerasi yada baska bir arag ile elde
edilen gorilintller es zamanli olarak islenebilmektedir.

e  GOrunti Gizleme (Blurlama): Kisisel verilerin korunmasina yénelik adayin kendisinin ve bulundugu ortamin goriintisu
gizlenerek kayit altina alinmaktadir.

e  Mikrofon Kullanimi: Gelistirilen yapay zeka uygulamasi ile adayin bulundugu ortamdaki ses degisimi takip edilmektedir.
Belirli bir diizeyin lzerine gikan ses stipheli davranis olarak kayit altina alinarak, raporlanmaktadir.

e GOz Takibi: Adayin sinav esnasinda goz bebekleri takip edilerek belirli bakis agisinin disina ¢ikmasi durumunda stpheli
davranis olarak kayit altina alinabilmesi ve raporlanabilmesidir.

o Goriintiideki Siipheli Nesnelerin Tespit Edilmesi: Olcmenin gerceklestigi esnada goriintiiye giren ikinci kisilerin, cep
telefonu kullaniminin vs. tespit edilebilmesidir.

e  Kullanimi Serbest Nesneler Listesi Tanimlama: Belirlenen protokoller araciligiyla gerceklestirilen 6lcmede kullaniimasi
serbest nesnelerin (hesap makinasi, beyaz kagit, kalem vs) kontrollnin yapilabilmesidir.

e  Yasak Listesi Tanimlama: Sinav ortaminda bulunmamasi gereken stipheli nesneler (cep telefonu, hesap makinasi, ikinci
bir bilgisayar, laptop, tablet, kulaklik, kiipe vs.) ortam kontroliniin yapilabilmesidir

e 360 Derece Kamera: 360 derece kamera ile adayin bulundugu ortam ve gevresi kayit altina alinabilmekte ve yapay zeka
uygulamalari ile sipheli davranislar belirlenebilmesidir.

e  Tus Kombinasyonlarinin Kontrol Edilmesi: Kopyalama (Ctrl+C), pencereler arasi gecis (Alt+Tab), gorev yoneticisinin agil-
masi (Ctrl+Alt+Del) gibi adayin 6lgme esnasinda hareket etmesini saglayacak tus kombinasyonlari kontrol edilebilmesidir.

e Sinav Esnasinda Ekran Kaydi: Adayin dlgmeyi gerceklestirdigi donanima (bilgisayar, tasinabilir bilgisayar, tablet, akilli
telefon vs.) ekran hareketlerinin kayit altina alinabilmesidir.

e Tek Ekran Kullanimi: Olgmenin gerceklestirildigi donanima ikinci bir ekranin baglanip baglaniimadiginin kontrol edilebil-
mesidir.

e Kagit Uzerinde Sinav imkani: Olcmenin kagit Gizerinde yapilmasina olanak sunulmasi ve bunun kayit altina alinmasidir.
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Dogrulama Kontrolleri

e |P Kontrolii: Adayin 6lgciime (sinava) erisimi esnasinda degisik IP adresinin kayit altina alinmasi ve degisim durumunda
bulundugu adresin belirlenebilmesidir. (Ornegin Kirsehir merkezden baglanan birisinin IP degisikligi sonrasinda Eskise-
hir'den baglanmasi durumunun tespit edilebilmesidir.

e  Yiiz Dogrulama: Gelistirilen yapay zeka uygulamalari ile adayin daha 6nce kayit altina alinan ylziinln sinava erisimi 6n-
cesinde dogrulanabilmesidir.

e Kimlik Dogrulama: Gelistirilen yapay zeka uygulamalari ile adayin daha dnce kayit altina alinan resmi kimlik belgesinin
(kimlik kart1, 6grenci karti vs.) sinava erisim éncesinde dogrulanabilmesidir.

¢ Donanim Kontrolii (Sanal/Gergek): Adayin kullandigi web kamerasi, mikrofon vs. gibi donanimlarin sanal yada gercek
oldugunun belirlenebilmesidir.

e Sanal Makine Kontrolii: Adayin kullandigi isletim sistemi ve donanimin sanal olup olmadiginin (Windows Virtual PC,
VMWare Fusion, QEMU vs. tespit edilmesidir.)

e Ekran Yansitma Engelleme: Teamviewer, AnyDesk gibi uzaktan ekran paylagsma uygulamalarinin sinavin gergeklestigi
esnada kullanilip, kullanilmadiginin tespit edilmesidir.

e Sinav icerigini Koruma imkani: Uzaktan gerceklestirilen cevrimici sinavlarin kopyalanmasinin ve paylasiimasinin engel-
lenmesidir.

Hizmetler

e Gergek Zamanl Galigma: Sinav gergeklestigi siirece belirlenen protokollere uygun sekilde sinavin izlenmesi, stipheli dav-
ranislarin tespiti ve yasakli hareketlerin 6nlenmesidir.

e Sinav Raporu: Sinav esnasinda 6grencinin stpheli ve yasakl davranislarinin raporlanmasi ve gézetmenle paylasiimasidir.

e Canli Destek: Uygulamayi gelistiren firmanin kullanicilarin teknik destek ihtiyacina 7/24 yanit vermesidir.

Tartisma ve Sonug

Tum diinyada Covid 19 salgini siirecinde birgok egitim kurumu ve Universite Cevrimici Ogrenme Yénetim Sistemi (Online
Learning Management System — OLMS) olarak internet tabanli 6grenme yonetim sistemleri ve uzaktan giivenli 6lgme uygulama-
lari 6grenmeyi iyilestirmek, 6grencilere daha iyi hizmet vermek, 6grenme kayiplarinin éniine gecmek, 6grencilerin hedeflenen
kazanimlari ne diizeyde edindiklerini belirlemek ve 6gretimin niteligini artirmak icin kullanilmaktadir. Turkiye’'de ilk, orta ve yik-
sekogrenimde uzaktan egitimde Moodle, Sakai, Canvas, Google Classroom, Ahi Yeterlige Dayali Egitim Platformu (AYDEP), ALMS,
Egitim Bilisim Ag1 (EBA) gibi ac¢ik kaynak kodlu, lisansl ya da egitim kurumunun kendisinin gelistirdigi cevrimici 6grenme yonetim
sistemleri kullanilmaktadir. Kullanilan uygulamalarin tercihinde ihtiyaclar géz 6niinde bulundurulmus olmasina ragmen, salginin
getirdigi zorunluluklarla hizli karar vermek ve ¢6ziim Gretmek zorunda kalan egitim kurumlari, uzaktan egitime geciste zorluklar
yasamiglardir.

Ogrenme yonetim sistemleri acik kaynak kodlu ve ticari siirimler olarak bulunmaktadir. Her platform, sahip oldugu &zellik-
leriyle avantaj ve dezavantajlara sahiptir. Ticari 6§renme yonetim sistemlerinin en blyik avantaji uygulamanin gelistiriimesi ve
kullanim deneyimi agisindan kullanicilarina kolaylklar sunmasidir. Buna karsin kullanim bitgesi ¢ok yiksektir. Agik kaynak kodlu
OYS'ler ise iicretsizdir. Uygulamanin kullanicilarin gereksinimlerine uygun gelistirilmesi kurumlarin sahip oldugu insan kaynaginin
niteligi ve kurumun butgesi ile iliskilidir.

Arastirmada incelenen uzaktan glivenli 6lgme uygulamalarinin tamami lisansli ve ticretlidir. Bu nedenle elde edilmesi ve kulla-
nimi biiylik biitceler gerektirmektedir. Ulkemizde yiiriirlikte olan Kisisel Verilerin Korunmasi Kanunu (KVKK) bu tiir uygulamalarin
kullanilmasinda sinirliklar olusturmaktadir. Uzaktan giivenli 6lgme uygulamalarinin kullanimina yonelik 6grencilerin direnci de
uygulamalarin kullanimini gliglestiren sorunlar olarak ortaya ¢ikmaktadir.

Bu arastirma ile Universitelerimizin ve diger egitim kurumlarinin uzaktan egitim stirecinde kullanabilecekleri 6grenme y6ne-
tim sistemleri ve uzaktan giivenli 6lcme uygulamalari 6zellikleriyle birlikte sunulmustur. Kurumlar, bu veriler 1s18inda, gereksinim-
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leri ile sahip olduklari maddi ve insan kaynaklarina uygun tercihte bulunabilirler.

Uzaktan egitim, tim egitim kademeleri ve 6zellikle yliksekdgretim icinde varligini Covid-19 salgini sonrasinda da siirdiirecek-
tir. Bu nedenle, yliksekdgretim kurumlarinin gereksinimlerine uygun 6grenme yonetim sistemi ve uzaktan glivenli 6lgme uygula-
masinin ortak bir platform tzerinden gelistirilmesi ve tim yliksekdgretim kurumlarinin kullanimina sunulmasi etkililik ve verimli-
ligi saglayacaktir. Ulkemizde yiiksekdgretim kurumlarinin kendi olanaklariyla gelistirdigi grenme yénetim sistemi uygulamalarina
diger ylksekogretim kurumlari tarafindan erisimi saglanmalidir.
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Ozet

Bu arastirma, sosyal hizmet alaninda Universitelerde gergeklestirilen bilgi Gretimini Tirkiye'de ylksekdgretimin ve sosyal hiz-
met alaninin gecirdigi neoliberal déntsiim ¢ercevesinde incelemektedir. Bu amacla akademik ve mesleki kariyerin birinci basa-
magi olan yiksek lisans seviyesindeki tez arastirmalari degerlendirilmistir. Sosyal hizmetin Gniversitelerdeki alaninin genisledigi
2005 sonrasi doneme odaklanarak, “Tirkiye’de liniversitelerde sosyal hizmet alaninda yapilan arastirmalarin konulari, kullanilan
yontemler ve ele alinan vakalar nelerdir ve bunlar nasil degisime ugramaktadir?” sorusunu sormaktadir. Bu dogrultuda YOK’{in
Ulusal Tez Merkezi lizerinden erisime acik olan ve tamsayim ile ulasilan 2005-2020 yillari arasinda yayinlanmis 674 sosyal hizmet
yuksek lisans tezi dokiiman inceleme yontemi kullanilarak nicel ve nitel olarak degerlendirilmistir. Buna gore, incelenen yiksek
lisans tezlerinin (1) niceliksel olarak artarken, (2) baglamsal olarak sinirli olduklari, (3) konularinin 2012 sonrasinda zenginlestigini,
ancak (4) birbirleri ile uyumsuz 6rneklem ve yontem yelpazesine sahip olduklari ve (5) bu nedenle bilimsel bilgi tiretiminin stan-
dartlarindan uzaklastiklari gbézlemlenmistir.

Anahtar Kelimeler: Sosyal Hizmet, Bilgi Uretimi, Neoliberallesme, Dékiiman Analizi
Giris

Yuksekogretim Kurulu’nun Ulusal Tez Merkezi Gizerinden sosyal hizmet alaninda yazilmis yiksek lisans tezlerine hizl bir goz
atildiginda belirli arastirma konularinin, bazi yerlerde basliklarin ve yontemlerin neredeyse ayni oldugu ve sadece arastirilan
baglamlarin basit bir sekilde farkhlastigi goriilebilir. Ornegin, bizim tekrar ettigini gdzlemledigimiz ilk konu sosyal hizmet meslegi
ile ilgiliydi. Karsimiza en ¢ok “sosyal hizmet uzmanlarinin/6grencilerinin ayrimcilik, evlilik, yaslilik ve bunun gibi konularda tutum-
lari nedir?” ve “sosyal hizmet uzmanlarinin/6grencilerinin yasadigi sorunlar nelerdir?” gibi arastirma sorulari farkl baglamlarda
¢itkmisti. Her ne kadar bu konu ve yontem tekrari baska disiplinlerde de karsimiza gikabilecek olsa da bunun Tirkiye’de tniver-
sitelerde kurumsallasmasi gorece yeni olan ve ¢ok disiplinli ve uygulamali bir yapiya sahip olan sosyal hizmet alani igin 6nemli
olacagini dislindlk. Bu dusiince ile daha sistematik bir arastirma yaparak tniversitelerde sosyal hizmet alanindaki bilgi Gretimini
incelemeye karar verdik.

Tirkiye’'de sosyal hizmetin tniversitelerde egitimi ilk defa 1967’de Hacettepe Universitesi’nde basladi ve bu ekol 2000’lerin
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basina kadar tek basina hiikiim stirdi. Daha sonra vakif tiniversitelerinin artmasi, her ile bir Gniversite kampanyasi (Yalgintas ve
Akkaya, 2019), acik 6gretimin yayginlasmasi ve 6n lisans programlarindan sosyal hizmete gecis ile birlikte sosyal hizmetin tiniver-
sitelerdeki kurumsallasmasi yayginlasmaya basladi (Alptekin, Topuz ve Zengin, 2017, 2-3). Bu yayginlasma sireci heniiz ¢cok yeni
olmakla birlikte ¢ok yakin bir zamana kadar sadece birkag tniversitede bu bolimin bulunmasi nedeniyle Universitelerde sosyal
hizmet bélimlerinde 6gretim elemanlarinin profiline bakildiginda sadece %29’unun sosyal hizmet mezunu oldugunu ve kalan
%71'inin farkli alanlardan geldigini goriyoruz Alptekin, Topuz ve Zengin, 2017, s. 7). Boylelikle, Turkiye’de sosyal hizmet alaninda
“asir multidisipliner” (Alptekin, Topuz ve Zengin, 2017, s. 15) bir yapi ortaya ¢tkmaktadir. Yani, bir yandan sosyal hizmet alani
niceliksel olarak yayginlasirken 6teki yandan bu alanin ¢ok disiplinli yapisi ile niteliksel olarak oldukga farklilasma gostermektedir.
Bu sireg icerisinde sosyal hizmet alaninin epistemolojik ve kurumsal sinirlarinin yeniden cizildigini disliniyoruz.

Ayni zamanda, bu kurumsallasma stirecini hem kiresel 6lgekte hem de Tiirkiye dlgeginde derinleserek devam eden yiikse-
kégretimin neoliberallesmesi cergevesinde gormek énemli olabilir. 1980 sonrasi dénemde yliksekdgretimin finansman kaynakla-
rinin kamudan 6zel sektére kaymasi ve bu kaynagin 6zellikle 6grencilerden elde edilmesi, bu sayede 6grencilerin misteri olarak
goriilmeye baslanmasi, Universiteler arasi rekabetin artmasi ve kalite kontrol ydnetiminin yayginlagmasi Universitelerde Uretilen
bilginin ve verilen egitimin ve bilimsel arastirmanin 6tesine gectigini gosteriyor (Becher ve Trowler, 2001, ss. 1-10). Kiiresel olan
bu siire¢ Turkiye’de 1990 sonrasi vakif Gniversitelerin yayginlasmasi ve her ile bir Gniversite projesi (Yalgintas ve Akkaya, 2019),
niversitelerin uluslararasilasma gercevesinde standart kalite kontrol ydnetimine dahil olmasi (Ozgiin, 2011) ve devlet tiniversite-
lerini de kapsayan Ozel sektor-tniversite isbirlikleri ile kendisini gosterdi (Uzunyayla ve Ercan, 2011).

Sosyal hizmet alaninin nitelik ve niceliginin donlserek kurumsallasmaya devam ettigi bu siireg icerisinde biz de “Tirkiye'de
Universitelerde sosyal hizmet alaninda akademik ve mesleki uzmanlagmanin ilk adimi olan yiiksek lisans seviyesinde yapilan
arastirmalarin konulari, kullanilan yontemler ve ele alinan vakalar nelerdir ve bunlar nasil degisime ugramaktadir?” sorusunu in-
celemeyi ve boylelikle sosyal hizmet alaninda Gniversitelerdeki bilimsel bilgi Gretiminin dinamiklerini anlamayi hedeflemekteyiz.

Sosyal Hizmet Alaninda Bilgi Uretimi

Sosyal hizmette arastirmanin temel islevi (1) alanda bilimsel bilgi Gretiminin desteklenmesi, (2) sosyal hizmet uygulamalarin-
da hesap verilebilirligin arttiriimasi, (3) tniversite, sivil toplum, 6zel sektér ve devlet arasindaki iletisimin genisletilmesi ve (4) uy-
gulamalar icin yeni kaynaklar yaratilmasidir (Krysik ve Finn, 2015, ss. 29-34). Uygulamali diger bilim dallarinda oldugu gibi, sosyal
hizmet alaninda da bilgi Gretimi temelde iki tiirlt ifade edilmektedir: Alandaki deneyimlerle elde edilen profesyonel bilgi ve bilim-
sel bilgiye dayanan formel bilgi (Trevithick, 2008). Benzer bir sekilde Gibbons ve arkadaslari (1994) bilgi Gretimini iki farkh sekilde
tanimlamistir. “Mod 1” (mode 1) Universitelerde iretilen ve hiyerarsik olarak daha Ustln bir pozisyonda olan bilimsel bilgiyi ifade
ederken, “mod 2” (mode 2) ise kullanilabilirligi ve uygulamasi olan bilgi Gretimi icin kullaniimaktadir. Bu kavramsallastirmalarda
ortaya cikan en 6nemli nokta ise profesyonel bilginin (mod 2) glivenilir olabilmesi igin bilimsel bilgiye (mod 1) ihtiya¢ duymasidir.
Buna gore, sosyal hizmet alaninda uzmanlarin egitimi ve uygulamalari ancak bilimsel bilgiye dayanirsa givenilir olabilir.

Ancak, sosyal hizmet alaninda paydaslarin ve katihmcilarin fazlaligi ve sosyal hizmetle ilgili her sorunun kendi iginde ¢ok bo-
yutlu olmasi nedeniyle genellenebilir ve kanita dayali bilginin kullanilabilirligi bir soru isareti olusturmaktadir (Trevithick, 2008).
Dahasi, Rasmussen’in (2011) makalesinde tartistigi Gzere sosyal hizmetlerin neoliberallesme ve ticarilesmesi siirecinde ciddi bir
uzmanlagsmadan uzaklasma (deprofessionalization) slirecine girdigini gorebiliriz. 1980 sonrasi donemde kiiresel ¢apta gercek-
lesen ve Turkiye’de de kendisini gésteren sosyal politikalardaki refah devletinden refah karmasi modeline gecisle birlikte sosyal
hizmet alaninda aktérlerin arthigi, verilen hizmetlerin 6zellestirildigi, yerel ve bireysel hale geldigi gorilmektedir. Sosyal hizmet
uzmanlarinin yapmasi gereken isler standartlastirilip béliinmekte ve almalari gereken sorumluluklar daha ucuza glvencesiz ko-
sullarda ve aldiklari egitimin altinda galisan kisiler tarafindan karsilanmaktadir. Bu dénlisiim igerisinde yetismis sosyal hizmet
uzmanlarinin bilgi ve deneyimleri ve Universitelerde Uretilen bilgi ve arastirmalar da 6nemsenmemektedir. Bu da sosyal hizmet
alanindaki uzmanlarin egitimi, uygulamalari ve bilimsel bilgi Giretimi arasindaki bagin kuvvetini diisirmekte ve sosyal hizmet ala-
ninda ticarilesebilen ve birokratik tarafi agir basan bir bilgi Giretimine sebep olmaktadir (Rasmussen, 2011, s. 40)

Biz de, tam bu noktada, Tirkiye’de hem sosyal hizmet alaninin hem de yiksekdgretimin gecirdigi neoliberallesme siirecinde
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Universitelerde nasil bir bilgi Gretimi yapildigini kesfetmeyi amagliyoruz. Burada 6zellikle mesleki ve akademik uzmanlagsmanin ve
bilimsel bilgi Gretiminin temellerinin 6grenilerek orijinal bir arastirma yapilmasinin hedeflendigi yliksek lisans seviyesine odaklan-
mak istedik. Literatlire baktigimizda yiiksek lisans yapmanin issizligi erteleme yontemi olarak goziktiugi bir ortak kani olustursa
da burada gergeklestirilen yiksek lisans arastirmasi bireylere profesyonel hayatta veya akademik alanda kullanilmak tizere bir
uzmanlasma saglayarak kazang sagliyor (Ko¢ ve Ozkogak, 2019, s. 91). Daha dnce belirttigimiz gibi, sosyal hizmette arastirmayi
uygulamadan ayirmak mimkin olmadigi icin bu alanda yapilan arastirmalar sosyal hizmet alaninda ticarilesen ve uzmanlasma-
dan uzaklasan yeni uygulama ve arastirma alanlarini karsilikli olarak sekillendirdigi disiintiyoruz (Garrett, 2010; Macias, 2015).

Yontem

Bu calismada Turkiye'de sosyal hizmet alanindaki yiiksek lisans program sayilarinin hizla artis gosterdigi 2005-2020 yillari
arasinda hazirlanan yiksek lisans ¢alismalarinda hangi arastirma konularinin, ne tir arastirma yontemleri kullanilarak ve hangi
baglamlar ¢ergevesinde ele alindigini inceliyoruz. Sosyal hizmet alaninda bilgi Gretiminin temel 6zelliklerinin ortaya ¢ikarilmasiile
bu disiplinin Gniversitelerde kurumsallagsma ve ticarilesme 6rintilerinin derinlemesine anlasilabilmesini hedefliyoruz.

Bu dogrultuda, veri toplama yontemi olarak dokiiman inceleme yontemini kullandik. Toplanan verileri hem nicel hem de nitel
olarak degerlendirdik. Arastirma kapsaminda Yiiksekdgretim Kurulu (YOK) Ulusal Tez Merkezi’'nin arama islevini kullanarak tam-
sayim yontemi ile 2005-2020 yillari arasinda “Sosyal Hizmet”, “Sosyal Hizmet Politikalari ve Yonetimi” ve “Sosyal Hizmetler” ana-
bilim dallarinda tamamlanmis ve erisime acik toplam 674 yiiksek lisans tezine ulastik.* Taramamizin 2005 yilindan baslamasinin
sebebi hem 2000lerin ortasindan itibaren Tirkiye'de yliksekdgretim sektoriiniin yeni bir biiyime dénemine girmesi ve hem de
bununla paralel olarak 2005 yilina kadar sadece bir Gniversitede kurumsallasmis olan sosyal hizmet yiiksek lisans programlarinin
sayisinin da hizla artmaya baslamasi idi (Alptekin, Topuz ve Zengin, 2017, s. 3). Tezlerin 6zetlerini ve tam metinlerini tarayarak te-
zin yayinlandigi liniversitenin adi ve turd, tezin yayin yili gibi gesitli 6zellikleri bir nicel veri dosyasinda tasnif ettik. Ayrica, tezlerde
kullanilan arastirma yéntemleri ve ele alinan konulari da yine ayni yéntemle tarayarak ayri bir nitel veri dosyasi olusturup, daha
sonra tezleri yéntem, konu ve vaka secimi, veri toplama yéntemleri ve araglari, 6rnekleme teknikleri ve veri analiz yontemlerine
gore hem agik hem kapali olarak kodladik.

Arastirma konularin tasnifinde hem literatiirde (Rasmussen, 2011; Trevithick, 2008; Zengin ve Calis, 2017) hali hazirda kulla-
nilan hem de inceledigimiz yiiksek lisans arastirmalarinin yazarlari tarafindan YOK tez veri tabaninda atanan konu basliklarini géz
dniinde bulundurduk ve buna gére 14 temel arastirma konusu belirledik (Tablo 2). incelenen arastirmalarin birden fazla konuyu
ele alabilecegi dikkate alindiginda bu arastirma konularinin birbirini dislamadiginin altini cizmek isteriz. Bu noktada, arastirmaci-
nin kullandigi anahtar kelimeler ve baslikta kullandigi kavramlarin isiginda 6n plana ¢ikan konu basligini dikkate aldik. Bu, sadece
sosyal hizmet alaninda yapilan bilimsel bilgi Gretiminde hangi konularin arastirildigini degil, bunlarin hangi kavram ve boyutlarla
incelendigini anlamamizi sagladi.

Son olarak, sosyal hizmette bilimsel bilgi Gretimini anlayabilmek ve biraz 6nce bahsettigimiz “mod 1” ve “mod 2” arasindaki
iliskiyi ve bilimsel bilginin niteligi ve niceliginin sosyal hizmette nasil dengelendigini gérmek igin inceledigimiz tiim yiksek lisans
tezlerini metodolojik agidan bir taramaya tabi tuttuk. Burada, yiiksek lisans tezlerinin yontem bolimlerini tarayarak kullanilan
niceliksel/niteliksel/karma yontemleri ve bununla iliskili olarak evren ve 6rneklem belirleme siireglerini inceledik. Burada hede-
fimiz hali hazirda belirli degerlendirme sireglerinden ge¢mis tezleri tekrar bir degerlendirmeye tutmaktan ziyade bilimsel bilgi
Uretiminin temelini olusturan yontem konusundaki tutarhliga bakmak oldugunun altini gizmemiz gerekir. Boylece, sosyal hizmet
alanindaki niceliksel artisin niteliksel olarak donlistiimiini yakalamayi hedefledik.

Bu aragtirmada en temel sinirhligimiz YOK’tin veri tabanindaki yapisal sorunlar oldu. Veri toplama siiresi icerisinde listemize
dahil ettigimiz bazi tezlerin tam erisimden sinirli erisme alindigl, hatta bir 6rnekte tamamen tezin veri tabanindan kaldirildigini

* Belirlenen tarih araliginda 16 adet yiiksek lisans tezinin tem metnine erisim kapali oldugu icin ¢calismaya dahil edilmemistir.
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gdzlemledik. Bunun yani sira, sosyal bilimlerin diger alanlarinda oldugu gibi (Kinikoglu, 2019, s. 7; Ozgen, 2007, s. 7) cogu zaman
veri tabaninda sunulan anahtar kelimeler ve konu basliklari ile tezin tam metninde verilenlerin uyusmadigini, 6zetlerin ve anahtar
kelimelerin 6zensiz bir sekilde dolduruldugunu veya bazi durumlarda tamamen bos birakildigini gordiik. Bu noktada, incelemeye
aldigimiz tezlerin erisime agik olan tezlerden olustugunu ve kodlamayi tezlerin tam metinlerine bakarak yaptigimizi belirtmemiz
gerekir.

Bulgular

Mayis 2021 sonu itibariyle, YOK Ulusal Tez Merkezi’nde Sosyal Hizmet, Sosyal Hizmetler ve Sosyal Hizmet Politikalari ve Yone-
timi anabilim dallarinda 2005-2020 yillari arasinda tamamlanmis ve erisime agik 674 yiiksek lisans tezi tespit ettik. Tam metnine
erisilen bu 674 yiiksek lisans tezinin 526’s1 devlet 148'i vakif tiniversitelerinde yazildigini gézlemledik. Tezlerin yayin yillarinin dagi-
limina bakildiginda son birkac yil icerisinde tez sayisinin blyuk bir sicrama yaptigini gormek mimkin (Bkz.: Sekil 1). 2019 yilindaki
bu sigramanin Universitelere gore dagilimina baktigimizda yiksek lisans tez sayilarinin bir dnceki seneye gore bazi tiniversitelerde
(6rn: Manisa Celal Bayar ve istanbul Sabahattin Zaim {iniversiteleri) neredeyse iki bazilarinda ise neredeyse ii¢c katina (6rn: Selcuk,
Sakarya, Sivas ve Yalova Universiteleri) ciktigini gérebiliriz. Her ne kadar 2020 yilinda ciddi bir diists olsa da bu durumun COVID-19
pandemisinin kosullarindan kaynaklandigini ve ilerleyen yillarda 2019 yilina yakin tez sayilarina erisilecegini tahmin ediyoruz.

Sekil 1
Yillara Gére Sosyal Hizmet Alanindaki Yiiksek Lisans Tezleri
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2016 yili sonrasi sosyal hizmet alaninda Uretilen yiksek lisans tezi sayisinin ¢cok hizli artmasi dncelikle tezli ylksek lisans prog-
ramlarinin sayisinin artmasi ile iliskilendirilebilir. Erisilen tezlerin Universitelere dagilimina bakildiginda en eski (ve uzun siire tek)
sosyal hizmet tezli yliksek lisans programina ev sahipligi yapan ve 2005-2020 yillari arasinda 156 teze ev sahipligi yapan Hacette-
pe Universitesi'ni 105 tez ile sadece son dort yildir mezun veren Uskiidar Universitesi’nin takip etmesi bu durumun gostergele-

rinden biri olarak dustintlebilir (Bkz.: Tablo 1).
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Tablo 1
Yillara ve Universitelere Gére Sosyal Hizmet Alanindaki Yiiksek Lisans Tezleri
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Tablo 2
Konularina Gére Yiiksek Lisans Tezleri

Konular Y.L.TezSayilann %

Cocuklar, gencglik ve okullarla sosyal hizmet 149 22.11%
Sosyal hizmet efitimi ve meslegi 108 16.02%
Tibbi ve Psikivatrik Sosyal Hizmet 70 10.39%
Alle ve evlilik 64 9.50%
Toplumsal cinsivet ve kadin 62 9.20%
Engellilik 47 697%
Yashlik 44 6.53%
Gieg 42 6.23%
Adli sosyal hizmet 26 3.86%
Bagimhhk 24 3.56%
Yoksulluk 14 2.08%
Calisma hayati 12 1.78%
Sivil toplum 8 1.19%
Kent ve sosyal hizmet 4 059%
Toplam 674 100%

inceledigimiz ddnemde yayinlanan yiiksek lisans tezlerinin konu dagilimina baktigimizda en ¢ok “Cocuklar, genclik ve okullarla
sosyal hizmet” konularinda tez yayinlandigini, bunlari “Sosyal hizmet egitimi ve meslegi” ve “Tibbi ve psikiyatrik sosyal hizmet”
konulu tezlerin takip ettigini gortyoruz (Bkz.: Tablo 2). 2017’de yayinlanan ve son 10 sene igerisinde sosyal hizmet alaninda
yazilan tezleri inceleyen betimsel bir ¢alismada, “tibbi ve psikiyatrik sosyal hizmet”, “cocuklarla sosyal hizmet”, “aile” ve “adli
sosyal hizmet” alanlarinin en ¢ok galisilan konular oldugu bulunmustur (Zengin ve Calis, 2017, s. 1269). Benzer bir sekilde bizim
arastirmamizda ise 2005-2020 yillari igerisinde gocuklar, genclik ve okullarla sosyal hizmet en ¢ok arastirilan alan olmustur. Bu
konunun en ¢ok ilgi ceken arastirma alani olmasi risk toplumunda ¢ocuklarin giderek daha fazla dezavantajli ve psikolojik olarak
kirtlgan bir grup olarak degerlendirilmesi (Caki, 2017; Furedi, 2013, ss. 40-53) ve neoliberallesen egitim sisteminde ¢ocuklarin ve
genglerin bilimsel ve teknik bilgiler esliginde onlara kisisellestirilmis hizmetlerle yetistiriimesi gerektigi distincesi (Smith, 2010)
ilgili olabilecegini diisiinliyoruz. ikinci en ¢ok calisilan konunun “sosyal hizmet egitimi ve meslegi” olmasi ise bu arastirmaya bas-
lamadan 6nceki gézlemlerimizi dogruluyor. Bu konu 6zellikle mobbing, is doyumu ve tiikenmislik seviyeleri kavramlari cerceve-
sinde arastirildigini gézlemledik. Aslinda bu durum Tiirkiye’ye 6zgi degil. Avrupa’da ve Amerika’da sosyal hizmet arastirmalarinin
konu taramasina bakildiginda en ¢ok arastirilan konunun sosyal hizmet meslegi ile ilgili oldugu bulunmustur (Kreisberg ve Marsh,
2015, ss. 10-11). Bu da sosyal hizmet alaninin kiiresel 6lgekte gecirdigi neoliberallesme siregleri ve ¢ok disiplinli yapisi ile stirekli
tartisildigini ve sinirlarinin yeniden gizildigini bize gosterebilir.

Biituin bu konularin yillara gore degisimine baktigimizda 6ne ¢ikan 6nemli bir egilim olmadigini, ancak 2012 sonrasi arastiri-
lan konularin ciddi bir sekilde zenginlestigini gozlemledik. 2012 6ncesinde sosyal hizmetin temel taslarini olusturan aile, tibbi ve
psikiyatrik sosyal hizmet, engellilik ve toplumsal cinsiyet alanlari arastirilirken, 2012 sonrasi yaslilik, gog, bagimhlik, sivil toplum
ve galisma hayati gibi alanlar yogun bir sekilde karsimiza ¢tkmaktadir. Bunun artan Gniversite sayisi ve bu tniversitelerdeki “asiri
multidisipliner” (Alptekin, Topuz ve Zengin, 2017, s. 15) 6gretim lyesi profili ile ilgili olabilecegini diisiinliyoruz. Bu zenginlesen
konular igerisinde, gé¢ alaninda yapilan ylksek lisans tezlerinin tzerinde durulmasi faydali olacaktir. Turkiye'nin i¢ ve dis gog
dinamikleri ve diinyada en fazla siginmaciya ev sahipligi yapan Ulke oldugu gtz 6niinde bulundurdugumuzda (Kartal ve Basgl,

2014, ss. 184-185) 2005-2020 yillari arasinda sosyal hizmet alaninda yayinlanan tezlerin yalnizca %6.23’tiniin go¢ alaninda olmasi
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distindiricidir. Ote yandan, 6zellikle 2010 yilindan sonra neredeyse her yil bu alanda diizenli olarak arastirma yapildigi ve 2012
ve 2020 yillarinda bu alandaki yuksek lisans tez sayilarinin ciddi sigrama gosterdigi gézlemlenmektedir. 2017’den sonra bu konuda
yazilan tim ylksek lisans tezleri Suriyeli multecilere odaklanmistir. COVID-19 pandemisinin miltecileri daha yogun bir sekilde et-
kiledigi ve sosyal hizmet alaninda yeni zorluklar yarattig (Nisanci, Alcelik ve Kiris, 2020) diisiintlecek olursa 6niimuzdeki yillarda
bu konuda yapilacak arastirmalarin artabilecegini dusiiniyoruz.

Sosyal hizmet anabilim dallarinda yayinlanan yiiksek lisans tezlerinde arastirmalarin konu edindigi baglamlara baktigimizda
ise istanbul ve Ankara etrafinda bir yogunlasma goriiyoruz. istanbul érnekleminin 148 arastirmada tercih edildigini komsu illeri
de dahil ettigimizde toplam 242 tezde istanbul ve/veya cevresindeki sehirlerin incelendigini, benzer sekilde Ankara’nin 153 tezde
konu edinildigini gériyoruz. Evren olarak Tirkiye genelini dahil eden arastirma sayisi 77 iken, Turkiye disindaki tilkeleri inceleyen
arastirmalarin sayisinin sadece 10 oldugunu, bu tezlerin de ¢ogunlukla uluslararasi 6grenciler tarafindan yazildigini gériiyoruz.

Sekil 2
Yillara Gére Sosyal Hizmet Yiiksek Lisans Tezlerinde Kullanilan Yéntemler

Yillara gore yontemler
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2005-2020 yillari arasinda sosyal hizmet alaninda yazilan yiiksek lisans tezlerinin yontem olarak dagilimina baktigimizda nicel
yontemlerin agirhkh olarak tercih edildigini gériyoruz. 443 tezde nicel yontemler, 212 tezde nitel yontemler, 19 tezde ise hem
nicel hem de nitel yontemler kullaniimis. Nicel yontemin kullanildigi tezlerde genellikle anket yoluyla veri toplandigi, nitel yén-
temin kullanildigi tezlerde ise en sik derinlemesine gérlisme yontemine basvuruldugu anlasiliyor. Kullanilan yontemlerin yillara
gore dagilimina baktigimizda 2010 yilina kadar nicel yontemlerin hemen hemen tek seg¢im oldugunu 2010 sonrasi ve 6zellikle yeni
programlarin agilmasi ile nitel yontemlerin de tercih edilmeye basladigini son yillarda %60 nicel, %40 nitel seklinde bir dagilimin
yerlestigini goriyoruz (Bkz.: Sekil 2).
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Tablo 3
Evren ve Orneklem Segimi ile llgili Yontemsel Eksiklikler

Degerlendirme Y.L.tez %
sayilari
Uygun 242 35.85%
Evren/Grneklem tanimlanmamig/yanlis tamimlanmis 86 12.74%
Olasiliksal olmayan drnekleme yontemleri kullanilmig olmasina ragmen nicel analizler 04 13.93%
yapilmig )
Ornekleme teknigi belirtilmemis 120 17.78%
Ampirik bir aragtirma yok 22 3.26%
Tamsayim yapilmasina ragmen olasiliksal yontemler kullanilmig 51 7.56%
Ormeklem secim siireci ile ilgili yeterli bilgi yok 59 8.74%
Toplam 674 100%

Son olarak, 674 yiksek lisans tezinin yéntem bolimlerini tarayarak, evren ve orneklem secimi konusunda bazi temel ye-
terlikleri yerine getirip getirmediklerini inceledik. Bu taramada evrenin ve 6rneklemin yeterli ve dogru bir sekilde tanimlanip
tanimlanmadigina, yapilan tanim ve kullanilan analiz yontemleri ile uyumlu bir 6rnekleme teknigi secilip segilmedigine ve 6rnek-
leme siireci ile ilgili yeterli bilgi verilip verilmedigine bakarak ve incelenen tezlerin sadece %35’inin bu siiregler agisindan uygun
goziiktiigiini tespit ettik. incelenen tezlerin yaklasik %13’tinde evren ve/veya drneklemin tanimlanmadigini veya birbiriyle uyum-
suz sekilde tanimlandigini gérdik. Tezlerin yaklasik %18’inde ise drnekleme teknigi hakkinda higbir bilgi verilmedigini, %9’unda
ise dornekleme teknigi belirtiimis olsa bile 6rnekleme sireci hakkinda hicbir bilgi verilmedigini, 6rnegin érnekleme cercevesine
erismenin mimkiin olmadigi bir evrende basit tesadiifi drnekleme tekniginin nasil uygulanabildiginin agiklanmadigini belirledik.
inceledigimiz sosyal hizmet yiiksek lisans tezlerinde yaygin olarak tespit ettigimiz baska bir eksiklik de kullanilan veri toplama ve
analiz teknikleriyle uyumlu olmayan érnekleme tekniklerinin tercih edilmis olmasi. Tezlerin yaklasik %14’tinde olasiliksal veri top-
lama ve analiz teknikleri kullaniimasina ragmen 6rneklemlerin olasiliksal olmayan tekniklerle segildigini gordik. Benzer baska bir
hata da herhangi bir 6rneklem segimi yapiimadan tamsayim yoluyla veri toplanan ¢alismalarda tahmin edici analiz tekniklerinin
kullanilmis olmasi idi (Bkz.: Tablo 3).

Tablo 3’te 6zetlenen bu teknik eksikliklerin yillara, Universitelere, liniversitelerin devlet veya vakif iniversitesi olmasina, met-
ropollerde veya tasra sehirlerde olmasina gore de ciddi farkliliklar bulunmadigi, inceledigimiz nitelikler agisindan bu alt gruplarda
da incelenen tezlerin yaklasik %30 ile %40 arasinda bir kisminin uygun goziiktugi goruliyor.

Sonug¢

Bu calismada 2005-2020 yillari arasinda Tirkiye Gniversitelerinde sosyal hizmet alaninda yayinlanmis yiksek lisans tezlerinin
konu, baglam ve yontem agilarindan bir taramasini yaptik. Bir kez daha ifade etmek isteriz ki bu taramanin amaci yazilan tezleri
tek tek bir degerlendirme siirecinden gegirmek veya farkli Giniversitelerin tez performanslarini degerlendirmek degil. Bunun ye-
rine sosyal hizmet alaninda Turkiye’de bilgi Gretiminin dnemli bir kaynagi olan yuksek lisans tezlerinin yiiksekdgretimdeki diger
gelismelerle birlikte nasil degistigini ve bu bilgi Gretimi siirecinde hangi ériintilerin ortaya giktigini kesfetmeye calistik.

Bu taramamiz sosyal hizmet alanindaki yiiksek lisans tezlerinin baglam ve yontem olarak belirli bir sinirhlikta kaldigini, bir nok-
tada birbirinin tekrari olan arastirmalarin neredeyse seri liretim seklinde Uretildigine isaret ediyor. Her ne kadar 2012 sonrasin-
daki arastirma konularinin artisi cok disiplinli bir alan olan sosyal hizmetin genislemesi igin firsatlar sunsa da, bu siireg icerisinde

bilimsel standartlardan siiregelen bir uzaklasma s6z konusu oldugunu séylemek mimkin. Son 10-15 yilda diger pek ¢ok alanda
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oldugu gibi sosyal hizmet alaninda da hem program sayisinda hem de lisans ve lisansiistli 6grenci sayilarinda radikal artiglar oldu.
Bunu, tamamlanan yiksek lisans tez sayilarindan da izlemek miimkiin. Ancak, nicelikteki bu artisin nitelikte de bir artisi getirdigini
sdylemek zor. Ozellikle, arastirma yéntemleri bakimindan bazi en temel teknik gerekliliklerin bile tezlerin cogunlugunda yerine
getirilemedigini goriiyoruz.
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Yiiksekogretim Mezunlarinin ideal Ogretim Elemaninin
Niteliklerine iliskin Gérisleri

Elif ilhan
Ankara Haci Bayram Veli Universitesi
elif.ilhan0O@hbv.edu.tr

Ozet

Bu arastirmanin amaci, ylksekogretim mezunlarinin ideal 6gretim elemaninin sahip olmasi beklenen niteliklere iliskin go-
rislerinin belirlenmesidir. Bu nitel arastirma, betimsel modeldedir ve olgu bilim olarak desenlenmistir. Arastirmanin ¢alisma
grubunu; kolay ulasilabilir 6rnekleme yontemi ile belirlenen 30 yiiksekdgretim mezunu olusturmaktadir. Arastirmanin verileri agik
uclu sorulardan olusan bir anket formu araciligiyla cevrimici belge paylasim uygulamasi araciligiyla toplanmistir. Veriler, tiimden
gelimci igerik analizi yontemi ile analiz edilmistir. Arastirmanin bulgulari; ideal 6gretim elemaninin kisilik 6zellikleri, 6gretim bilgi/
becerisi ve alan bilgi/becerisine iliskin gérisler olmak tzere Gg baslikta sunulmustur. Mezunlara gore ideal 6gretim elemani; ile-
tisim kurabilen, caliskan, kendine glivenen, 6grenciye deger verendir. Ayrica ideal 6gretim elemani farkli yontem-teknik kullanan,
O0gretim motivasyonu yiksek olandir. Son olarak, ideal 6gretim elemani alan bilgisi yiksek ve alanindaki uygulamalara hakim
olandir. Arastirma sonuglarina dayali olarak 6gretim elemanlari icin 6zellikle 6grenci ile etkili iletisim kurma ve dersin etkililigi
artirmak icin cesitli 6gretim yontem/tekniklerini kullanma konusunda sirekli ve sistematik etkinliklerin dizenlenmesi énerilmek-
tedir.

Anahtar Kelimeler: ideal Ogretim Elemani, Ogretim Elemani Nitelikleri, Yiiksekégretimde Etkili Ogretim
Giris

Yiiksekogretim kurumlarindan tlkenin insani/ekonomik kalkinmasinda gereksinim duyulan yiiksek nitelikli bireyler yetistirme-
si beklenmektedir. Bu beklentiyi karsilamadaki temel sorumluluk ise yliksekdgretim kurumlarinin niteligini belirlemede en 6nemli
gostergelerden biri olarak kabul edilen 6gretim elemanlarina aittir (Kalayci ve Cimen, 2012). Ogretim elemanlarina bir taraftan
yuksekogretim kurumlarinin gegirdigi degisimin sonucu olarak bolgesel ekonomik kalkinmayi saglama, arastirma sonuglarini pa-
zarlama, sanayi-kurum-kurulus ile isbirligi yapma, kamu ve 6zel sektére danismanlik yapma (Etzkowitz, 2008) gibi pek ¢ok yeni
sorumluluklar yiklenmektedir. Diger taraftan ise onlarin nitelikli egitim verme, 6grencilerle etkili iletisim kurma, onlara rehberlik
etme gibi gecmisten gelen sorumluluklarinin da 6nemi artarak devam etmektedir. Bu yeni/stiregelen sorumluluklar, 6gretim ele-
manlarinin sahip olmasi beklenen niteliklere iliskin calismalarin artmasini saglamaktadir. ideal 6gretim elemanlarinin niteliklerine
iliskin yapilan calismalarda ulasilan sonuglar asagidaki gibi 6zetlenebilir. ideal 6gretim elemani;

e Ayrintili diistinme becerisine ve derin mesleki bilgiye sahip olmalidir (Bain, 2004).

o Ogrencileri desteklemeli, 6grenmeyi eglenceli hale getirmeli, 6grencilere rol model olmalidir (Buskist, 2009).

e Konusunu anlasilir bir sekilde anlatmali, konusunun uzmani olmali, derse hazir gelmeli ve 6grenci-6gretmen uyumu cok

iyi olmahdir (Mahiroglu, 1988, akt. Erglin, Duman, Kincal ve Aribas, 1999).
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o dealist, sevecen, apolitik, disiplinli gibi kisisel dzelliklere ve bilimsel yeterlilikler ve pedagojik bilgi/beceriler gibi egi-
tim-0gretime iliskin 6zelliklere sahip olmalidir (Ergiin, Duman, Kincal ve Aribas, 1999).
e Sevecen, sicakkanli, caliskan gibi kisisel 6zelliklere sahip olmal, iletisim becerileri yiksek olmali, dersi anlasilir, eglenceli,
dikkat cekici sekilde islemeli, sinif ydnetimi becerileri ve konu alanina yénelik bilgisi yiiksek olmalidir (Ozdemir & Uzel,
2010).
e  Dersiiyi organize etmeli, rahat bir 6grenme atmosferi olusturmali, 6grencilerin 6grenme seviyelerini géz 6niinde bulun-
durmal, alana ilgiyi ve etkili iletisimi artirmalidir (Emil, 2019).
ideal 6gretim elemaninin sahip olmasi beklenen niteliklerin bilinmesi, 6gretim elemanlarinin kendilerinden beklenilenlerin
farkinda olmasini saglar (Aljubaily, 2010). Bununla birlikte bu veriler egitim alaninda reformlar yapilirken yénlendirici niteliktedir
ve mesleki gelisim programlarinin veriye dayal gelistirilerek daha nitelikli hale gelmesini saglar. Ayrica toplam kalite ¢alismala-
rinda ihmal edilen 6grenme-6gretme faaliyetlerinin beklenen diizeye gelmesinde yapilacak islemler igin sistematik veri sunar.
Ogretim elemanlarinin sahip olmasi beklenen niteliklere iliskin calismalarin pek cogunda 6gretim elemanlarinin niteliklerinin
lisans duzeyindeki 6grenciler tarafindan degerlendirilmesine (Arslantas, Cinoglu ve Yildiz, 2013; Siimen ve Caglayan, 2013) ve
yine lisans dizeyinde 6grenim géren ogrencilerin gorisleri temel alinarak 6zellikle 6gretmen yetistiren 6gretim elemanlarinin
niteliklerine odaklaniimaktadir (Cer, 2016; Erginer, Erginer ve Bedir, 2009; Tunca, Sahin, Oguz ve Glinel, 2015). Clnk{ 68retim
elemanlarinin nitelikleri konusunda en énemli bilgi kaynagi onlarla dogrudan etkilesim halinde olan 6grencilerdir. Ancak lisans
O6grenimine devam eden 6grencilerin akademik deneyimleri, bireysel tercihleri, sosyal konumlari (Nimmer ve Stone, 1991) on-
larin ideal 6gretim elemanina iliskin gorislerini etkileyebilir. Ayrica henlz 6grencilik yasamina devam eden 6grencilerin ideal
0gretim elemaninin niteliklerine iliskin gorisleri yuksek not alma, sinif gegme gibi kaygilarin etkisiyle sekillenebilir. Bu nedenle
yuksekogretim kurumlarinin dis paydaslari arasinda 6nemli bir yere sahip olan mezunlarin goruslerinin belirlenmesi énemlidir.
Ayrica yiksekogretim kurumlarindan mezun olarak mesleki yasama baslamis olan bireylerin, ideal 6gretim elemaninin sahip
olmasi beklenen niteliklerini daha genis bir bakis agisiyla ve tarafsiz olarak ifade edecegi diisiinilmektedir. Ote yandan lisans
o6grenimine devam eden 6grenci gorislerine dayali olarak olusturulan ilgili alanyazina katki getirilmesi agisindan da farkli grupla-
rin bakis agilarinin incelenerek veri kaynaklarinin gesitlendirilmesi 6nemlidir. Bu arastirmada, yliksekégretim mezunlarinin ideal
0gretim elemaninin sahip olmasi beklenen niteliklere iliskin goriislerinin belirlenmesi amaglanmaktadir.

Yontem

Arastirma, betimsel modeldedir (Karasar, 2014). Bu nitel arastirma; mezunlarin kendi yasantilarina dayali olarak (Creswell,
2014) ideal 6gretim elemaninin niteliklerine iliskin bireysel algilarinin ortaya cikarilmasini ve yorumlanmasini amacladigindan
(Vildirim ve Simsek, 2013) olgu bilim arastirmasi olarak desenlenmistir.

Arastirmanin ¢alisma grubunu; kolay ulasilabilir drnekleme yontemi ile belirlenen ve Tirkiye’deki gesitli Giniversitelerde lisans
O6grenimini tamamlamis 30 mezun olusturmustur. Arastirmaya gondlli olarak katilanlar; miihendislik (10 katihmci), iktisadi-idari
bilimler (10 katihmci) ve egitim (10 katihmci) fakilteleri mezunudur. Katiimcilarin 16’si erkek ve 14°G kadindir; yaslari 25 ile 35
arasinda degismektedir. Katilimcilarin tamami kamu kurum/kuruluslarinda mezuniyet alanlariyla ilgili gérevlerde ¢alismaktadir.

Arastirmanin veri toplama araci olarak acik uclu sorulardan olusan bir anket formu kullanilmistir. Bu form iki bélimden olus-
maktadir: ilk bdlimde mezunlarin demografik bilgileri ile ilgili alti soru; ikinci bélimde ise onlarin lisans 6grenimi siirecinde ders
aldigini 6gretim elemanlari arasindan en etkili/basarili/ideal oldugunu dusiindigi 6gretim elemanlarinin niteliklerine iliskin dort
acik uclu soru yer almaktadir. Formun kapsam gecerliligine iliskin yiksekogretimde 6gretim elemani degerlendirme, 6gretim ele-
manlarinin pedagojik yeterlilikleri ve nitel arastirma yontemleri izerine galismalari olan egitim programlari ve 6gretim alanindan
iki farkh uzmandan goris alinmistir. Uzmanlarla yapilan ¢evrimigi toplanti sonucunda ideal 6gretim elemani kavraminin daha
anlasilir olabilmesi icin formda “en etkili/basarili/ideal oldugunu disindigiiniz 6gretim elemani” ifadesinin kullanilmasina karar
verilmistir. Nihai sekli verilen form, ¢evrimici belge paylasim uygulamasi (google docs) araciligiyla katilimcilarla paylasilarak aras-
tirmanin verileri Nisan-Haziran, 2021 tarihleri arasinda toplanmistir. Toplanan veriler, icerik analizi ydontemi ile analiz edilmistir.

Tumdengelimci yaklasima uygun olarak temalar analiz 6ncesinde ilgili alanyazin incelemesi sonucu olusturulmustur (Mayring,
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2000). Onceden belirlenen bu temalar; kisilik 6zellikleri, 6gretim bilgi/becerisi ve alan bilgi/becerisidir. icerik analizi siirecinde
oncelikle tim veriler genel olarak incelenmis, ardindan veriler kodlanmis ve kodlar, 6nceden belirlenen bu temalar altinda bir-
lestirilmistir.

Arastirmanin i¢ givenirligini (tutarhhigini) arirmak amaciyla toplanan verilerin analizinde arastirmacidan kaynaklanmasi olasi
yanhhgin ortadan kaldirilmasi (Merriam, 2013) icin dncelikle toplanan verilerin % 20'si icin arastirmaci tarafindan belirlenen kod-
lar, analiz 6ncesi olusturulmus olan temalar altinda toplanmistir. Kod-tema uygunlugu egitim bilimleri alanindan nitel arastirma-
lar konusunda deneyimli bir uzman ile degerlendirilmis ve bazi kodlarin ifade edilis sekillerinde degisiklik yapilarak fikir birligine
ulasilmistir. Verilerin geriye kalani ise buna uygun olarak arastirmaci tarafindan analiz edilmistir.

Bulgular

Mezunlarin ideal 6gretim elemaninin niteliklerine iliskin gorusleri kisilik 6zellikleri, 6gretim bilgi/becerisi ve alan bilgi/beceri-
sine iliskin gorisler olmak tzere Ug bashkta sunulmustur.

Mezunlarin ideal Ogretim Elemaninin Kisilik Ozelliklerine iliskin Goriisleri
Mezunlarin ideal 6gretim elemaninin kisilik 6zelliklerine iliskin gérugsleri Tablo 1’de sunulmustur.

Tablo 1
Mezunlarin ideal Ogretim Elemaninin Kisilik Ozelliklerine iliskin Gériisleri

Tema Kod Mezunlar
iletisim kurabilen M1-M2-M6-M7-M10-M14-M19-M25-M27-M28
Caligkan M3-M4-M7-M9-M13-M15-M17-M20-M21
Kendine giivenen M3-M8-M9-M13-M17-M30-M31-M32
Oprenciye deger veren M1-M3-MB8-M10-M16-M25
Yardimsever M1-M15-M19-M20-M25-M29
Esprili M7-M9-M17-M28-M30
Anlayish M2-M6-M13-M15-M29
Acik-net sozlii M13-M26-M29
Sevgi dolu M7-M10-M18
idealist M2-M4- M5

Kisilik Ozellikleri Samimi M19-M20-M25

Disiplinli M3-M5-M17
Algakgoniilli M14-M27
Sabirh M23-M27
Saygili M3-M29
Merakli M32
Entelektiiel M26
Esitlikgi-adaletli M24
Hirsh M21
Sorun gozebilen M19
Karizmatik M4

Mezunlara gore ideal 6gretim elemani iletisim kurabilen, ¢aliskan, kendine giivenen, 6grenciye deger veren, yardimsever,

esprili ve anlayisli olandir. Mezunlar 6zellikle 6gretim elemanlarinin iletisim kurabilme becerisine sahip olmasini vurgulamistir.
Bunun ardindan ise galigkan ve kendine giivenen 6gretim elemanlarini ideal 6gretim elemani olarak nitelendirmektedir. Ayrica
mezunlar, kendilerine deger veren 6gretim elemanlarinin daha ideal olduklarini da belirtmistir. Yardimsever, esprili ve anlayish
olma gibi diger kisisel 6zellikler de siklikla dile getirilmistir. Arastirmaya katilan bazi mezunlarin gérisleri soyledir:

“Miitevazi olmasi 6grenci ile ders disinda da iletisim kurabilmesi nemli bir 6zelligiydi.” M-iiBF-14

“Bildiklerini, 6grendiklerini 6grencilerine aktarmayi seven yeniliklere agik cagin gereklerine uygun olarak égrencileri tesvik

etmekteydi.”M-MF-7
“Ogrencinin sevilmesi icin caliskan olmasi sart degildir.” M-EF-16

“Azca korku ¢cokga sevgi gdsteren bir kisilige sahipti. Bilgisi, konusma stili, hal ve hareketleri ve insancil olmasiyla 6n plana
cikar dederli bir akademisyendi.” M-EF-18
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Mezunlarin ideal Ogretim Elemaninin Ogretim Bilgi/Becerisine iliskin Goriisleri
Mezunlarin ideal 6gretim elemaninin 6gretim bilgi/becerisine iliskin gorusleri Tablo 2’de sunulmustur.
Tablo 2

Mezunlarin ideal Ogretim Elemaninin Ogretim Bilgi/Becerisine lliskin Gériisleri

Tema Kod Mezunlar

Acik/anlasilir ders anlatan MI11-M12-M15-M23-M28-M29
Farkli yontem-teknik kullanan M3-M4-M5-M7-M9-M13
Ogretim motivasyonu yiiksek olan MT7-M8-M15-M20-M27-M30

Ogretim Bilgi/Becerisi Eglenceli ders anlatan M5-M7-M9-M11-M30
Basitlestirerek anlatan M1-M5-M6-M16-M24
Somutlagtirarak anlatan MT7-M%
Zaman yonetiminde basarili olan M2

Mezunlara gore ideal 6gretim elemani agik/anlasilir sekilde ders anlatan, farkli yontem-teknik kullanan, 6gretim motivasyonu
yuksek olsan, eglenceli bir sekilde ve basitlestirerek ders anlatandir. Mezunlar 6zellikle 6gretim elemanlarinin akici ders anlata-
bilme becerisine sahip olmasini vurgulamistir. Ayrica mezunlarin siklikla 6gretim motivasyonu yiiksek olan 6gretim elemanlarinin
ideal oldugunu disinduklerini belirtmeleri de dikkat cekmektedir. Arastirmaya katilan bazi mezunlarin gorusleri soyledir:

“Bazi insanlar vardir ¢ok sey bilirler bilgi birikim anlaminda kendini ¢ok gelistirmistir. Ancak dgrendiklerini karsi tarafa ak-
tarma da sorun yasarlar. Yazilim derslerimize giren hocamiz da bu ikisi bir arada bulunmaktaydi... ve dersler bu sekilde zevkli
bir hale geliyordu.” M-MF-5

“Dersinden asla sikilmiyordum, dersi eglenceli, akici ve son derece kalici bilgilerle anlatiyordu.” M-liBF-11

“Ogrencilerini basariya odaklayarak isbirligi yaptirip katihmi saglard.”M-EF-13

Mezunlarin ideal Ogretim Elemaninin Alan Bilgi/Becerisine iliskin Goriisleri
Mezunlarin ideal 6gretim elemaninin alan bilgi/becerisine iliskin gorusleri Tablo 3’te sunulmustur.
Tablo 3

Mezunlarin ideal Ogretim Elemaninin Alan Bilgi/Becerisine lliskin Gériisleri

Tema Kod Mezunlar

Alan bilgisi yiiksek olan MI1-M2-M3-M5-M6-M8-M9-M10-M13-M14-
M16-M17-M18-M20-M21-M23-M24-M26-
M27-M28-M29-M31-M32

Alan
Bilgi/Becerisi
Alanindaki uygulamalara hakim M3-M11-M15-M31
Alana iligskin giincel bilgileri takip M25
eden
Akademik yayin sayisi fazla M4
Mesleki tecriibeye sahip Mil1

Mezunlara gore ideal 6gretim elemani, alan bilgisi yiuksek olan ve alandaki uygulamalara hakim olandir. Ayrica mezunlar
siklikla alan bilgisinin dGnemini vurgulamis, ancak asagida yer alan bazi mezun gorislerinde de goruldugu gibi bu niteligi 6zellikle
Ogretim bilgi/becerisiyle destekleyebilen 6gretim elemanlarini ideal olarak gérdiklerini belirtmektedirler. Arastirmaya katilan
bazi mezunlarin gorusleri soyledir:

“Ideal 6Gretim elemani icin olmazsa olmaz alan bilgisinin cok iyi olmasidir. Bu onun icin varsayilan bir 6zelliktir...” M-EF-27
“Alaninda bilgili ve etkili anlatimli bir hocaydi.”M-MF-6
“Alanini ¢ok iyi bilir ve bunu basit bir dille anlatirdi.” M-iiBF-1
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Tartisma ve Sonug

Mezunlara gore ideal 6gretim elemani; iletisim kurabilen, ¢caliskan, kendine gilivenen, 6grenciye deger veren, yardimsever ve
esprili olandir. Bu arastirmadan elde edilen ideal 6gretim elemanlarinin kisilik 6zelliklerine iliskin gorisler lisans 6grencilerinin
gorislerinin belirlendigi pek ¢ok ¢alisma sonucuyla benzerlik géstermektedir (Epting, Zinn, Buskist, & Buskist, 2004; Hill & Ch-
ristian, 2012; Yilmaz, 2011). Ornegin; Ergiin, Duman, Kincal ve Aribas’in (1999) arastirma sonuglarina gére lniversite dgrencileri
olumsuz tutum ve davranislar yerine onlara deger veren, kibar ve samimi davranan, kendisine soru sorulabilir, tatli-sert bir 6gre-
tim elemani istemektedir. Ozcan (2013) tarafindan 1415 Universite dgrencisi ile yapilan bir arasnrmada da 6grencilerin dgretim
elemanlarindan daha ¢ok etkilesim ve iletisim istedikleri vurgulanmistir. Egitim, sosyal etkilesimin yiiksek oldugu bir siirectir ve bu
sirecte “Universite 6grencileri blyiik 6lclide kimlik olusturma krizindedirler” (Oskay, 1997, akt. Ergiin, Duman, Kincal ve Aribas,
1999). Ogrencilerin égretim elemanyla iliskileri bu acidan daha da 6nemli hale gelmekte ve beklentileri artmaktadir.

Ogretim bilgi ve becerisine iliskin mezunlara gére ideal dgretim elemani agik/anlasilir sekilde ders anlatan, farkli yontem-tek-
nik kullanan, 6gretim motivasyonu yliksek olan ve eglenceli ders anlatandir. Benzer sekilde, Emil (2019) tarafindan da 6gretim
elamanlarinin ders anlatiminin agik, anlasilir ve 6rneklerle desteklenmis olmasi ve 6gretim elemaninin 6gretimden keyif almasi
ogrenciler tarafindan beklendigi belirtiimektedir. Ayrica mevcut arastirmada vurgulanan 6gretim motivasyonu yiiksek olma niteli-
gi alanyazinda da 6gretim elemanlarinin sahip olmasi beklenen nitelikler olarak vurgulanmaktadir. Ogretim elemanlari; 6gretme-
ye istekli, 6grencileri motive eden ve ders anlatmaya istekli olmaldir (Duvivier, van Dalen, van der Vleuten ve Scherpbier, 2009).
Gorildigi gibi 6gretim elemanlarindan etkili 8gretim yapma konusunda da beklentiler yiiksektir. Ote yandan, égretim elemanla-
ri tarafindan bakildiginda ise “iyi 6gretim yapmak ve bu konuda emek harcamak yayin baskisinin yogun oldugu bu ortamda liiks
gibi gorlilmektedir” (Emil, 2019, s.65).

Ote yandan lisans dgrencileri (izerinde yapilan ¢alismalarda dlgme, degerlendirme ve ddevlere iliskin de 6gretim elemanla-
rinin sahip olmasi beklenen nitelikler vurgulanmistir (Ergiin, Duman, Kincal ve Aribas, 1999; Emil, 2019; Ozdemir & Uzel, 2010).
Ancak mevcut arastirmada goris belirten mezunlar bununla ilintili herhangi bir agiklama yapmamiglardir.

Alan bilgi ve becerisine iliskin mezunlara gore ideal 6gretim elemani alan bilgisi yiiksek olan ve alanindaki uygulamalara ha-
kim olandir. Lisans 6grencilerinin goruslerinin belirlendigi benzer ¢alismalarda 6gretim elemanlarinin alan bilgisi yuksek olmasi
niteligi siklikla vurgulanmaktadir (Arnon & Reichel, 2007; Emil, 2019; Epting, Zinn, Buskist, & Buskist, 2004; Hill & Christian, 2012;
Erglin, Duman, Kincal ve Aribas, 1999; Yilmaz, 2011). Ancak mezunlarin goruslerinin belirlendigi mevcut arastirmada ise alanin-
daki uygulamalara hakim olmasi niteliginin de vurgulanmasi dikkat cekmektedir.

Arastirma sonuglarina dayali olarak 6gretim elemanlarini 6zellikle 6grenci ile etkili iletisim kurma ve dersin etkililigini artirmak
icin cesitli 6gretim yontem/tekniklerini kullanma konusunda bilinglendirmeye/yénlendirmeye/desteklemeye yonelik etkinliklerin
diizenlenmesi 6nerilmektedir. Bu etkinliklerin nitelikli bir sekilde diizenlenmesi, yiiksek katiimla uygulanmasi ve etkililiginin de-
gerlendirilerek slirekli hale getirilmesi igin ise ylksekogretim kurumu yoneticileri gerekli diizenlemeleri yapmalidir. Bu tiir dlizen-
lemeleri sistematik ve daha etkili hale getirebilmek icin yiiksekogretimde egitim-6gretim faaliyetlerinin niteligini artirma odakh
faaliyet gosteren 6grenme-6gretme merkezlerinin sayisi ve etkililigi artirilmalidir.
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Ozet

Buradaki calismada bir tiniversite 6grencisinin “kendi kendini diizenleyerek” yapmasi gereken 6grenme (self regulated lear-
ning) yetisi Gzerinde durulmustur. Arastirmanin amaci yiiksekégretim 6grencilerinin “bu 6grenme yaklasiminda kazanmasi plan-
lanan (1) bilesenler-asamalar”, (2) bu tir 6grenmenin “stratejiler ile ilgili yetenekleri”, (3) “gelisecegi 6gretim asamasi” ayrica “6z
dizenlemeden (self regulation) olusan (4) agiklik / farkin nedenleri ve bas etme yaklasimlari”’ndan olusmaktadir. Arastirmanin
yontemi ise meta sentez olarak alinmistir. Bu 6grenme tir(, aslinda konstriktivist yoruma dayanarak ele alindiginda kisilerin ba-
gimsiz plan yapma, uygulama, degerlendirme ve buna gore yapilacak diizenlemeyle karakteristik 6zellige sahiptir. Bilissel bilesen,
motivasyona dayali bilesen ve meta bilissel bilesenler bu 6grenme tiiriinde yer alirken, asamalar ise planlama asamasi, istencin
kontroll agamasi, 6z yansitma olarak siniflandirilmistir.

Anahtar Kelimeler: Ogrenme Stratejileri, Oz Diizenlemede Bilesenler, Regiilasyon, iskele (Scaffolding), Soluk Verme (Fading)
Giris

Yuksekogretimde yeni kusaklara uygun, arastirmalara dayali yeni diizenlemeler son yillarda tartisma konusu olmustur ve
reformlar Gzerinde calisiimaktadir. Cetron (1994) 2000’li yillarda Amerikan Rénesansi isimli arastirmasinda su 8 sekiz boyut
tzerinde durur (Ultanir, 2000, s.55):

1. Yasam boyu egitim isteginin artisi
Yeni teknolojilerin kullaniimasi
Egitim islevinin daha cok 6zel firmalarca tstlenilmesi
Maliyet artisi
Egitim kurumlarinin program degerlendirme konusunda duyarli olmasi
Ogrenmenin égretilmesinin saglayacagi devrim niteliginde ilerlemeler
Yazil materyallerin CD rom’lar gegisi ve Universitelerin elektronik aglarla baglanmasi

©® N AW

ABD’de (iniversitelerin birlestirilmesi yoluyla sayilarinin azatilmasi

Formal egitim kapsamindaki Universite egitimi bilimsel arastirmalara dayali list diizey akademik egitim 6zelligi tasidigi igin,
bircok tiniversite grencisinin bakisi agisindan da meslek éncesi egitim asamasi olarak goriiliir. Universite egitimindeki her asama
icin (lisans, lisanststl programlar ve egitici sunular v.b.) hedef kitlenin yetiskin olmasi sebebiyle, bu yiiksekogretim siirecinde
andragoji (yetiskin egitimi) kuramlari gegerli olmalidir. Bu yaklasimin arkasinda yer alan temel disiince, Universite egitim kul-
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tiriinde arastirmaci tutumun baskin olmasidir. Bu yetiskin 6grencilerden, fakiltelerdeki programlari ile ilgili iceriklerin 6gretim
elemanlari tarafindan aktarilmasiyla yetinmeyip, onlardan bu kazanimlarini kiitiphanelerde ve internet Gizerinden yapilan aras-
tirmalarla yayginlastirma, giincelleme motivasyonuna sahip olmasi beklenmektedir. internetteki akademik sitelerde daima en
yeni arastirmalara hizla erisebilsinler diye, Gniversiteler kendi 6grencilerine bu olanagi saglayacak internet erisim olanaklarini da
sunarlar. Buradaki ¢calismada s6z konusu olan aslinda “kendi kendini diizenleyerek yapilan 6grenme”* yaklagimidir.

Arastirmanin amaci, yliksekdgretim 6grencilerinin “6z dizenlemeye / 6z yonlendirmeye” dayali 6grenme yaklasiminda ka-

zanmalari istenen bilesenler-asamalar” bunun yani sira bu tiir 6grenmenin “stratejileri ile ilgili yetenekleri”, “gelisecegi 6gretim
asamas!” ayrica “0z diizenleme” sirasinda olusan aciklik / farkin nedenleri ve bas etme yaklasimlari”ndan olusmustur.

Yontem

Bu arastirma bir meta sentez arastirmasidir: Meta-sentez arastirmalari, belirli bir alanda yapilan ¢alismalarin nitel bulgulari-
nin; yorumlanmasini, degerlendirilmesini, benzer ve farkli yonlerinin ortaya konulmasini ve yeni ¢ikarimlar yapilmasini amaglayan
calismalardir (Polat ve Ay, 2016, s.52).

Arastirma Sorulari

Yuksekogretim 6grencilerinin “6z yonlendirmeye/ 6z dizenlemeye” dayali 68renme yaklasiminda kazanmasi planlanan (1)
bilesenler-asamalar” ve (2) bu tir 6grenmenin “stratejiler ile ilgili yetenekleri nelerden olusabilir” ve (3) “hangi 6gretim asama-
sindan baglayarak gelisebilir?” sorulari irdelenirken, “6z diizenleme sirasinda olusan (4) agiklik / farkin nedenleri nelerdir ve nasil
bas edilir?” sorusuna da cevap aranmistir.

Veri Toplama Olgiitleri

Literatlir taramada oncelikle “kendi kendini diizenleyerek yapilan 6grenmenin” 6zellikleri, “6grenme stratejileri”, “komputer
temelli 6grenme”, kapsamindaki yabanci yayinlardaki yiksek lisans ve doktora tezlerine erisilmis, egitim psikolojisi kitaplarinda
buradaki arastirma baglamindaki kavramlar ve 6grenme yaklagimlari incelenmistir. Daha sonra buradaki ¢alisma igin temel en-
formasyonlar, andragoji kuramini ve buna dayal olan kendi kendini diizenleyerek yapilan 6grenme yaklasimini agiklayan Eric ve
Google Akademik indeks dergilerde taranan ve atiflar almis makaleler incelenmis, arastirmanin amacindaki yaklasimi desenleyen
bulgulara yer verilmis ve enformasyonlara dayali ¢ikarimlar yapilmistir.

Arastirmanin Baglamindaki Temel Enformasyonlar

0z Yénlendirmeye Dayali Ogrenmenin ¢ok yénlii tasarimi “yasam boyu 8grenmeyle” iliski icinde éne siiriilir. Genel bir ta-
nimi yoktur. Ogrenmenin 6z yonlendirmeyle ilgili anlami, yapilandirmaci (konstruktif) perspektifte kendini gdsterir: Bilgi, zgiin
baglamlar icindeki bireyi stibjektif bilissel yapisinin temelinde aktif bicimde yapilandirir ve 6rgitler. Sadece bu yapilarla baglantili
olan enformasyonlar stirdurilebilir sekilde 6grenilebilir. Kendi kendini belirleyen, érgiitleyen, diizenleyen (regile eden), bagimsiz
olan ve kendini yonlendiren 6grenmenin temel karakteristigi, aktif bicimde bilgi yapilandiricisi olan 6grencinin kendisidir (Hoidn,
2007).

Arastirmanin Dayandigi Kuram ve Ogrenme Yaklasimlari
Bu calismanin hedefinde yiksekogretim 6grencileri bulundugu icin, “andragoji” baglaminda yetiskin 6grenmenin temel un-
surlari olan “6z diizenlemeye dayali 6grenme” yaklasimlari Gizerinde durulmustur.

* Self direction, 6z yonlendirme ve Self regulation 6z diizenleme olarak kullaniimistir.
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Yiiksekogretimdeki Ogrenciler Birer Yetiskindir

Andragoji, yetiskinin bilgi ve uzman gériisiint kazandigi stirectir. “Her yetiskin grup neile ilgili olursa olsun demokratik insan is
birligi icerisinde birbirinden giiven ve destek alacaklari bir ortam icinde bulunmalidir. Bu tiir gruplar demokrasinin yapi taglardir.
Yetiskinler, kendi ihtiyaclarinin, ilgi alanlarinin, kapasitelerinin ve amaclarinin farkindadirlar...”(Smith, 2002; Ultanir, 2012, 5.169).
Andragojideki tartisma, siirecteki su dért asamada tanimlanir (Knowles, Holton ve Swanson, 2007, s.158): ihtiyacin belirlenmesi,
Hedefe erismek icin neyin dgrenileceginin belirlenmesi; Gelistirmek, Ogrenme hedeflerine erismek icin stratejileri ve kaynaklari
gelistirmek; Uygulamak, Ogrenme stratejisini uygulamak ve 6grenme arastirmalarindan yararlanmak; Degerlendirmek, Ogrenme
hedeflerine erisim ve 6grenme siirecini degerlendirmek.

0z diizenlemeyle yapilan 6grenme ile andragoji arasindaki benzerlikler Kraft'in (1999, s.835) “kendi kendine diizenleyerek
yapilan 6grenme kuram ve uygulamada problem alanlari” isimli makalesinde bu 6grenme tirini tanimlayan su yaklasimlariyla
aciklanabilir. “Oz yénlendirmeyle yapilan 8grenme ile ilgili tasarimin analizi” bu 6grenme tiiriiniin farkl bicimlerinin birbirinden
ayrilabildigi ve yapilandigl 6z yonlendirmenin asagida verilen farkli iliski noktalarini olusturmaktadir:

Ogrenme Organizasyonu: Ogrenci 6grenme ortami, zamani, temposu, kaynaklari, 8grenme konusunun béliimlere ayrilmasi
ve hatta 6grenme partneri hakkinda kararlar verir.

Ogrenme Koordinasyonu: Ogrenci, meslek ve aile icindeki diger islevlerle birlikte olan 6grenmenin segimini istlenir.

Ogrenme Hedefinin Belirlenmesi: Ogrenci, dgrenme icerigini kendisi secer ve 6grenme hedeflerini saptar.

Ogrenmenin (Basarinin) Kontrolii: Ogrenci, 6grenmedeki asamalarini ve kendi basarisini kontrol eder.

Ogrenme Durumunun Siibjektif Belirlenmesi: Ogrenci, 6grenme siireci igcinde bagimsiz olarak kendisini gozler, tanimlar ve
kendine dnerilerde bulunur.

Burada andragojideki maddelerle i¢ ice oldugu goriilmektedir.

Oz Diizenlemeye Dayali Ogrenmenin Tanimi

Andragoji modeli veya (dengi olan) 6z diizenlemeye-6z yonlendirmeye dayal 6grenme, bazi egitim alanlarinda tiim dinyada
uygulanmaktadir (Turkiye’de 6zellikle halk egitim merkezlerindeki kurslarda; devlet sinavlarina hazirlayan kurslarda; bazi meslek
yuksekokul programlarinda; kamu ve 6zel isletmelerdeki hizmet ici egitim programlarindaki meslege hazirlama egitiminde ve
bilgilerin yenilenmesine dayali istiine egitim ¢alismalarinda v.b.) (Ultanir, G. ve Ultanr, E. 2005, 2010).

0z diizenlemeye dayali 6grenme (self-regulated learning), 6z ydnlendirmeye dayali 6grenme (self-directed learning), kendi
kendine belirleyerek yapilan 6grenme (self determined learning), kendini organize ederek yapilan 6grenme veya otonom 6gren-
meyle genelde es anlamli kullanilir (Kraft, 1999, s.833; Wild ve Méller, 2009, 2015, s.46; Griedler, 2006, s.60; Pintrich ve DeGroot,
1990; Winne, 1995; Zimmerman, 1995). Bunlarin ortak noktasi kontroliin, tamamen 6grenen kisinin elinde olmasidir. Otonom
0grenme, 0z diizenlemeye dayal 6grenme, bagimsiz 6grenme veya kendi kendini tanimlayan 6grenme gibi farkh Gst kavramlar
aktif 6grenmeden hareket eden tim 6grenme siireglerini tanimlar (Pintrich ve DeGroot, 1990; Winne, 1995; Zimmerman, 1995).
Griedler (2006, s.60), bu kavramla ilgili olarak su tanimlari vermistir: Friedrich ve Mandl (1992), bireyin kendi kendini diizenle-
yerek yaptigi strecleri “bir 6grenme hedefine erismek icin yapilan eylem dizileri” olarak tanimlamistir. Zimmerman ve Schunk
(1989), kendi kendini yapilan diizenlemeyi 6grencinin bilislerini, davranislarini ve affectlerini canlandirdigi, korudugu, kendi he-
deflerinin gergeklesmesine sistematik olarak uyum sagladigi stiregler olarak belirtirler.

Yiiksekogretim Siirecinde Oz Diizenleme Kapsamindaki Ogrenme

Yiiksekogretim, akademik bir strectir. Bu sebepten yiiksekdgretim 6grencileri, kendi geleceklerine / mesleklerine uygun egi-
tim ihtiyaclarini planlamalari sebebiyle, 6grenme hedefini olusturacak niyetlerini bu ihtiyaglari dogrultusunda belirlerler ve buna
dayali olarak alacaklari / aldiklari dersleri daha kapsamli 6grenmek lzere onlardan kendi kendilerine icerik arastirmasi yapmalari
beklenir.

Gerholz’a (2012) gore; “6z diizenlemeye dayal 6grenme”, Giniversite 6grenme ¢evrelerinde esit 6lglide 6n kosul ve hedef koy-
maya dayanir: Bir yandan Universitedeki 6grenme organizasyonlari, okullar ve diger kurumsal 6rgiitlenmis 6grenme sireclerine

kiyasla daha buyuk 6zgurlik derecesiyle ve kendi kaderini belirlemeyle, fakat daha da fazla karmasik durumla kendini gostermek-
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tedir (Streblow ve Schiefele, 2006). Universite dgrencileri, yiiksekdgretim siirecini basarili olarak ériintiilemek igin kendi grenme
siirecinin sorumlulugunu tstlenmelidirler. Oz diizenlemeye dayal 6grenme, dgrencinin gelecekteki davranis durumlariyla bas et-
meye hazirlanmada kendini gésteren (Gerholz ve Slonane, 2011, s.4) ve hatta 6grenme siireclerinin kendi kendine diizenlenmesi
icin yeteneklerini olusturacak egitimle ilgili hedef tespitidir.

“Oz Diizenleme” Nedir, Egitime Nasil Yansimistir?
Reglilasyon “ayarlama, diizenleme” anlaminda kullaniimaktadir. Degisik bilim dallari ve teknik alanlarda da bu kavramla kar-
silasilir, 6rnegin “otomatik voltaj regiilatéri”. Tiaden (2006, s.12) “Mesleki Egitimde Kendi Kendine Diizenleyerek Yapilan Ogren-

»” u,

me” isimli doktora tezinde bu kavrami teknik dilden alip egitim psikolojisine tasimistir. Dlizenleme, “glincel olan durumu” “strekli
olarak olmasi gereken duruma” esitleyen ve farklilik sirasinda sistemdeki tedbirlere yonelten kapali etki siireci olarak tanimlan-
mistir (Leutner, 1992; Weltner, 1978). Bu tanim Egitim Psikolojisi alanina tasindiginda, 6grenme regiilasyonu akip giden 6grenme

” u

stirecini kapsayan (Leutner, 1992) ve “olan- durumla” “olmasi gereken- durum” arasinda aciklik / fark meydana geldikge farkin
uzaklastirilmasi igin tedbirler alan genel aktivite olarak gordlr.

Universite Ogrencilerinde Ders Hazirlanmayla ilgili Olan (Ancak Lockdown Sirasinda Belirginlesen) isteksizlige Yonelik Goz-
lenen Yaygin Davranislar

Universitelerde, égretim programlarinda hedefler haftalara gére konu dagilimlariyla, kaynaklarla ve sinav tarihleriyle dgre-
tim baslamadan 6nce internet adresleri ile birlikte verilir. Siirecte bir sonraki hafta islenecek konular 6grencilere agiklanmasina
ragmen, o derse girilirken ilgili literatlrd arastirip arastirmadiklari sorgulamasinin sonucunda genelde rastlanilan ayni episot’tur:
Ogrenciler 6gretim elemaniyla gdz temasi yapmamaya galisir ve ilgi eksikliginin / diisiik performansin sebebi soruldugunda agik-
lamalari ise genelde soyledir: “...dersler o kadar yogun ve zaman o kadar dardi ki...” (Bkz. Gerholz, 2012, 5.60)

Ogrenciler, kendi yeteneklerini, bireysel uyumlarini ve deger yargilarini, egitimsel ériintiilemenin ¢ikis noktasini tanimalidir
(Bransford, Brown ve Cocking, 2000; Gerhloz, 2012, s.63). Bu tir bir ériintileme, ampirik perspektiflerden hareketle 6nerilebilir.
Ogretim elemani kendi gdrevini titiz bir bilgi iletimi olarak tanimladiginda ve {niversite 6grencileri kendilerini pasif alicilar olarak
degerlendirdiginde, 6grenme davranisinda kalite diisecektir (Streblow ve Schiefele 2006, 5.356). Bu konumdaki 6grenci artik “ha-
zira alismis / kabullenmis / boyun egmis, kendisini pasif alici” yapmustir. Oysa yiiksekogretimdeki 6grenme siirecinin sorumluluk
duygusu icinde, 6grencinin kendini aktif yonlendirmesi kendi kendine diizenleyerek yapilan 6grenme igin esastir.

Freire, P. “Ezilenlerin Pedagojisi”(2010) isimli yapitinin Il. Boliminde okul icinde ve disinda 6gretmen-6grenci iliskisini hicve-
derek tanimlar: “iliskiyi anlatan 6zne 6gretmen ve sabirla dinleyen nesneler (!) 8grencilerdir: drnegin dgretmen 6gretir, dgrenci
Ogretilir; 6gretmen her seyi bilir, 6grenci hicbir seyi bilmez; 6gretmen distniir 6grenci (verilen) tizerinde diisiinir; 6gretmen ko-
nusur, 6grenci dinler; 6gretmen seger ve sectigini uygular, 6grenci buna razi olur...” v.b (s.48-50). Burada aciklanan ise, kurumsal
egitimin degismemeye direnen goriinglsitdir. Bu durum aslinda diyaloga dayanmayan bir egitim ortamini da tanimlar ve Freire,
IIl. Bolimde diyalog kurmamaya direnen 6gretmen goriintisiine sdyle devam eder: “...6tekileri cahil olarak damgaliyorsam ve
kendi cehaletimi hig fark etmiyorsam nasil diyalog kurabilirim?; “Kendimi 6teki insanlardan —iglerindeki baska “benleri” géreme-
digimi safi “seylerde” apayri bir yerde goriyorsam nasil diyalog kurabilirim?...” v.b. (s.67-68).

Egitim bilimciler, 6zglr / hiimanist egitim icin Aydinlanma dustincesine uygun birey yetistirme calismalarini irdelemislerdir.
Ornegin Alexander S.Neill (1883-1973), 1965'de Federal Almanya’da “Summerhill’de Egitim Ozgiir Bir Okulun Devrimci Bir Orne-
gi” bashgiyla bir kitap yayinlamisti. Rowohlt yayinevi 1969°da, ayni kitabi “Anti Otoriter Egitimin Kuram ve Uygulamasi” olarak ya-
yinlandi ve “Summerhill Ornegi” bashg) ile piyasaya cikardi. Onun yatili okulu, her seyiyle (ingiliz) devlet okuluna denkti: Ozgiirliik,
gonallulik, ilkelilik 6zellikle cinsiyet sorununda, kendini yonetme, uygulamali calisma - bunlar Summerhill’i belirleyen anahtar
sozcuklerdir (Menck, 1993, 5.15-17) .

Bulgular

Yuksekogretim diizeyinde olup baskasinin tesvikine ihtiyac duyan Universite 6grencilerinin “6z diizenleye dayanan 6grenme

yaklasiminda kazanmasi planlanan bilesenler-asamalar nelerdir?”
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Bu Ogrenmedeki Bilesenler

0z diizenlemeye dayanarak yapilan bir 6grenmedeki basari, 6grenci ve durumsal bilesenler agisindan degisebilen farkli fak-
torlerin karmasik iliskisine baglidir (Kraft, 1999). Bu kapsamdaki 6grenme ile ilgili sayisiz tanimlarda 6grenmenin Ug bileseninin
farklilagsmasinin hepsinde misterek olmasi ilgi ¢ekicidir (Friedrich ve Madl, 1997; Schiefele ve Pekrun, 1996; Zimmerman, 2000;
Wild ve Moller Ed., 2009): Bilissel bilesenler, tasarimsal ve stratejik bilgiyi ayrica yetenegi, uygun stratejileri kullanan enformas-
yonun islenmesi; Motivasyona dayali bilesenler: bilginin desteklenmesine (kendini motive etme) ve korunmasina (iradeye dayali
yonlendirme) yardim eden aktiviteler, ayrica basarili ve basarisiz davranisi tesvik edecek sekilde nitelendirilmesi ve “6z etkinlik
kanaati”; Meta bilissel bilesenler: Planlama, kendini gbzlemleme, yansitma ve konulmus 6grenme hedefi ile ilgili 6grenme dav-
ranigina uyum saglama.

Bu Ogrenmedeki Asamalar

Otonom bir dgrenici, kendini aktif olarak &grenmenin farkli boyutlariyla iliski icinde bulur. Ogrenme ihtiyacini / kendindeki
acikligi tamamlamak icin 6grenme inisiyatifini elinde tutar, 6grenme hedeflerini kendisi olusturur ve bunlara erismek igin planlar
yapar, desteklenmenin / 6gretimin farkl bigcimlerini duruma goére olusturur, 6grenme sirasindaki uygun yardimci araglari secer,
gozler, slireci denetler. Kendine 6zglin kabul edilmezliklerini ve sinirlarini bilmektedir, 6nceki deneyimleriyle iliskili pozitif goriin-
tisiine sahiptir ve kendi glicli yanlarini, yeteneklerini ve motivasyon durumlarini tanimaktadir (Kraft, 1999 s.835).

Zimmerman (2000), 6z dizenleme modelinde ¢ asamayi su sekilde bir birinden ayirmaktadir: Planlama Asamasi gorevin
/ problemin analizi; hedef saptama, strateji planlama; motive olacagina inanma; 6z verimlilik, i¢csel ilgiler / icsel deger, hedefe
uyum saglama; Uygulamanin / istencin Kontrolii Asamasi kendini kontrol etme; kendi kendine &gretim, kendini gériintiileme,
odaklanma, gorev stratejileri; kendini gézleme; kendi kendine kayitlar yapma, kendi kendine deney yapma; Kendi Kendini Yan-
sitma kendini degerlendirme; kendi yaptiklarina hitkkiim verme, nedensel 6z nitelik; kendini yansitma; kendinden mutlu olma /
duygusu, uyum yapma sonuglari / kaginma sonuglari (Griedler, 2006, s.61)

Pintrich (2000), 6z diizenlemeye dayanan 6grenmenin olustugu dért asamayi bir birinden ayirmistir: planlama / 6ngéri (fou-
rethought, planning, activation), gozlemleme / izleme (monitoring) denetleme ve degerlendirme / yansima / tepki (reaction,
reflection). Bu asamalar, problem / 6dev Uzerinde yapilan ¢alismalarin kronolojik muhtemel slrecini tanimlamaktadir (Tiaden,
2006, s.32).

Yiiksekogretim Diizeyinde Olup Baskasinin Tesvikine ihtiya¢ Duyan Universite Ogrencisinin “Oz
Diizenlemeyle Yapilan Ogrenme Yaklasiminda Kazanmasi Planlanan Stratejiler ile ilgili Yetenekleri
Nelerden Olusabilir?

Strateji sorununun agiklanmasinda egitim / 6gretim psikolojisi (Instruction Psychology), 6z diizenlemeyle yapilan 6grenmenin
alt ve Ust 6grenme stratejilerine ayrildigini vurgulamaktadir (Schreiber, 1998; Leutner, Barthel ve Schreiber 2001; Leutner ve
Leopold, 2002). Alt 6grenme stratejileri, Klauer’de (1985) motivasyon, enformasyon, enformasyonun islenmesi, kayit edilmesi ve
cagrilmasi, kullanma ve transfer olarak tanimlanan 6gretme aktivitelerinin gerceklesmesi icin strateji yaklasimiyla ilgilidir (Leut-
ner, 1998). Bu 6grenme baglaminda bu “alt grup”, 6grenme stratejileri diizenlemenin “ne” sorusuna verilen yanitindan olusur.
Ust grup dgrenme stratejileri “yénlendirme ve denetim” kapsamindaki 6gretim islevinin gerceklesmesi icin stratejik yaklasimla

III

ilgilidir. Bu stratejiler, ydnlendirmenin “nasil” olacagi sorusuna yanit verirler ve 6grenme stratejileri anketlerinde genelde “meta
kognitif” 6grenme stratejileri olarak tanimlanir (Leutner ve Leopold, 2003).

Kendi kendini yonlendiren 6grenci, bir cok strateji bilgisine sahiptir ve hedefle ilgili 6§renme siirecini optimal olarak diizenle-
yebilir (metacognition). Bundan baska, bu 6grenci bilis stratejilerinin ve destek stratejilerinin genis boyutundan yararlanir. Buna
ilaveten, bu 6grenci i¢ ve dis dikkat dagiticilarla bas edebilecek durumdadir. Sonucta, problem ¢6zmeyle ilgili emosyonlara ve

bunlari kontrol etme ve ilgili 8grenme durumlarina uyum saglama yetenegine sahiptir. Ogrenme stratejisi, acik bir yapi olmayip

ancak biligsel ve davranisla ilgili 6grenme aktivitelerinin tanimina hizmet eden kaba tanimlanmis bir tasarimdir (Griedler 2006;
Mayer, 1988).
Baumert (1993), 6grenme stratejilerini Gg gruba ayirir: Bilissel 6grenme stratejileri organizasyon, iliskiler-6zen, tekrarlar, kritik
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edici sinama. Metabilissel 6grenme stratejileri planlama, kendini izleme, diizenleme ve kaynaklara yénelik 6grenme stratejileri. i¢
kaynaklar (endise duyma, dikkat, zaman yonetimi) dis kaynaklar (6grenme gevresi, arkadaslarla birlikte 6grenme, literatiir) olarak
kendi icinde ikiye ayrilir.

Yazara gore 6grenme basarisinda kisinin kontrole dayali kendi kanaatleri, kendi icinde hedefe olan uyumu, 6grenme strate-
jilerinin yarari s6z konusudur. Ayrica, 6grenme, bilissel, motivasyona dayali ve génilli olmayla ilgili sireglerle baglanti icindedir.

Yitksekdgretim Diizeyinde Olup Baskasinin Tesvikine ihtiyag Duyan Universite Ogrencilerinin
Oz Diizenlemeyle Yapilan Ogrenme Yaklasiminda Kazanmasi Planlanan Yetenekler Hangi Ogretim
Asamasindan Baglayarak Gelisebilir?

ilkokullardan itibaren yiiksekdgretimde 6z diizenlemeye dayanarak yapilan grenme siirecinde destekleyici asamalar Karlen
ve Hertel’in (2018) “Egitim Siirecinin Farkli Asamalarinda Kendi Kendine Diizenleyerek Yapilan Ogrenme” baslikli tarama ¢alisma-
larinda dért makale (izerinde su sekilde ele alinmistir: ilk ikisinden birincisi ilkokul sonda, ikincisi ise ikincil alan birinci basamakta
(orta 6gretim) diger, iki makale ise ikincil alan ikinci basamakta (lise) ve tglincil alanda (ytiksekogretimde) 6z diizenlemeyle ya-
pilan 6grenme uygulamasini incelemislerdir. Karlen ve Hertel'in (2018, s.373) acgiklamalarina gore kendi 6grenmesini diizenleme
yetenegi “bilissel, meta bilissel , motivasyona-emosyona dayali veya davranisla ilgili alanlarda farkli 6z diizenleme tedbirlerini
kapsamaktadir. Bu 6grenmenin 6zgiin yeti boyutlari, akademik basari ile 6rnegin zeka olarak veya sosyal ekonomik statli olarak
daha yuksek iliskiler gostermektedir (Richardson, Abraham ve Bond, 2012). Ancak arastirmalar, bu yetilerin Giniversite 6grencile-
rinde kismen dustik belirginlikte oldugunu gdéstermistir. Farkli yaslardaki 6grenciler, 6grenme siireclerini 6z diizenlemede biyik
bir zorluk yasamaktadir (McCabe 2011; Peverly ve digerleri 2003). Sonugta; 6z diizenlemeye dayanan 6grenme, daima bireysel
onkosullardan ve 6grenme baglamindan etkilenmektedir.

Ogrencilerin 15-16 yaslardan itibaren mevcut repertuvarlari iizerinden farkl olusan 6grenme stratejilerine yénelmesinden
hareket edildiginde, 6grenme stratejilerinin etkin kullanimi 6grencilerde en erken ikincil alanin sonunda beklenilebilir (Wild ve
Moller, 2009 / 2015).

“Oz Diizenlemede” Sirasinda Olusan Agiklik/Fark Hangi Yonlerden Olusur ve Nasil Bas Edilir?

Tiaden’a (2006) gore olmasi gerekli olan- deger veya hedef mevcut olmalidir. Bunun ardindan ideal bir durumda 6grenme ak-
tivitesi bu hedefe yonelir (davranis). Aktiiel yonelimde su ana ait olan-durum hakkinda enformasyonlar strekli toplanir (g6zetim),
hedefle daima bir esitleme (degerlendirme); aciklik tespit edilebiliyorsa, bunu ortadan kaldirmak igin uygun tedbirler devreye
sokulur (yeniden diizenleme).

Egitimde bu dongl, “olan-durum” siireg icinde 6grencinin yeridir, “olmasi-gerekli olan durum” ise 6grenme hedefidir. Sis-
temin devreye girmesi ise “tedbirlerin konulmasi”dir veya baska bir yaklasimla ¢alismanin, eksik tamamlanincaya kadar devam
etmesi yani enformasyonlarin islenmesidir. Tiaden’in (2006, s.13) aciklamasinda temelde yatan bilissel siiregler 6znel (Ust) yone-
tim tarafindan gerektiginde planlanir, gozlenir, degerlendirilir. Bu 6zelliklere sahip 6grenci, meta bilissel agcidan yetkin kabul edilir.
Tiaden (2006 s.16-18) yaklasimlari su sekilde tanimlamaktadir:

“Enformasyon isleme yaklasimi”, olan durumla olmasi gereken durum arasinda olusan fark / acgiklk sirasinda algilanan bilissel
cekirdege odaklanir. Bu yaklasimda fark varsa, tedbirleri devreye sokan, standarda erismis ise son bulduran, eger standarda eri-
silmemis ise takip eden asamaya gegiren Miller, Galanter ve Pribram’in (1960) TOTE modelindeki koken olusacaktir. Agikhik / fark
goruldigl anda 6grenciyi uyaran negatif bildirim agi bu asamanin ana noktasinda yer alir (Winne, 2001). “Bilissel-yapilandirmaci
yaklasim”, bilimsel arka plana dahil olarak kendi kendine diizenleyerek yapilan 6grenmenin bilingli kontroli altinda olan pers-
pektiflerini irdeler. Bu yaklasimlarin temeli, istencin motivasyonunu farklilastiran Heckhausen’un Rubikon Modelini (1987, 1989)
olusturur. Oz diizenlemeyle ilgili motivasyon, deger ve 6zgiin hedefe erisebilme beklentisi tarafindan karakteristiklesmistir (Kuhl,
1984). “Sosyal-bilissel yaklasim”, cevreyle etkilesime uyum saglar ve model alarak 6grenme sireci Gzerinden 6z diizenlemeye
dayanan 6grenme kazanimini agiklar. Sosyal-Biligsel 6z diizenlemeye dayanan 6grenme, kisinin sadece bilissel, epistemolojik ve
affectif-motivasyonal bilesenleriyle canlanmaz, ancak davranisla ve ¢evreyle bu bilesenlerin lzerine etki eder (Schunk, 2001).

Bu yeniden dizenleme bilissel stireclerle, davranisla ve sonugta ise ¢evre gercekleriyle ilgilidir (Bandura, 1986). “Model alarak
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0grenme” modeliyle 6z diizenleme igin yetenek kazanilr.

Gerholz’a (2012) gore deneyimli 6gretim elemanlari 6grencilerin yeteneklerini bu 6grenme yaklasimi kapsaminda tesvik et-
melidir. “Scaffolding” tasarimi egitimsel uyumlandirmayi saglar: tniversite 6grencileri 6grenme siireci sirasinda alanlari kapsa-
mindaki hedeflere dayali olarak destek sunulari araciligiyla -yani scaffolding araciligiyla- 6grenme stratejilerinin ve kendi kendine
diizenlenen yeteneklerin yapisinda tesvik edilmelidir. Bunun belirteci “fading”dir (Dubs, 1999, s.164). Burada yapilan en yaygin
uygulama, 6grenciye veya bir grup 6grenciye lizerinde c¢alisilan konunun bir bolimniin verilmesi, onlarin tarama yapmalarinin,
uygulama yapmalarinin tesvik edilmesidir.

Ornegin, sinifta matematik dersi: Vygotsky’nin proksimal gelisim sinir tasarimindan scaffolding yapilandirilmistir. Burada aktif
katihm veya 6grenci araciliglyla kendi 6grenmesi lizerindeki denetim vurgulanir (Kiong ve Yong, 2001) ve basari saglanir.

Tartisma ve Sonug¢

Bagimsizlik yiiksek diizeyde bir egitim idealidir. Ogrenmenin giderek artan 6z yénlendirmenin insanin olgunlasmasinin tesvik
edilmesiyle ilgili ana hedefe uygun olmasinin kabuliinden hareket edilir. Kisinin 6grenmesinde kendi kendini yonlendirmesi, pek
tabidir ki, insanin olgunlagsmasinin tesviki icin egitimle ilgili Aydinlanma doneminden itibaren gelen merkezde yer alan hedefle
ilgilidir (Dohmen, 1998; Kraft, 1999). Bir¢ok egitim kuraminda, bagimsizlik yiiksek diizeyde ¢abalanan egitim ideali olarak geger-
lidir. Kisinin (biraz) kendisinin istemesi veya yapmasi / uygulamasi, disaridan bir baskasinin onu yénlendirmesi disaridan yapilan
irade ve eylemin sinirinda gegerlidir. Bu durum kisinin kendi icinde ise olumlu ve arzu edilendir.

0z diizenlemeye dayanan égrenme yeni 6grenme kuramlarinin beklentisine uyumludur: 6z yénlendirmeye dayanan égrenme
siirecleri icin bircok neden iginde dgrenmenin yapilandirmaci bakis acisi temelde yer alir. Oz yénlendirmeye dayanan égrenme,
davranisci yaklasimdan uzaklasarak 6grenmeyi artik disaridan gelecek uyarici kosuluna bagimli olmaktan kurtulmayi arastiran
bireyin aktif ve yapilandirmaci roliinii vurgulayan kuram calismalariyla ilgili bir diisiinceye isaret etmektedir. Ogrenen disaridan
gelen bilgiyi kolayca kayit edemez, ancak 6grenme siireci icinde bilgisini yapilandirir daha dogrusu on bilgisiyle birlestirir (Kraft,
1999).

Yapilandirmaci yoruma dayanan 6z yonlendirmeyle yapilan 6grenme, 6grenen kisilerin bagimsiz plan yapmalariyla, uygula-
malariyla, degerlendirmeleriyle ve diizenlemeleriyle karakteristiklesir (Hoidn, 2007).

Tiaden’a (2006) gore; 6ngdru asamasinda birey kendi davranisini hazirlar. Bu siralama iki temel kategoriye ayrilir: Problemin/
ddevin analizi ve motivasyona dayali kanaatler (6z verimlilik, sonug bekleme, icten gelen ilgi ve hedef uyumlari). Odevin analizi
hedef koymalarin ve stratejik planlamalarin siireglerinden bir araya gelir. Hedef tespiti, 6grenmenin sosyal-bilissel bakis acisinda
merkezi bir elementtir, ¢linkli bu saptama, kendi kendine yapilan diizenlemenin sadece temelini olusturmaz, motivasyon igin
gercek kaynak olarak kabul edilir (Schreiber, 1998). Hedefler, gelecekteki davranis sonuglarini bilissel olarak tanithgi ve ayni
zamanda kendi davranisini veya aktiiel olan-durumu olmasi gereken-durumla karsilastirma olanagi sundugu igin, Bandura’ya
(1988) gore kisiyi motive edici sekilde etkiler (Tiaden 2006). Basari asamasinda (istencin kontroli - performance phase) hareket
eden siregler, aktlel dikkati ve kendi davranisini etkiler. Burada Zimmerman (2000), iradeyle ilgili iki kontrol siirecini bir birinden
ayirmistir: “Oz denetim” ve “i¢c gézlem” (instrospection). Oz denetim siirecleri, (kendi niyetini koyma, gorsellesen disiinceler,
odaklanma, problem tizerinde calismayla ilgili stratejiler) bireysel algi alanlarini ve davranis alanlarini optimum hale getirir. i¢ gdz-
lemin islevi, cereyan eden sirrecin veya su anki 6grenme sonuglarinin degerden uzak anlasilmasini kapsar ve ilerleme lizerinden
aktuel sonuglari olur (Schreiber, 1998; Tiaden, 2006). Kendi kendine yapilan diizenleme bilesenleri basarili bir sekilde ilerlemek
icin cok dnemlidir, clinkii aktiiel enformasyonlarin anlasiimasi yoluyla konulan hedeflerle karsilastirma yapmak miimkiin olur. Oz
yansitma (self-reflection phase) asamasinda iki temel siireg farklilasir. Kendisi icin hiikiim veris, kendi basarisinin ve nedensel 6z
niteliklerin degerlendirilmesini icerir. Olasi uyumla ilgili bir degerlendirme veya olan-durum ile olmasi gerekli olan-durum arasin-
da tutarsizlik olusur. Sadece yon degil, ancak degisimin tutarsizligi da bu degerlendirmede 6nemlidir (Kanfer, 1987; Tiaden, 2006).

Universitede okuma hakkina sahip olan égrencinin ikincil alan ikinci basamaktan itibaren kendi kendini diizenleyerek yapilan
o6grenme yeteneklerine sahip olmasi beklenmektedir. Kendi kendini diizenleyerek yapilan 6grenmeye icten gelen motivasyonla
odaklanmasi ve hatta otonom 6grenme davranisina olumlu tutum gelistirmis olmalidir. Yiksekogretim slrecinde 6grenci aka-
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demik ilerleme igin otonom 6grenmeye ilgi duymalidir. Konferans sunulari seklinde ders yapan 6gretim elemani yerine, gigli
alan bilgisine sahip ve diyaloga dayali 6gretim yapan elemanlar Universitelerde gorev yapmalidir. Cok sayida Gniversite yerine
st diizey yetenekli daha az sayida 6grenciye yonelik az sayida tiniversite, modern dillere yonelik (6zellikle ingilizce yetisi basta
olmak Uzere) en az iki yabanci dil bilgisine sahip 6grenci ve 6gretim elemani, internet destekli 6§renme kanallari vaz gegilmez
temel 6zellikler olmalidir.

0z diizenlemeye dayanan égrenme yaklasimi, akademik ¢alismalar yapmasi gerekli olan bir tiniversite égrencisinin hazir bu-
lunusluk diizeyi bagimsiz diisinme yeteneginin mihenk tasidir veya kisaca onun 0zgiir ve “yetiskin birey” olma 6zelligidir. Bu
o6grenme tipi karakteristigindeki yetiskin 6grenci, fakiltelerde anfilerde verilen sunularla yetinemez; toplum iginde de kendi bi-
limsel alaninda oldugu gibi bagimsiz disiinmeye ve gelisime yoneliktir, bilgisayar temelli 6grenmeye aciktir. Bu Aydinlanmadir:
“Aydinlanma insanin kendi sugu ile dismis oldugu bir ergin olmama durumundan gikistir. Bu ergin olmayis durumu ise, insanin
kendi aklini bir baskasinin yénlendirmesine basvurmaksizin kullanmayisidir. iste bu ergin olmayisa insan kendi sucuyla diismiis-
tdr; bunun nedeni de aklin eksikliginde degil, fakat aklini baskasinin kilavuzlugu ve yardimi olmaksizin kullanmak kararliligini ve
yirekliligini gdstermeyen insanda aranmalidir “SPARE AUDE” (Kant, Utopie159-D.pdf; Ultanir, 2012, 5.100)
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Yiiksekogretimde Pandemi Kosullarinda Mezunlarin istihdam Edilebilirligi
ve Uzaktan Kariyer Rehberligi

Emel Ultanir
Mersin Universitesi, Emekli Ogretim Uyesi
emultanir@yahoo.de

Ozet

Universitelerde kariyer hizmetlerinin ise yerlestirme gorevinden kariyer psikolojik danismaya ve daha sonra, kariyer planlama
ve is arama hazirligina dogru degisimi, 6grencilerin kariyer gelisimlerini sahiplendiklerini ortaya koymustur. istihdam edilebilirlik,
“kariyer dmri boyunca anlamli bir is bulma, yaratma ve siirdiirme yetenegi” olarak yorumlanir. Bu da, Universite mezunlarinin,
giderek daha rekabetgi, slirekli gelisen bir isgliciinii yonetme becerilerine sahip, hizli diislinen, uyum saglayabilir ve yenilikgi ¢cali-
sanlar olmasini gerektirir. Covid-19 pandemi siireci, okullarin ve isletmelerin kapanmasi, ¢evrimici 6gretim ve evden ¢alismayi ge-
tirmistir. Kariyer rehberliginde ise, insanlarin ihtiyaglarinin ve kariyer uyumlarinin saglanabilmesi icin uzaktan web-tabanli kariyer
rehberligi hizmetleri ihtiyaci dogmustur. Bu hizmetler, dijital ekipman, kapsamli internet ve kariyer danismanlarinin gerekli dijital
becerilere yeterli erisimini gerektirmistir. Bu makalenin amaci, Giniversite genglerinin pandemi siirecinde yasadiklari kariyere ilis-
kin zorluklarini ve mezun genglerin istihdam edilebilirliklerini uzaktan web-tabanli kariyer rehberligi hizmetleri odak noktasindan
literatiire ve arastirmalara dayali olarak incelemektir.

Anahtar Kelimeler: Universite Ogrencileri, Mezun istihdam Edilebilirligi, Covid-19 Pandemisi, Web-tabanli Kariyer Rehberligi
Giris

Universite dgrencileri icin Universite dénemi, sosyal etkilesimlerin, arkadasliklarin &nem kazandigi ve insanlarin kariyer he-
deflerine ulagsmaya calistigl akademik bir ortamdir. Bu dénemde, 6grenciler gelecekte kendilerini kademeli olarak gelistirmeyi
planlamaya baslarlar (Yalgin ve Malkog, 2013). Universite 6grencilerinin ¢ogunlugu 18-22 yaslar arasinda olup, siirekli olarak
kariyerlerini ve kisisel gelisimlerini gelistirmeye calisirken cesitli zorluklarla karsi karsiya kalirlar (Soylu, Siyez ve Ozeren, 2021).
Universite 6grencilerinin ¢ogu giiniimiizde tiniversite kampislerinde dijital cihazlardaki, internet ve teknolojideki ilerlemeler se-
bebiyle kapsamli bilgiye erisebilmektedirler. Universite grencileri, kendi kimliklerini arama ve kendi bagimsizliklarini destekleyen
kariyerleri bulma anlaminda doniim noktasi icindedirler (Mechler, 2013).

Universite dgrencileri hem gelecege yonelik amaglari, hem de hazirlik seviyelerine gére birbirlerinden farklilasmislardir. Bu
nedenle kariyer gelistirme hizmetleri; kariyer kararlariyla ilgili benlik-anlayisinin arastiriimasini, is piyasasinin gerceklerini, gele-
cekteki egilimleri ve karar verme becerilerini hedefleyebilir (Brown, 2012). Universite 6grencileri kariyer olgunluk diizeyine ve ge-
lisim asamalarina bagli olarak, kariyer segcenekleri hakkinda dogru ve pratik bilgilere ihtiyag duyabilirler. Baska bir deyisle kariyer
gelistirme hizmetleri, herkese uygulanabilir ya da bireyin kariyer olgunluguna ve kapasitesine 6zgi olarak daha bireysellestirilmis
olabilir (Brown, 2012). isverenler {niversite mezunlarinin sadece kimlik bilgilerine sahip olmasini istememektedirler. isverenler
ayni zamanda Ogrencilerden kazandiklari bilgilerini uygulama, problemlerini ¢dzmenin yani sira, liretken ve sorumlu vatandas
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olma igin uygun egilimlere sahip olma yetenek ve becerilerini de istemektedirler. Universite 6grencilerinin gelisimsel ihtiyaglarini
kariyer gelisimiyle iliskili olarak anlamak, tniversite kurumlarinda kariyer hizmetleri ve miidahalelerine yararh olabilir (Goldberg,
Guffrey, ve Oliverio, 2016).

Universite Ogrencileri igin Kariyer Rehberlik Hizmetleri

‘Kariyer rehberligi’ anlayisi, is Temelli Ogrenme konusunda Kurumlar Arasi Calisma Grubunun Aralik 2019‘daki yayininda kari-
yer rehberligine yatirim yapma (IAG-WBL, 2019) ortak bildirisi yayinlanmistir (Cedefop, 2020):

Kariyer rehberligi, her yastan insanin kariyerlerini ydnetmelerine ve kendileri icin dogru olan egitim, 6gretim ve meslek
secimlerini yapmalarina yardimci olan hizmetleri tanimlar. insanlarin hirslari, ilgi alanlari, nitelikleri, becerileri ve yete-
nekleri Gzerinde disiinmelerine ve kim olduklariyla ilgili olan bu bilgileri isglicli piyasasinda kim olabilecekleri ile iligkilen-
dirmelerine yardimci olur. Kariyer rehberligi, kariyer bilgilerinin saglanmasi, bireysel rehberlik, psikolojik danisma, beceri
degerlendirmesi, is dlinyasi ile iliski kurma ve karar verme ile kariyer yonetimi becerilerinin 6gretimi dahil olmak Gzere bir
dizi baglantil faaliyeti igerir (s. 25).

Ulusal Universiteler ve isverenler Dernegi'ne gore (National Association Colleges and Employers) kariyer hizmetlerinin birincil
amaci, “0grencilere ve diger belirlenmis danisanlara kariyer, egitim, istihdam, girisimsel kararlar ve planlari gelistirme, degerlen-
dirme ve yerine getirmede yardim etmektir” (NACE, 2016). Universitelerde kariyer gelisimi, ise alimla baslar iste kalicilik saglama
ve mezuniyet oranlarina kadar kurum yapisinin ayrilmaz bir pargasi olarak devam eder. Bu amagla liniversitelerde, kariyer hizmet-
leri merkezleri, 6grenci basarisinda ve kurumsal basarida 6nemli bir rol oynar. Bu basarilar sadece akademik performansi degil,
ayni zamanda mezuniyet sonrasi 6grenci kazanimlari ve kariyer gidisatini da kapsar. Universite kampiislerinde kariyer hizmetleri
birimleri, kurumlara, 6grencilerin kariyer gelisimiyle ilgili endiselerine ve 6grencilerin 6grenimini de kendi gorevlerine dahil etme
ile ilgili olarak liderlik etmelidir. Bunlara ilave olarak; kariyer planlamasini iceren bir akademik danisma yapma sistemini ve isgu-
cline girme kariyer hazirhgini gelistirmek igin is aramaya iliskin becerilere ihtiya¢ duyarlar. Akademik danismanlar da, 6grencilerin
egitim deneyimlerini kariyer hedefleriyle birlestirmelerine yardimci olmak icin benzersiz bir konumdadirlar. Universite akademik
danismanlari, 6grencilerin egitim, kariyer ve kisisel planlarla ilgili karar vermelerine yardimci olurlar (Gordon, Habley, Grites ve
digerleri, 2008).

Cesitli gelisim kuramlari (Chickering ve Reisser, 1993; Holland, 1973) ve kariyer miidahaleleri (Gati ve Asher, 2001; Gordon,
2006) Universite 6grencileri arasinda kariyer kararsizligina 6nerilen cesitli midahaleleri kesfetmek icin gbzden gecirilmistir. Ge-
lisim kuramcilarindan Holland’a (1973) goére, “insanlarin ¢ogunlugunun kariyer kararlari verme konularinda ¢ézmesi gereken
kariyer sorunlari bulunmaktadir”. Kariyer karari verme glicligi, geng yetiskinlerin kariyer gelisimini anlamada énemli bir yapi
olusturmakta (Mau, 2004) ve kariyer kararsizligiyla iliskilendirilmektedir (Mau, 2004; Osipow ve Gati, 1998). Gati ve Asher (2001)
kariyer karari vermeyi, “insanlarin uygulanabilir kariyer alternatifleri aradiklari, bunlari karsilastirdiklari ve sonra birini segtikleri
zaman gegcirdikleri sire¢” olarak tanimlarlar (s. 7). Genel olarak 6grenciler 6éncelikle basarili bir kariyere hazirlanmak igin Gniversi-
teye gitmeye karar verirler ve bir kariyer se¢menin ilk adimi tniversiteye girme sireciyle baslar (Astin, 1997; Broekemier, 2002).

Ogrencilerin cogu sectikleri kariyer alani ile ilgili olarak bir tniversite programini secerler. Ornegin, tip alaninda kariyer yap-
mak isteyen bir 6grenci nefroloji alaninda uzmanlasmayi secebilir. Bir ana dal se¢mek, bir Gniversite 6grencisinin gelecekteki
yasam seyrini ve yasam kalitesini etkiledigi icin alacagi en 6nemli ve genellikle en zor kararlardan biridir. (Guay, Ratelle, Senecal,
Larose ve Deschenes, 2006; Mclamerson, 1991). Bazi 6grencilerin Universite deneyimine akademik veya kariyer segimleri ko-
nusunda kararsiz ve hatta belirsizlikle baslamasi ender karsilanan bir durum degildir (Allen, 1999; Gordon, 2006). Ogrencilerin
liseden hemen sonra veya hayatinin ilerleyen dénemlerinde Universiteye gidip gitmeme konusunda, bir miktar endise ve catisma
yasamasi olasidir. Ogrenciden hedefler koymasi ve bagimsiz kararlar vermesi istenecektir (Chickering ve Reisser, 1993). Universite
birinci sinif 6grencilerinin tahminen % 20 - % 40’1 kararsizdir (Gordon, 2006).

Tarihsel olarak, Universitelerde kariyer hizmetlerinin sunulmasi, éncelikle 6grencilere mesleksel ve lisans programi segimle-
rinde yardimci olma amaciyla olugsmustu. 1970’ler ve 1980’lerde, mezunlarin kariyerleri kesfetmelerine ve kendi is aramalarini
planlamalarina yardimci olmaya odaklanan kariyer planlama ve psikolojik danisma merkezleri olustu. Boylece kariyer hizmetleri,

giderek aktiflesen bir konumlandirmaya ve az sayida bir 6grenci populasyonu lzerinde etkiye sahip olan ‘tavsiyede bulunan’- ‘psi-
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kolojik danisman’dan (Watts ve Fretwell, 2004) daha fazlasina dogru genislemeye basladi. Kariyer hizmetlerinin ise yerlestirme
gorevinden kariyer psikolojik danismasina ve daha sonra, kariyer planlama ve is arama hazirligina dogru degisimi, 6grencilerin
kariyer gelisimlerini sahiplendiklerini ortaya koymustur. Yiksekogretimde kariyer hizmetleri, 6mir boyunca 6grencilerin ve me-
zunlarin kariyer ve mesleki ihtiyaglarina hizmet eden topluluklar olusturmak amaciyla paydaslarla iligskiler kurma galismalarini
surdirmektedir (Dey ve Cruzvergara, 2014).

istihdam edilebilirlik bir sonug degil, bireyin yeteneklerini 6zel ve kamu yarari icin yasam boyu kullanmasini kolaylastiran ka-
riyer gelistirme ilkelerine sahip bir stirectir. Buradaki zorluk, mezun yeteneklerin daha uretken ve yerlesik olduklari kuruluslarda
hizmet vermesini saglamaktr. istihdam edilebilirlik terimiyle ilgili olarak is diinyasi ve endiistrinin, hiikiimet politika yapicilarinin,
Universitelerin ve 6grencilerin ne istediklerine iliskin terminoloji bu donemde azalmistir (Smith, Bell, Bennett ve McAlpine, 2018).

Uzaktan egitim, “egitici ve 6grenciler cografi olarak birbirlerinden ayrildiginda, akademik derslerin ve tiim lisans program-
larinin saglanmasi” olarak tanimlanir (Schwitzer, Ancis, ve Brown, 2001, s.12). Ortadgretim sonrasi kurumlar, kariyer hizmetleri
bilgileri, akademik danismanlik yapma/tavsiyede bulunma, ¢evrimici kampus turlari ve ¢evrimici 6grenci yonlendirmesini sagla-
mak igin web tabanli teknolojilerden yararlanmaktadirlar (Moneta, 2005). Cevrimigi 6grenci destek hizmetleri, elektronik olarak
bilgiye ulasmay! isteyen 6grencilerin ihtiyaclarini karsilamak icin ideal bir mekan olmustur (Pullan, 2009).

2020 Covid-19 Pandemi Krizinde, okullarda ve lniversitelerde kariyer rehberligi ve kariyer 6grenme programlari gibi kariyer
gelistirme hizmetleri, sosyal ve ekonomik kargasa déneminde risk altina girdiler. Bu hizmetler, genglik ve yetiskin 6gretim mer-
kezlerinde, kamu istihdam hizmetlerinde ve diger kariyer rehberlik merkezlerinde saglanmaktadir (Cedefop, 2020). Glinlim{izde
pandeminin baslamasindan bu yana; kapanma (lock down), mesafeyi koruma ve hijyen kosullari icinde okullarda normal egitimi
surdirebilmenin ve diger yandan is yerlerinde de surdurebilirligin engellendigi yeni normale gegis dncesi bir donem yasanmakta-
dir. Asilama siirecinin baslamasiyla birlikte cocuklar, gencgler ve ana-babalar okullara ve islerine belli siirelerle, gitmeye basladilar.
ingiltere ve Almanya gibi ilkelerde 2020-2021 dgretim déneminden itibaren gereken diizenlemeleri (maske, mesafe, siniflarda
Ogrenci sayilarinin azaltilmasi vb.) yaparak ve énceligi son sinif 6grencilerine vererek okullar 6gretime agildi. Pandemi siirecinin
getirdigi ekonomik calkanti nedeniyle is piyasasina girmek veya isler arasinda gecis yapmak isteyenlerin dniine engeller ¢cikmaya,
hatta is yerleri de kapanmaya basladi.

Bu galismanin konusu, Universite 6grencilerinin gelecek kaygisi, kariyer karari verme zorluklari ve mezunlarin istihdam edi-
lebilirligi gibi belirsizlik durumlarinda uzaktan web-tabanli kariyer rehberlik hizmetlerinin farkina varmalarinin saglanmasidir.
Universitelerde bu sorunlara destek vermek icin kariyer rehberligi hizmetleri, kariyer danismanlari tarafindan &zellikle pandemi
doneminde uzaktan dijital kariyer rehberlik hizmetleri olarak gergeklestirilmistir.

Bu makalenin amaci, yiiksekégretim 6grencilerinin 6zellikle pandemi siirecinde yasadiklari kariyere iliskin zorluklarini ve me-
zun genclerin istihdam edilebilirliklerini, uzaktan dijital kariyer rehberligi hizmetleri yoluyla incelemektir.

Yontem

Bu makalenin yéntemi nitel arastirma olup, alan yazin derlemesi deseni kullanilmigtir. Alanyazinlar birincil raporlari betimler,
Ozetler, degerlendirir ve agiklar. Baska calismalari 6zetlerken onlari ayni zamanda degerlendirmek, ¢calismalar arasindaki benzerlik
ve farklari ortaya cikarmak gerekmektedir. En 6nemlisi, alanyazinin kisinin kendi calismasi icin gerekce teskil etmesidir (Kiziltepe,
2021).

Kiiresel Baglamda Mezun istihdam Edilebilirligi

istihdam edilebilirlik, son 15 ila 20 yilda kilit paydaslarla birlikte para biriminde biiyiiyen bir kavramdir (Smith, Bell, Bennett ve
McAlpine, 2018). Hillage ve Pollard’in (1998), politika odakli analizi, istihdam edilebilirligin dort ana unsurundan birinin “yerlestir-
me”’ oldugunu 6ne siirer. Bu boyut, bireylerin neye sahip olduklarinin ve bunu nasil kullanmay: sectiklerinin “farkinda olduklar”
boyuttur. istihdam edilebilirligi, kariyer ydnetimi becerilerini, is arama becerilerini ve ‘isgiicii piyasasina ne él¢iide uyum sagla-
yabildiklerini, is piyasasi firsatlari konusunda gergekgi olduklarini’ icerecek sekilde tanimlamislardir (s.12). Daha sonra bu tanim,

“Istihdam edilebilirlik uygulamalarinin temel ilkeleri arasinda, kariyer gelisimi, kariyer hazirligini ve kariyer ydnetimi becerilerini
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aclkca ifade etme ihtiyaci”, olarak ifade edilmistir (Pegg, Waldock, Hendy-Isaac, ve Lawton, 2012).

Bennett (2018), istihdam edilebilirligi, “kariyer 6mri boyunca anlamli bir is bulma, yaratma ve siirdiirme yetenegi” olarak
tanimlanan bir st bilissel kapasite olarak yorumlar (s.6). Universite mezunlarinin, giderek daha rekabetgi ve siirekli gelisen bir
isglictinii yonetme becerilerine sahip, hizl distinen, uyum saglayabilir ve yenilikgi ¢alisanlar olmasi gerekir (Hagel, Brown, Mat-
hew, Wooll, Roy ve Tsu, 2014). Bu faktorler, bircok mezunun; coklu, értiisen rolleri bir araya getirme, talepler dogrultusunda yeni
bilgiler edinme, kendi (ilkelerinde ve disiplinlerinde, ulusal ve disiplin sinirlarinin 6tesinde konumlandirma yoluyla kariyerlerini
yapilandirmalarini gerektirir (Bauman, 2012; Lehmann ve Tracey, 2016). Bu baglamda, mezunun istihdam edilebilirligi modelinin,
zaman icinde bireysel olarak is bulma vurgusundan, is elde etmek ya da yaratmak icin gerekli becerilere sahip olmayi vurgulayan
bir modele kaymasi sasirtict degildir. insanlarin “memnun ve basarili olabilecegi” calismalara da giderek artan bir vurgu yapilmak-
tadir (Dacré-Pool ve Sewell, 2007, s. 287).

istihdam edilebilme, bircok gelismis bati ekonomisindeki yiiksek 6gretim kurumlarinin odak noktasidir ve temelde finansman
yapilari tarafindan tesvik edilir. Bunun yani sira, isglicl piyasasinda, vasifli isglicli icin artan kiiresel rekabet, parcali ve karmasik is
modellerinin yayginligi ile daha esnek, bilgi odakl bir ekonomiye dogru bir kayma olusturmaktadir. Son on yilda yasanan ¢alkant,
enddstri ve hiilkiimetlerin basarmayi amagladigi arz ve talep dengesine de karmasiklik getirmistir. Bu acgidan, bireysel diizeyde
yukaridaki faktorler, birey olarak 6grenciler ve aileleri, yiiksek 6grenim calismalarina ¢ok fazla yatirnm yaptiklarinda, bu yatirim
geri donis ihtiyacini artirir (Marginson, 2014).

Bununla ilgili olarak yapilan bir arastirma, sekiz tlke ve dort kitadan 19 kurumu icermistir. Bu arastirmada kurumsal ortaklar,
mevcut ve gelecekteki istihdam edilebilirlik politikalarini ve uygulamalarini bilgilendirmek igin, gercekleri bulma ve teori Giretme
ortak amaciyla ugrastilar. Bu ¢alismada, temel arastirma sorusu, “istihdam edilebilirlik (iniversiteler tarafindan uluslararasi olarak
nasil adlandirilir, ydnlendirilir ve iletilir?” olarak belirlenmistir. Arastirmada Universite temsilcileri tarafindan baska bir tlkedeki
farkll Gniversite temsilcileri ile réportaj yapildi. Ornegin, Amerika Birlesik Devletleri Universitesi bir Avustralya Universitesi ile
rdéportaj yapti. Daha sonra; Amerika Birlesik Devletleri Universitesi, bir Birlesik Krallik Universitesi ile réportaj yapti. Bdylece, her
Universite bir réportaj yapti ve bir roportajla yonetildi ve Gg tlkeden olusan bir teori ve uygulama degisimi gerceklesti (Smith,
Bell, Bennett ve McAlpine, 2018).

Arastirmanin bulgulari sunlardir: a) istihdam edilebilirligin gelistirilmesi ve miifredata yerlestirilerek tniversite kiiltiriinin bir
pargasi olmasi ve kurumsal destegin saglanmasi icin gliclU bir inang gerektigi, b) kurumlar ve egitimciler olarak kariyer gelistirme
O6grenimiyle 6grencilerin genel istihdam edilebilirlikleri ve akademik basarilari arasindaki iliskileri anlama eksikliklerinin oldugu,
c) kurumlar arasinda kariyer hizmetlerine katilimin farklihk géstermesi ve son yillarda kariyer hizmetlerinin ¢alismasina yonelik
daha yerlesik yaklasimlarin ortaya ¢ikmasi ve d) bu degisimle kariyer hizmetlerindeki elemanlarin istihdam edilebilirlik glinde-
mini 6grencilerin yiksek 6grenim deneyimlerinin merkezi bir ilkesi olarak kabul ettikleri tespit edilmistir (Smith, Bell, Bennett ve
McAlpine, 2018).

2020 Pandemi Siirecinde Uzaktan Kariyer Rehberligi

Bilgisayar destekli kariyer rehberlik sistemleri, 1960’1 yillardaki baslangicindan bu yana, Amerika Birlesik Devletleri’ndeki
cogu yiiksek 6gretim kurumunda akademik ve kariyer danismasinin ayrilmaz bir bileseni haline gelmistir (Fowkes ve McWhirter,
2007). Orta 6gretim ve lise sonrasi egitim kurumlari tarafindan kullanilan bilgisayar destekli rehberlik sistemleri, 6z degerlendir-
me ve kariyer arastirma bilgileri saglamak igin tasarlanmis etkilesimli yazilim programlaridir (Brown, 2003; Gati, 1996).

2020 Covid-19 Pandemi sireci ve onun yarathgi kriz, diinya genelindeki siirecleri etkiledi ve pandemi, dijital déntsim si-
reclerini hizlandirdi. Ayni zamanda, is organizasyonundaki degisiklikleri etkileyerek uzaktan evde calismaya (home schooling ve
home office) donistlrdi. Okullarin ve isletmelerin kapanmasi, ¢alisma rutinini degistirdi ve istihdam dengesizliklerine neden
oldu. En 6nemlisi ise, 6ngorilemeyen bir gelecegin ortaya ¢ikmasiyla okullarda ve Universitelerde kariyer rehberligi ve kariyer
6grenme programlari gibi kariyer gelistirme hizmetleri, bir sosyal ve ekonomik kargasa doneminde risk altina girdiler. Kariyer
hizmetleri, genglik ve yetiskin 6gretim merkezlerinde, kamu istihdam hizmetlerinde ve diger kariyer rehberlik merkezlerinde sag-
lanmaktadir (Cedefop, 2020). Halkin yasamindaki devam eden zorluklar ve talepleri, alandaki politika yapicilarini ve paydaslari,

herkese kaliteli ve erisilebilir kariyer rehberligi hizmetlerini saglamak icin uyarlanmis politikalar, sistemler ve kaynaklarla yanit
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vermeye tesvik etmistir (6rn. Cedefop, 2020; Hooley, Sultana ve Thomsen, 2020).

De Vos, Beatrice, Van der Heijden ve Akkermanse (2018) “strdurtlebilir bir kariyeri, birbiriyle baglantili ve bir dizi baglamsal
faktorden etkilenen dinamik bir bakis agisi” olarak tanimlamayi 6nermistir. Bu ise, tiim faktorlerin birbirine baglanmasini ve
dinamik bir 6grenme agikligini anlamak igin sistemik bir yaklasimin benimsenmesini gerektirir. Ancak “Strdurulebilir bir kariyer

vy

rehberligi” slrecini tanimlamak icin ampirik olarak temellendirilmis teorik cerceveler eksiktir. Bir kariyer seciminin stirdtrilebi-
lirligini tanimlarken kullanilan Calisabilirlik kavrami, kisinin kaynaklarini dengelerken saglikli ve tretken bir sekilde calisma yete-
negidir. Bu kaynaklar ise; saglik, islevsel yetenekler, egitim, degerler ve tutumlar olabilir. Yiksek diizeyde ¢alisabilirlik elde etmek
icin, kisinin kaynaklarini genisletmesi ve gelecekteki calisabilirlik perspektiflerini gelistirmesi gerekir (Kira ve Eijnatten, 2008; Kira,
van Eijnatten ve Balkin, 2010).

Pandemi siirecinde kariyer rehberliginde, insanlarin ihtiyaglarinin ve kariyer uyumlarinin nasil saglanacagi daha karmasik hale
gelmistir. “Yeni Bir Normal”e gegis ise, 6grencilerin cogunda kaygi ve strese neden oldu. Bu nedenle, kariyer danismanlari mevcut
zorluklari ele almak icin yeni firsatlar aradilar. Cagdas gencler, sosyal medya ve diger kanallar araciligiyla kiresel baglantili olduk-
larindan dijital araglari kullanma konusunda ¢ok beceriklidirler (Sapale, ilisko, ve Badjanova, 2021, s.141). Bu konuda “Pandemi
Sirasinda Kariyer Rehberligi: Yeni Normale Giden Yollar Olusturma” baslikli bir arastirma yapilmistir (Sapale, ilisko, ve Badjanova,
2021). Bu arastirmada, kariyer rehberliginin organizasyon sirecinde getirdikleri dontsimler ve “Yeni Normal” icin karsilasilan
zorluklar ve karantina sirasinda kariyer rehberligini diizenleme deneyimlerini arastirmak igin on kariyer danismani ile bir odak
grup gorusmesi gerceklestirilmistir. Gorlismeler, Covid-19 pandemisinin etkisinin ve 6zellikle kariyer danismanlarinin kaliteli kari-
yer rehberliginin saglanmasina iliskin alinan karar ve eylemlerin daha iyi anlasilmasi amaciyla gerceklestirilmistir. Arastirma énce-
sinde danismanlar, (Skype, Zoom, telefon, e-posta) farkli formatlar araciligiyla kariyer hizmetlerini saglayabilmeleri igin ¢evrimigi
egitim aldilar. Cevrimici kariyer destek hizmetlerine gecis, kariyer danismanlarini teknolojik becerilerini gelistirmeye yonelttigi
icin onlar E-postalar, gorlintili aramalar, Zoom, Google Meet platformlari gibi cesitli iletisim araglarinin kullanim ayrintilarini
dgrendiler (Sapale, ilisko, ve Badjanova, 2021).

Anketin bulgularina gére, ankete katilan kariyer danismanlari, “Universite ve kolejlerin, pandeminin kariyer danismanlarina
cevrimici seminerlere katilarak, yeni ve ilham veren bir cevrimici formatta ¢alisma firsati sagladigini”, “Cevrimici seminerlerin,
gruplar ve bireylerle nasil ¢aligsilacagina dair onlara kilavuzlar saglayarak kariyer danismanlarinin galismalarini etkiledigini” bildir-
diler. Diger bir bulgu, kariyer danismanlarinin hepsi pandemi siirecinin, insanlarin kendileri, kariyerleri, degerleri ve hayatlarini
nasil gecirdikleri hakkinda daha fazla diisinmelerini sagladigini belirttiler. Yine danismanlarin timi kariyer rehberliginin, ergen-
lerin ve genglerin ¢alisma-bos zaman dengesini yonetmelerine, kaygi ve belirsizlikle basa ¢ikmalarina yardimci olduguna dikkat
cektiler. Ana zorluklar olarak; yeni formatta bir kariyer rehberliginin nasil organize edilecegi, genclere nasil duygusal destek
saglanacagl; sosyal izolasyonun nasil en aza inebilecegi ve genclerin duygusal ve sosyal ihtiyaclarina nasil cevap verilecegi gibi
zorluklara dikkat cektiler (Sapale, ilisko, ve Badjanova, 2021).

Pandemi donemine iliskin diger bir arastirma ise, Cedefop (Avrupa Mesleki Egitimi Gelistirme Merkezi, The European Centre
for the Development of Vocational Training) ve diger kuruluslarin organizasyonunda anket ekibinin ortak ¢alismasiyla Nisan-Agus-
tos 2020 aylari arasinda gergeklestirilmistir. Kullanilan sorular ¢oklu ekip toplantilari, taslaklarin paylasiimasi ile gruplar halinde
ya da bireysel geri bildirim oturumlari yoluyla olusturulmustur. Anket sorulari ingilizce olarak gelistirilmis ve Fransizca, Arapga,
ispanyolca, Vietnamca ve Rusca’ya cevrilmistir. Anket, acik ve kapali uclu sorulardan olusmaktadir. Veriler 73 lkeden kariyer
rehberliginden sorumlu hikimet yetkilileri, rehberlik uygulayicilarinin dernekleri ve tyeleri, sosyal ortaklar ve diger paydaslarin
ishirligi ve koordinasyonu ile tamamlanmistir. Bu rapor, Covid-19 pandemisinin getirdigi sokaga ¢ikma yasagi ve sosyal mesafe gibi
alinan tim resmi d6nlemlerin, ya da kararlarin diinya capinda kariyer rehberligi politikalarinin uygulanmasi Gzerindeki etkisinin
anlasiimasini amaglamaktadir (Cedefop, 2020, s.15).

Anket sonuglarina gore, pandemi déneminde kariyer rehberligi hizmetleri, geleneksel yiiz ylze gerceklesen hizmetlerinde
bir aksama yasadigindan, olabildigince uzaktan hizmet saglama stratejilerini genis capta benimseyerek uyarlanmistir. Bulgular,
kariyer rehberligi politikasi hakkinda tartismalara érnek olarak bu konuda daha fazla arastirmayi tesvik etmeyi amaglamakta ve
sadece egilimlerin gostergeleri olarak kabul edilmektedir. Pek ¢ok tlkede kariyer rehberligi hizmetleri fiziksel ortamdan ¢evrimigi

ortama uyarlanirken, yenilik¢i uygulamalar ortaya ¢ikmistir. Pandemi, her yastan insan i¢in sosyal ve ekonomik belirsizligi tetik-
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lemistir. Ozellikle kariyer ve isgiicii piyasasi bilgileri, bireysel kariyer danisma ve psiko- sosyal destek almak icin kariyer rehberlik
hizmeti talebinde artislara yol agmistir. Ancak bu degisiklikler esas olarak hizmetlere zaten fiziksel erisimi olanlarin (6rnegin okul-
lar, yerel istihdam birolari) ihtiyaglarina hitap etmistir. Ankete katihmcilar tarafindan, mevcut dénemin belirsizlikleri nedeniyle,
ozellikle okullarin son yil 6grencileri olan genglik gruplarinin savunmasiz olduklarini ve okullarin bu konuda destek saglamak igin
olanaklarinin sinirli olabilecegi de belirtilmistir (Cedefop, 2020).

Baska bir bulgu olarak, katiimcilar, kariyer rehberliginin mesleki ve ylksek 6gretime katiimi artirmak, egitime verimli yatirim,
beceri gelistirme, isglicli piyasasi verimliligi, sosyal icerme ve uyum agisindan toparlanmaya katkida bulunma potansiyelinin oldu-
gunu dogruladilar. iyilesme baglaminda, kariyer rehberliginin egitim ve 6gretimde farkli ve verimli yatirim bigimlerine (%44) kat-
kida bulundugu, egitim ve 6gretime katilimin (%53) arthig goralda. Kariyer rehberligine uzaktan egitim politikasini desteklemek
icin onem verilmesinde ise, (%37) azalma gorilmustir. Bu azalmanin nedeni, pandemi déneminde sanal 6grenme firsatlarinin
zorlanmasi ve dijital becerilere ihtiya¢ duyulmasi olabilir. Egitim ve 6gretimden ayrilma, yani okul terki (%40) ve temel becerilerin
gelistirilmesi (%42) bulunmustur. Daha da 6nemli olarak, pandemiye kurumsal bir yanit olan uzaktan ve karma 6grenmeyi des-
tekleme ve etkinlestirmede kariyer rehberliginin roli oldugu vurgulanmistir. Buna gore, salginin tetikledigi tartismanin, karma
kariyer rehberligi bicimlerinin desteklenmesi ya da saglanmasi ve uzaktan egitim bicimlerine gegis gibi yeni bir sistem adaptasyo-
nuna odaklandigini belirtmek ilgingtir (Cedefop, 2020).

Gelecege Yonelik Diisiinceler
Arastirmanin bulgulari, bir dizi kilit politika tartismalari ve ulusal sistemler icin potansiyel gelismeler gostermistir.

1. Kariyer Rehberligi Reformu

Pandemi, hiikiimetlerin kariyer rehberligi hizmetine daha fazla dikkat etmesi ve sistematik perspektifle yeniden distinmesi
icin bir firsat olusturabilir. Bu durum ise, bilgi sunumundan teknoloji kullanmayi gerektiren hizmetlerle biitiinlesmis ve kariyer
danismanlariyla isbirlik¢i yaklasimlar gelistiren eylemlere yonelimi icerebilir.

2. Erisimin ve Sosyal Yardimin Saglanmasi

Uzaktan veya cevrimici kariyer rehberlik hizmetlerinde, herkes igin yeterli ve en uygun hizmet sunumunu saglamak icin dijital
ekipman, kapsamli internet ve gerekli dijital becerileri gelistirerek tiim grup ve bireylere dijital hizmetlere yeterli erisim sag-
lanmalidir. Bireysellestirilmis destek saglamak ve en savunmasiz gruplara sosyal yardim destegi gelistirmek igin uzaktan kariyer
hizmetlerinin genisletilmesi gerekir.

3. Yiiksek Etkili Genglik Destegi

Pandemi doneminde okullarin ve okul danismanlarinin yanit verme yeteneklerini artirmak icin kaynaklar, araglar ve metodo-
lojiler acisindan desteklenmesi 6nemlidir. Gengler icin saglanan isglicti piyasasi bilgilerinin, degisen isglict piyasasini yansitacak
sekilde glincellenmesi gerekir.

Tartisma ve Sonug

Universitelerde kariyer gelisimi, ise alimdan, iste kalicilik saglamaya ve mezuniyet oranlarina kadar kurum yapisinin ayrilmaz
bir parcasi oldugundan Universitelerde, kariyer hizmetleri merkezleri, 6grenci basarisinda ve kurumsal basarida énemli bir rol
oynar. Ayni zamanda kariyer hizmetleri, 8mur boyunca 6grencilerin ve mezunlarin kariyer ve mesleki ihtiyaglarina hizmet eden
topluluklar olusturmak amaciyla paydaslarla iliskiler kurma gabasini devam ettirmektedir (Dey ve Cruzvergara, 2014).

Mezunun istihdam edilebilirligi modeli, bireysel olarak is bulma vurgusundan zaman icinde, is elde etmek ya da yaratmak icin
gerekli becerilere sahip olmayi vurgulayan bir modele dogru dontsmdistir. Buna gore, insanlarin “memnun ve basaril olabile-
cegi” calismalara da giderek artan bir vurgu yapilmaktadir (Dacré-Pool ve Sewell, 2007, 5.287). istihdam edilebilirlik ile ilgili olan

bir arastirmada, egitimcilerin 6grencilerin kariyer gelistirme 6grenimiyle genel istihdam edilebilirlikleri ve akademik basarilari




°

- 5t International Higher Education Studies Conference Cap @ 2y
tYOC AD October 14-16, 2021 / 14-16 Ekim 2021 ISU OGREM

5. Uluslararasi Yiiksekdgretim Calismalan Konferansi Ogrenen Universice

arasindaki iliskileri anlama eksikliklerinin oldugu bulunmustur. Buna karsin, kariyer hizmetlerindeki elemanlarin ise, istihdam
edilebilirlik gindemini 6grencilerin yiksek 6grenim deneyimlerinin merkezi bir ilkesi olarak kabul ettikleri tespit edilmistir (Smith,
Bell, Bennett ve McAlpine, 2018). Global diinyada sahip olunan becerilerin yani sira, insanlarin memnun ve basarili olabilecegi
islere yonelmek ya da yaratmak igin kariyer gelistirme 6grenimine ihtiyaglarinin oldugu anlasiimistir. Bu amagla yuksekdgretim
kariyer hizmetlerinin, 6grencilerin ve mezun genclerin anlamli bir is bularak istihdam edilebilmeleri, ya da is yaratmak icin gerekli
becerilere sahip olabilmeleri icin paydaslarla iliskiler kurmalari dnemlidir.

Covid-19 siirecinin ulusal isglicli piyasalari ve insanlarin yasamlari Gizerinde isten gikarilma ve yeni is arama gibi artan olumsuz
etkisiyle birlikte, kariyer rehberliginin roll de bireyler, aileler, topluluklar, isgiici, isverenler ve toplum i¢in her zamankinden daha
onemli hale gelmistir (Cedefop, 2020). Halkin yasaminda zorluklarin ve taleplerin giderek devam etmesi, politika yapicilarini ve
paydaslari, herkes igin kaliteli ve erisilebilir kariyer rehberligi hizmetlerini saglamaya doniik politikalar, sistemler ve kaynaklar
bulmaya tesvik etmektedir (Cedefop, 2020; Hooley, Sultana ve Thomsen, 2020). “Pandemi sirasinda kariyer rehberliginde yeni
normale giden yollar olusturma” arastirmasi, ¢cevrimici kaynaklar araciligiyla, kariyer destegini daha esnek, kisisellestirilmis, 6g-
renci merkezli ve daha anlamli hale getirebildigini géstermistir. Onemli bir bulgu ise, danismanlarin kariyer rehberligini cevrimigi
dgrenme araciligiyla, cagdas genclere uygun olan yeni bir formatta sunabilmelerinin saglanmasidir (Sapale, ilisko, ve Badjanova,
2021).

Covid-19 pandemisinin getirdigi tim resmi dnlemlerin, diinya capinda kariyer rehberligi politikalarinin uygulanmasi tizerinde-
ki etkisinin daha iyi anlasiimasini amaglayan baska bir arastirma yapilmistir (Cedefop, 2020). Bulgularda; katilimcilar tarafindan
ozellikle kariyer ve isglcl piyasasi bilgileri, bireysel kariyer danisma ve psiko-sosyal destek icin kariyer rehberlik hizmeti talebinde
pandeminin artiglara yol agtigi belirtilmistir. Ayrica, kariyer rehberliginin mesleki ve yiksek 6gretime katiimi artirma, egitime
verimli yatirim, beceri gelistirme, isglici piyasasi verimliligi ile sosyal icerme ve uyum agisindan toparlanmaya katkida bulun-
ma potansiyelinin oldugu dogrulanmistir. Arastirmanin 6nemli bir sonucu olan pandeminin karma kariyer rehberligi bigimlerini
desteklemesi ve uzaktan egitim bigimlerine gegisi saglayan sistem adaptasyonuna odaklanmasi ise, ilging bir bulgu olmustur
(Cedefop, 2020).

Sonug olarak Covid 19 pandemi déneminde yapilan arastirmalar, cevrimici kariyer rehberliginde kariyer danismanlarinin ge-
rekli dijital beceriler kazanmalari ve genglerin yeterli internet erisimi yoluyla yeni normale gegcis yapabileceklerini gostermekte-
dir. Universitelerde dijital hizmetler yoluyla sunulan kariyer rehberligi hizmetleriyle, genclere duygusal destek saglanabilecegi
ve sosyal izolasyonun azalabilecegi kariyer danismanlarinca belirtilmistir. Ote yandan; salgin gibi kriz durumlarinda dijital yolla
genglerin kariyer planlama ve istihdam edilebilirliklerini saglamak amaciyla desteklenebilecekleri déntsimi dnemlidir. Ancak,
“Yeni Normal”e gecis stirecinde, online kariyer rehberlik hizmetleri acisindan tim gruplara ve bireylere dijital olarak erisimin
saglanabilmesi icin, dijital hizmetlere yeterli erisimin garanti edilmesi gerekmektedir.
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